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December 23, 2013

On July 1, 2013 I took offi ce as president of Dalhousie University. I immediately knew 
that I had two overall priorities. The fi rst was to get to know the people who are part of 
this great institution: the faculty, staff and students who defi ne it, and the alumni, donors 
and government, community, industry and other external partners who are passionate 
supporters of our mission. The second was to identify the issues facing Dalhousie, to deepen 
my understanding of the strengths and opportunities, weaknesses and threats we face now 
and in the future.

The result was 100 Days of Listening, a deliberate program of meetings, consultations and 
data gathering that ran for my fi rst 100 working days, from July 1 to November 13, 2013. 
The 100 Days program was structured to be comprehensive, transparent and accountable, 
covering as many internal and external stakeholders as possible, with public and online 
submissions and a commitment to a public report at the end of the process.

The response from the community was terrifi c, with thousands of people connecting with 
me in more than 40 large group consultations, 500 smaller meetings and over 700 online 
submissions. This great level of engagement is a testament to the tremendous passion and 
support for Dalhousie, both inside and outside our university.

This document is the fi nal report from 100 Days of Listening. It aims to synthesize what I 
heard, saw and learned over my fi rst 100 days in offi ce and to draw some implications for  
our future direction. 

As a comprehensive snapshot of Dalhousie this report is wide-ranging but deliberately 
incomplete. As I said often during the consultations, writing the defi nitive thesis on 
Dalhousie might take fi ve or six years. Instead, this is the 100 Days version of that thesis, 
developed on a short timeline to guide my initial actions as president and to provide a 
foundation for further discussion on our collective strategic direction. 

The best vision and strategy for any institution comes both “bottom up” and “top down.” 
It is based on the hopes, dreams and realities of members of the community, with the 
job of leaders to listen carefully, to challenge and test, to synthesize and build a shared 
understanding and ultimately to build consensus on vision and strategic direction. 
With this report, my aim is to create a shared understanding of our issues and 
opportunities, creating the foundation for further planning and action by all of us.

The listening isn’t over. By working together and continuing to listen to each other, we can 
understand our present and defi ne our future, moving from listening to action. Thank you  
for your interest in 100 Days and for your passion and commitment to Dalhousie.
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Executive Summary

Dalhousie’s  
Distinctive Features

Dalhousie University was founded in 
1818 by Lord Dalhousie. Inspired by the 
University of Edinburgh, he envisioned a 
college with access for all, regardless of 
class or religious belief. It was a unique 
vision of inclusiveness that was radical for 
its day, causing the university to struggle 
in its early years but setting the stage for 
our future growth and success. 

From humble beginnings as a provincial 
college nearly two centuries ago, “the 
little college by the sea” has grown to 
be a regional, national and global leader. 
Today, as we approach our 200th anniver-
sary, we are the pre-eminent university in 
Atlantic Canada, with the largest student 
enrolment (more than 18,000 under-
graduate and graduate students across 
12 faculties) and research income (more 
than $140 million) of any institution in 
our region. 

We are proud of our regional role and 
believe we fulfill it best by extending our 
vision beyond our borders. We aim to 
take our place among the best universities 
in Canada and the world, attracting the 
very best people and ideas, measuring 
ourselves against national and interna-
tional standards and aspiring to both 
global and local impact.

Dalhousie is a research-intensive university, 
one of a small number of special academic 
institutions where teaching and research 
are intertwined, and upon which our 
region, country and world rely for new 
ideas, knowledge, art and technology. 
Within Atlantic Canada we are the only 
member of the U15, Canada’s group of 
top research-intensive universities.

What is Dalhousie University today, and what could it become? What features make 
us distinct from other universities? What issues and opportunities do we currently face 
and what are our aspirations for the future? These were some of the overall questions 
on my mind as I took office as the 11th president of Dalhousie on July 1, 2013. 

To get preliminary answers to these questions, my first 100 days in office were driven 
by 100 Days of Listening, a structured program of meetings, consultations and data 
gathering that is synthesized in this report. 

What I discovered is a special institution that inspires students, faculty, staff and 
supporters from around the world. Here is a summary of what I have learned about 
our distinctive features, our unique opportunities and challenges and our emerging 
priorities as we approach Dalhousie University’s third century.
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Like other research-intensive universities 
around the world, we are committed to a 
threefold mission of teaching and learning; 
research, scholarly and artistic work; and 
public service and engagement. Yet we 
bring our own distinct approach to each  
of these.

Our guiding passion is teaching and 
learning, transforming the lives of students 
from Nova Scotia, Canada and around the 
world. We educate more students from 
our home province of Nova Scotia than 
any other university. At the same time we 
may be Canada’s most national research 
university, attracting over 52 per cent of 
students from out of province, a higher 
percentage than any other major  
university in the country.

We attract unique students, especially  
those who are academically serious and 
want to make a difference in the world. 

These “conscientious achievers” 
constitute over one-quarter of our 
student body, a far greater proportion 
than at our peer universities.

Research, scholarly and artistic work by 
our faculty and students is essential to 
our mission. We have a growing research 
profile and have identified four priority 
research areas where we can achieve 
local, national and global impact: Ocean 
Studies; Advanced Materials and Clean 
Technology; Health and Wellness; and 
Governance, Society and Culture. We 
aim to attract greater partnerships and 
resources to these priority areas, thereby 
strengthening them and the university 
overall. We are equally focused on 
supporting scholarly work across our 
university, recognizing its importance to 
every academic program.

We are proud to be part of a high-quality, 
differentiated post-secondary system in 
Nova Scotia, which includes 10 universi-
ties and a 13-campus community college 
network. As the only medical-doctoral 
research university in the province, 
Dalhousie has been described as the 
flagship within the system, with 40 per 
cent of student enrolment and over 80 
per cent of the publicly funded research 
and development in Nova Scotia. With 
this leadership comes a special responsi-
bility to work closely with other universi-
ties in the region, to strengthen the region 
and its post-secondary system. 

Public engagement and public service is 
rooted deep in our history at Dalhousie. 
It includes the “Weldon Tradition” in 
our Law Faculty, named after founding 
Dean Richard Chapman Weldon, who 
inspired public service commitments in 
graduates and faculty. Our public impact 
includes that of our professional Faculties 
of Medicine, Dentistry and Health Profes-
sions, whose graduates include more than 
half of all Maritime physicians, 75 per cent 
of dentists in Atlantic Canada and 95 per 
cent of the pharmacists in Nova Scotia.

AtlAntic cAnAdA’s 
leAding reseArch-
intensive university

FOUNDING vISION OF 
INCLUSIvENESS

Aspiring to locAl 
And globAl impAct

OvER 80% OF NOvA 
SCOTIA’S PUbLIC R&D

long-stAnding 
trAdition of 
community service

ATTRACTS 
CONSCIENTIOUS 
ACHIEvERS
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Priority research 
areas: oceAn 
studies, AdvAnced 
mAteriAls And cleAn 
technology, heAlth 
And Wellness And 
governAnce, society 
And culture

OvER 52% OF OUR 
STUDENTS COME 
FROM OUTSIDE OUR 
PROvINCE—A TRULY 
NATIONAL UNIvERSITY

AttrActs more  
novA scotiAn 
students thAn Any 
other university

qUALITY OF LIFE  
IN HALIFAx AND  
NOvA SCOTIA

Dalhousie’s engagement and service to 
the community extends further, including 
contributions to public policy, economic 
development, arts and culture, and 
athletics and recreation. Our faculty, 
staff and students demonstrate a 
strong civic mindedness, with six in 10 
Dalhousie employees volunteering in the 
community. We contribute further to our 
region through an estimated $1 billion 
in annual economic impact and as part 
of the second-largest export industry in 
Nova Scotia.

Our region provides us with unique 
strengths and opportunities and with 
economic challenges. Like all universi-
ties, our success hinges on our ability to 
attract and retain the very best faculty, 
staff and students. The overall quality of 
life in Halifax and Nova Scotia and our 
proximity to other national and inter-
national centres is a definite asset in 
attracting people to Dalhousie. Indeed, 
we are often described as a “great 
university in a great city.” Our Truro and 
Saint John campuses provide attractive 
alternatives to students drawn to smaller 
centres or to studies closer to home. 
Although we have fewer resources than 
many of our U15 peers, we are proud 
to have built a workplace that has been 
repeatedly recognized as a Top 100 
Employer in Canada.

At the same time, we reside in a region 
with economic challenges, with Nova 
Scotia’s GDP growth lagging other 
Canadian provinces over the last two 
decades. This presents us with unique 
challenges, as we are unable to attract 
the same level of provincial funding as 
many of our U15 peers. It also presents 
us with an opportunity to make a greater 
contribution to the region. As the leading 
research university in the region, we have 
a heightened public responsibility to act 
as a catalyst for the broader intellectual, 
social and economic development of our 
province and Atlantic Canada.

Our success, our passion for our mission 
and our impact on our communities 
has drawn considerable support and 
attention of our alumni and others who 
share our vision for building a better 
world. Our recently completed Bold 
Ambitions campaign surpassed expec-
tations, raising over $280 million. This 
strong and growing external support is 
a testament to our collective success as 
a university and to the relevance of our 
mission in today’s complex and intercon-
nected world.
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eMerging  Priorities

Recognizing our overall mission and our 
distinctive features, where should we 
head in the future? What are the greatest 
opportunities and challenges we should 
focus on as we approach our third century 
in 2018?

100 Days of Listening gathered the 
opinions, perceptions, hopes and dreams 
from over 1,000 individuals, integrating 
them where possible with institutional 
data on specifi c issues. Using our mission 
of teaching, research and service as a 
guide and framework, a draft set of 
priorities began to emerge (Figure 1).

Teaching and learning

Teaching and learning are at the heart 
of our mission and our fi rst priority. 
We believe in the power of education 
to transform the lives of individuals. 
Indeed, two-thirds of our undergrad-
uate students say that when they leave 
Dalhousie to join the ranks of more than 
120,000 Dal alumni, they do so as funda-
mentally different people than when 
they arrived here.

We constantly seek to strengthen 
and grow the learning experience at 
Dalhousie. 

Evidence of this commitment is demon-
strated in our scores on the National 
Survey of Student Engagement (NSSE), 
our students’ rating of instruction in 

current programs, our investment in new 
academic programs and by our overall 
growing enrolment. 

However, we have a weakness in student 
retention. At Dalhousie, retention of our 
undergraduates from fi rst to second year 
is seven to eight percentage points below 
the U15 average and weakest among our 
international students. This represents 
a loss of human potential and may 
indicate that it is time to focus on student 
supports, given that many of our students 
travel across the world to join us. We 
need to better understand the academic 
and non-academic reasons that students 
leave Dalhousie and design strategies and 
programs to reverse this trend. 

Maintaining our relevance and academic 
vibrancy will require that we continue 
to innovate in teaching, including new 
pedagogy, further interdisciplinary 
programs and e-learning. The current 
Academic Innovation Initiative has 
undertaken this work and we need to 
continue it, to better share practices across 
the institution and to determine the 
next set of new investments in academic 
programs. We also need to respond to 
the technological changes that many 
believe will transform higher education, 
developing a clearer strategy and approach 
to e-learning that sifts through the hype 
and brings together best practices from 
inside and outside Dalhousie.

Dalhousie has more undergraduate 
programs per student than any other 
U15 university. This diversity of our 
programs is a strength, but also a 
potential weakness if we distribute scarce 
resources over too many programs. Many 
universities in Canada and elsewhere are 
addressing this issue through a process 
of centralized program review, ranking 
programs across the institution using 
a consistent methodology that aims 
to compare disparate activities. These 
centralized processes take signifi cant time 
and effort and it is not yet clear if the 

retention of undergraduates is seven to 
eight percentage points below the u15 
average, representing a loss of human 
potential. We need to better understand 
the reasons students leave dalhousie.
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Emerging Priorities
Draft from 100 Days of Listening

TEACHING
AND LEARNING

SERVICE
TO THE PUBLIC 
AND ACADEMIC 

COMMUNITY

RESEARCH
AND SCHOLARLY

AND ARTISTIC WORK

EXPAND THE TRANSFORMATIVE 
POWER OF EDUCATION

 · First-year retention
 · Innovation in teaching and pedagogy, 
including e-learning

 · Faculty-based program review
 · Smart growth and student recruitment
 · Non-academic student experience

CATALYZE THE INTELLECTUAL, 
SOCIAL AND ECONOMIC 
DEVELOPMENT OF OUR 
COMMUNITIES

 · Assessment of opportunities for public service
 · Knowledge transfer and start-up support

STRENGTHEN THE ENVIRONMENT 
FOR SIGNIFICANT REFLECTION 
AND DISCOVERY

 · Priority research areas
 · Institutional framework
 · Graduate student support

RECOGNIZE THAT NOBODY DOES 
ANYTHING ALONE

 · Global Top 200 and reputation project
 · 200th anniversary celebration and campaign

 · Employee 
feedback

 · Diversity and 
inclusiveness

 · Compensation 
and pensions

 · Operating 
budget 
sustainability

 · Debt policy
 · Cost effi ciency

 · Multi-year 
capital plan

 · University IT 
systems

 · Classroom 
utilization

 · Environmental 
sustainability

STRENGTHEN INSTITUTIONAL 
CAPACITIES

 · Attract and support the best people
 · Sustainable fi nances
 · High quality spaces

PARTNERSHIPS AND REPUTATION

FACULTY
AND STAFF FINANCES INFRA-

STRUCTURE

FIGURE 1
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benefi ts warrant the effort. We propose 
a process of Faculty-led program review, 
engaging Senate for input and approval, 
and with some central coordination to 
develop overall principles and practices 
and to monitor and learn from similar 
efforts at other universities.

Dalhousie student enrolment has grown 
nearly 24 per cent in the last decade 
(2002 to 2012), giving Dalhousie the 
highest enrolment of any university in 
Atlantic Canada. That growth has varied 
by Faculty, with some growing quickly and 
lacking further capacity, while others have 
capacity and are keen to strengthen their 
student numbers. Overall, our student–
faculty ratios suggest we have room to 
continue to grow, with some anecdotal 
evidence that we will hit space and other 
limits as we approach 20,000 students. 
We will increasingly need a smart growth 
approach to student recruitment, 
including life-long learners, that differ-
entiates further by Faculty and markets, 
recognizing their unique enrolment goals 
and resource implications.

Fulfilling our mission of teaching 
and learning requires supporting 
our students’ academic success and 
providing them with a compelling 
out-of-classroom experience. At 
Dalhousie, this includes academic 
support services such as advising, 
counselling and the Writing Centre; 
and non-academic services such as 
residences, athletics and recreation, 
Health Services and the International 
Centre. Feedback from the 100 Days
consultations and other data point 
to several opportunities and gaps 
including scholarships and fi nancial 
support, support for international 
students, writing support, athletics 
and recreation, and employment skills 
development. As we evaluate the next 
set of investments and initiatives in this 
area, we should focus on those that will 
have the greatest impact on student 
retention, since it is our most signifi cant 
challenge. Other considerations should 
include the impact on NSSE scores and 
on our overall enrolment. 

Research, scholarly and  
artistic work

Research, scholarly and artistic work 
is the second essential element of our 
mission. The creation and dissemination 
of knowledge is vital to what we do and 
we continuously seek to strengthen 
Dalhousie as an environment for signif-
icant discovery. Indeed, our research 
activity has grown signifi cantly in the 
past decade, with Dalhousie’s research 
income increasing by 86 per cent over 
that period.

While we have the largest research 
funding of any university in the Atlantic 
region, we have less than other research 
universities in Canada and lack signifi cant 
provincial research support compared 
to other U15 institutions. In national 
Tri-Agency competitions we rank 10th in 
research funding per faculty member.  
The Tri-Agencies are the Social Sciences 
and Humanities Research Council 
of Canada, the Natural Sciences and 
Engineering Research Council of Canada 
and the Canadian Institutes of Health 
Research. This places us below the 
U15 average, although our ranking has 
improved in recent years. We are stronger 
in research collaborations with industry, 
ranking sixth within the U15 in total 
industry-sponsored research funding. 

A key challenge for Dalhousie is our 
relatively low level of provincial funding 
for research. Within the U15, Dalhousie 
is the lowest ranked (15th) for provincial 
research funding. 

Dalhousie’s emerging research strategy 
is to build research support and increase 
Tri-Agency success through three broad 
efforts: pursuit of priority research 
areas; implementation of an institutional 
framework for the support of research 
across the university; and the engagement 
of external partners to inform and fuel 
our research efforts. Feedback and data 
from 100 Days supports this overall 
approach, with special attention called to 
increased funding for graduate students. 

10



Service

Service is the third key element of the 
university’s mission. It includes service 
to the academic community and to the 
broader public. 

There are many examples of public 
service at Dalhousie, ranging from the 
education of professionals to serve 
the province; research contributions 
to address signifi cant local, national or 
global problems; service to rural and 
other communities; and the volunteer 
and other public service efforts of our 
individual faculty, staff and students. 

As the region’s leading research-inten-
sive university, Dalhousie has a special 
obligation to further catalyze the intellec-
tual, social and economic development of 
our region.

Yet too often we heard from external 
stakeholders that Dalhousie is “elite and 
aloof”—a viewpoint that appears to be 
a mixture of perception and fact. What 
is certain is that we reside in a province 
and region that is facing some signifi -
cant challenges, including low economic 
growth, demographic decline and growing 
health issues. So there is certainly an 
opportunity for Dalhousie to focus more 
on service, both by promoting what we 
already do and by looking to do more. 

Yet we cannot do everything. We should 
systematically assess the greatest oppor-
tunities we have for public service, and 
choose those that best fi t with our mission 
of teaching and research and where we 
can achieve both local and global impact. 
Our priority research areas should present 
particularly attractive opportunities, since 
they rely on Dalhousie’s existing strengths 
and have relevance to both our region 
and the world. Finally, as the leading 
research university in the region, we should 
pay particular attention to our special 
obligation to increase knowledge transfer 
and foster economic development.

Partnerships and reputation

Nobody achieves much of anything alone, 
and that is as true for universities as it is 
for individuals. Without public support, 
without students and without research 
and scholarly collaborations at home and 
abroad, Dalhousie would simply fail to 
exist. Within our research activities alone, 
Dalhousie now receives funding from 237 
distinct organizations, representing a rich 
array of public, private and non-profi t 
partners from across Nova Scotia, Canada 
and the world. 

Our alumni and our donors are another 
critical source of support. They share our 
interest in strengthening Dalhousie and in 
making the world a better place.

As we look ahead to the opportuni-
ties and challenges facing Dalhousie, 
we must strengthen and build upon 
these partnerships, discovering 
shared interests, securing support and 
increasing our connections and relevance 
to all levels of society.

As we work to build those partnerships, 
we see the importance of our overall 
reputation and our position in national 
and global rankings. Although many of us 
may dislike rankings and their imperfect 
methodology, we know that they drive 
resource and enrolment decisions and so 
we cannot ignore them. 

As the region’s leading research-
intensive university, dalhousie has a 
special obligation to further catalyze 
the intellectual, social and economic 
development of our region.
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In 2010 Dalhousie placed in the top 200 
of the Times Higher Education ranking and 
has since slipped back into the top 250. 
In analyzing this and other rankings, it 
is clear that perceptions of our perfor-
mance (e.g., surveys of our reputation) lag 
our actual academic performance (e.g., 
citations per faculty). If we could better 
align external perceptions with our actual 
performance, we could move back into 
the top 200. In other words, our academic 
performance demonstrates that Dalhousie 
is a top 200 global university; we should 
strive to be recognized as one.

Our 200th anniversary in 2018 provides 
a unique opportunity to celebrate 
Dalhousie University together with 
our alumni, partners and supporters. 
We should begin now to plan events 
and initiatives around that anniversary, 
including potentially hosting the 2018 
Congress of the Humanities and Social 
Sciences, and planning for a signifi cant 
new fundraising campaign.

Faculty and staff

People are the cornerstone of any insti-
tution, but particularly at a university. 
Our ability to fulfi ll our mission depends 
critically on our ability to attract, 
develop, reward and retain the best 
faculty and staff. 

Dalhousie is home to a large and varied 
workforce, with over 7,000 full-time, 
part-time and casual employees. 
Employee compensation is Dalhousie’s 
largest investment, with salaries and 
benefi ts in 2012/13 representing $238.5 
million or 72 per cent of the operating 
budget. Academic salaries were 53.4 
per cent, staff salaries 40.7 per cent and 
senior administration salaries 5.9 per cent 
of the salary budget. 

Our annual workplace survey and the 100 
Days consultations indicate a number of 
strengths Dalhousie has as an employer. 
These include satisfaction with our 
overall compensation and benefi ts and 
people feeling they are treated fairly by 

chairs or supervisors. The greatest areas 
for improvement include more regular 
performance feedback between staff 
and supervisors and greater employee 
recognition. We should develop initiatives 
to address these.

The 100 Days consultations identifi ed 
other areas of concern and potential 
improvement, including faculty–admin-
istration relationships, faculty renewal, 
status of grant-paid employees and input 
on compensation and benefi ts packages. 
This feedback should continue to guide 
the efforts of senior administration and 
the central Human Resources unit as we 
work to develop a strong workplace.

Inclusiveness and diversity was also raised 
as an important topic in 100 Days and 
is inherent in our founding values. Our 
employee data shows that Dalhousie can 
and should do better in employing indi-
viduals from designated groups, including 
the Mi’kmaq First Nation and the African 
Nova Scotian community.

Pensions continue to be an area of focus 
and concern. Faculty and staff value 
Dalhousie’s defi ned benefi t pension 
plan and many also expressed concern 
about its fi nancial sustainability. The 
fi nancial position of our pension plan has 
improved, but a signifi cant $84 million 
going-concern defi cit remains as of 
March 2013. Further fi nancial analysis is 
needed to understand how this defi cit 
might improve or worsen under various 
investment scenarios and under proposed 
changes in actuarial rules and assump-
tions. That analysis should then guide 
what further action we take together to 
strengthen the fi nancial sustainability of 
our pensions. 

Overall we need to ensure that we 
continue to have a market-competitive 
compensation package, with a mix of 
salary, benefi ts and pension that ensures 
that the best and brightest are attracted 
to and retained at Dalhousie. 
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Finances

Financial resources are critical to 
Dalhousie. Delivering on our mission of 
teaching, research and service requires 
signifi cant fi nancial support and effective 
stewardship of those resources.

The university has two primary sources 
of operating funding: the provincial grant 
and tuition revenue, which together 
constitute 90 per cent of Dalhousie’s 
operating income. The relative contribu-
tion of each of those sources has shifted 
by 20 percentage points over the past two 
decades. In 1992/93, the provincial grant 
contributed 74 per cent of operating 
revenue; in 2012/13 it provided 54 per 
cent. This shift accelerated in the last 
three years, when the Province of Nova 
Scotia reduced Dalhousie’s provincial 
grant by four per cent, 2.9 per cent 
and 3.4 per cent respectively. This gap 
in funding has been fi lled by growing 
enrolments and tuition rate increases, so 
that tuition revenue grew from 18 per 
cent of operating revenue in 1992/93 to 
36 per cent in 2012/13. 

Nova Scotia’s provincial operating 
funding per student is now among the 
lowest in the country, although operating 
funding per capita is third highest. The 
implication is that Nova Scotia univer-
sities do more with less, and that it is 
unrealistic to plan for a dramatic increase 

in provincial operating funding. Dalhousie 
resides in a smaller, fi nancially-challenged 
province with fewer resources than many 
of its U15 competitors. 

Amidst this funding environment 
Dalhousie has maintained tuition rates 
that are comparable but somewhat higher 
than our U15 peers, with Arts and Science 
relatively more expensive, Medicine near 
the average, and Dentistry and Engineering 
below average. 

Fundraising has been a major success, 
with $280 million secured in the univer-
sity’s recent Bold Ambitions campaign. 
Funds were raised for academic 
enrichment (32 per cent), scholarships 
and bursaries (27 per cent), capital 
projects (25 per cent) and program 
expansion (16 per cent). These funds 
provide critical support to priority 
projects at Dalhousie, but alone they will 
not balance the operating budget. 

Debt has been another source of 
fi nancing for capital projects. As a result 
our debt has grown, although it is still in 
line with our peers. Debt will continue 
to be an important tool to fund critical 
projects, where revenues can be clearly 
identifi ed to support the debt payments. 
However, it is important to clearly 
determine Dalhousie’s debt ceiling as well 
as the university’s appetite for taking on 
more long-term commitments. 

the creation of knowledge is vital to what we 
do, and we seek to strengthen dalhousie as an 
environment for signifi cant discovery.
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In addition to our constraints on revenue 
growth, there are no simple or obvious 
major cost reductions, given our growing 
enrolments and an aging campus. There 
is evidence of systemic administrative 
effi ciency as Nova Scotia universities 
have a long history of reducing costs 
through cooperation in such areas as joint 
procurement, library lending and infor-
mation technology. At Dalhousie specifi -
cally, administrative costs are comparable 
or below U15 and Nova Scotia peers as a 
percentage of our operating budgets.

In summary, there is no silver bullet to 
the budget pressures that face Dalhousie 
or indeed most other universities around 
the world. Continuing to balance the 
operating budget will require a mix of 
revenue, cost and productivity improve-
ments. The university will need to 
continue to grow new revenue from 
government and other sources, and from 
modest enrolment and fee increases. 
There is also a real imperative to system-
atically assess and implement further 
initiatives for cost reduction throughout 
the university, looking for ways to boost 
productivity and achieve more of our 
mission at the same cost. 

Finally, there is a call to revisit our overall 
budget model to ensure resources are 
aligned with our academic mission. In all 
of these efforts we should continue to 
monitor and learn from the strategies 
and actions taken by our peer universities 
across Canada and around the world. 

Infrastructure

Dalhousie’s mission is supported by a 
diverse array of property and infrastruc-
ture across fi ve campuses, including 146 
buildings, 5.4 million square feet of space 
and signifi cant electrical, mechanical and 
IT infrastructure.

In the 100 Days consultations we heard 
diverse views with regards to further 
investment in buildings. Some argue 
for less investment, while others had 
passionate concerns about the lack of 
space or its poor quality. 

Given the age of our buildings and our 
deferred maintenance backlog, the reality 
is that Dalhousie must continue to invest 
signifi cantly in its physical infrastructure. 
We have an older campus than many of 
our peers, with 76 per cent of our space 
25 years or older. Our overall building 
condition, as measured by the indus-
try-standard Facility Conditions Index 
(FCI), is the second-worst in the U15. Of 
our fi ve campuses, Sexton is in the worst 
shape, with an FCI of 32 per cent.

To respond to this situation the university 
has increased funding for regular facilities 
maintenance and renewal, as well as 
pursuing major capital projects. The 
budget for annual maintenance and 
renewal has been increased by over $7 
million over the past seven years, and 
this level of investment will have to be 
sustained and even increased if we are to 
reduce our deferred maintenance backlog.

nobody achieves much of anything alone, 
and that is as true for universities as it is for 
individuals.
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We have completed a number of major 
capital projects in recent years, including the 
Mona Campbell building, the Life Sciences 
Research Institute and the Dalhousie Ocean 
Sciences building. These projects were 
driven by teaching and research priorities, 
aligned with the Campus Master Plan, and 
reduced the deferred maintenance backlog 
by $6.2 million. 

Major projects currently under construc-
tion include the Collaborative Health 
Education building and the mixed-use 
facility on LeMarchant Street. Other 
near-term priority projects being planned 
include a critical upgrade to our heating 
plant, which is at capacity and near the 
end of its useful life, and an expansion and 
renovation to Engineering and Architec-
ture space (the “IDEAS” building). both 
of these need further work to identify 
and secure sources of financing, along 
with other planning and design, prior 
to receiving final approval. Similarly, a 
new fitness and athletics facility is being 
planned, along with a rink in collabora-
tion with Saint Mary’s University and the 
Halifax Regional Municipality, and some 
renovation and expansion to the Dalhousie 
Arts Centre. 

Participants in the 100 Days consultations 
expressed concerns about efficiency and 
cost effectiveness in building maintenance 
and renovations. The nature of many of 
these concerns is not unusual in a university 
setting. However, given the increased level 
of investment by the university in recent 
years, a periodic review of this area of 
facilities management is warranted.

While we focus on maintaining, renewing 
and adding new space, it is also critical 
that we ensure we make the best use of 
Dalhousie’s current space. A recent space 
utilization study indicated that 43 per 
cent of available teaching space is not 
centrally managed. While there can be 
good reasons for local management of 

classrooms, it does make it more chal-
lenging to ensure their optimal usage 
across the university. Furthermore, we 
know that our classrooms are primarily 
used during daytime hours, particularly 
mid-morning and mid-afternoon. This 
suggests an opportunity for improved 
classroom scheduling to make better use 
of resources. 

In addition to physical space, Dalhousie has 
made significant investments in infor-
mation technology (IT) infrastructure in 
recent years, including wireless upgrades 
to Studley, Carleton and Sexton campuses, 
“evergreening” leased computers and 
website revitalization. Feedback from 100 
Days highlighted some concerns about 
IT projects, including transparency and 
consultation on major decisions, and 
better integrating our IT decisions with 
our academic priorities.

In summary, given the age and physical 
condition of our campus, and the need 
to provide a supportive environment 
for our academic mission, it is clear that 
Dalhousie will continue to make significant 
investments in physical and IT infrastruc-
ture in the years ahead. The challenge is 
defining the right priorities and obtaining 
the financial support for them. While our 
Campus Master Plan guides our long-term 
planning, we should move to develop a 
renewed five-year plan for buildings and 
infrastructure. That plan must align with 
our academic and research priorities, 
recognize our financial realities and 
support our sustainability objectives.
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Moving ForwarD

Where do we go from here? Figure 2 
outlines a potential process for moving 
forward.

100 Days of Listening has aimed to provide 
a strong foundation for moving into 
our third century. Through listening 
and data gathering, we have created an 
initial shared understanding of Dalhou-
sie’s current situation and a draft set of 
emerging priorities. The body of this 
report and Appendix Two provide further 
specific ideas and priorities for all of us 
to consider. However, the listening is not 
over. We need to ensure that we have the 
right picture and the right priorities.

The next step is to obtain feedback on the 
report, to refine the emerging priorities 
and more clearly define our overall 
strategic direction. What have we missed 
in 100 Days or gotten wrong? We should 
consult broadly, ultimately seeking Senate 
and board approval prior to proceeding 
to full implementation planning.

These draft priorities are a mix of 
existing and new initiatives. Some, like 
advancing our priority research areas, or 
the Academic Innovation Initiative, are 
already underway. Others, like developing 
an institution-wide retention strategy, or 
comprehensively assessing our opportu-
nities for public service, are brand new. 
Still others are a mix of new and old, such 
as Faculty-led program review, which 
currently happens in some Faculties but 
could be more systematized across the 
university. Implementation for many of 
the existing initiatives is already underway 
and is expected to continue, subject to 
the usual Senate and board approvals.

100 Days of Listening was a process of 
posing initial questions and looking for 
answers. What emerged was a set of 
draft priorities that could guide us for 
the next five years. by moving together 
in this way, from questions to answers 
and from answers to action, we can 
achieve great things.

As I said at the end of my installation 
speech in October 2013, there is a fresh 
Atlantic wind in Nova Scotia. It blows 
almost continuously, and it is filled with 
tremendous energy and potential. Let it 
inspire us together for bold new achieve-
ments for Dalhousie, for our region and 
for the world.
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Moving forward: A proposed timeline

DeFine & 
agree  on
strategic 
Direction

 · Gather data and 
opinions

 · Consult broadly to 
understand views, 
ideas, aspirations

 · Develop a synthe-
sized view of our 
current situation 
(a “fact base”)

 · Identify emerging 
priorities

 · Consult broadly 
to get reactions to 
100 Days report

 · Debate fi ndings 
and implications, 
and refi ne draft 
priorities

 · Seek Senate and 
board approval for 
strategic direction

 · Defi ne specifi c 
goals and timelines 
for each priority

 · Determine and 
assign resources

 · Complete project 
charter and plan 
for each priority

iMPleMentation
Planning

100 DAYS 
REPORT

(dec. 2013)

WE ARE 
HEREJULY–DEC. 2013 JAN.–JUNE 2014 JULY–DEC. 2014

STRATEGIC
DIRECTION

(spring 2014)

INTEGRATED 
UNIVERSITY 

PLAN
(dec. 2014)

iMPleMentation

FIGURE 2
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1.
IntroductIon

“Having made major steps forward 
and having built a solid foundation 
for success, it is time to focus on 
the way ahead. The 100 Days of 
Listening is the beginning of the 
new strategic planning process.” 
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InstItutIonal context

Dalhousie is a national institution poised 
to enter its third century of academic 
excellence and is part of a highly differ-
entiated and high-quality post-secondary 
education system in Nova Scotia. It is the 
largest post-secondary education insti-
tution in the Atlantic provinces, with five 
campuses in Halifax, Truro and Saint John; 
12 Faculties; over 18,000 students and 
more than 120,000 alumni. The university 
offers undergraduate and graduate 
programs in a wide range of major disci-
plines, as well as professional programs 
in Medicine, Law, Dentistry, Pharmacy, 
Health Professions, Engineering and 
Architecture.

In 2012, the Nova Scotia Agricultural 
College merged with Dalhousie, adding a 
complement of about 1,400 faculty, staff 
and students as well as a new and exciting 
Faculty of Agriculture to the university’s 
communities.

As Dalhousie moves forward, the university 
will be building on the successes of the last 
decade: significant increases in enrolment, 
significant increases in research funding 
and outputs, and long-term financial 
stability. It will also need to face ongoing 
as well as new challenges. Those successes 
and challenges are discussed in this report 
in greater detail.

Introduction

In thIs chapter

 · Institutional context
- Dalhousie University Strategic Focus
- Sector trends/challenges/opportunities

 · 100 Days of Listening
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FIGURE 1.1

Strategic Focus

Dalhousie’s Strategic Focus 2010–13 was 
meant to focus the institution’s efforts on 
becoming the best university in Canada. 
The document identified eight areas 
with 28 objectives for yearly reports on 
progress in achieving these objectives 
(Figure 1.1, Strategic Focus).

Having made major steps forward and 
having built a solid foundation for success, 
it is time to focus on the way ahead. The 
100 Days of Listening is the beginning of 
the new strategic planning process.
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2

6

On track 
Or exceeded 
expectatiOns

TArgETS oN TrACk or ExCEEDED:
 · Enrolment increases
 · Total research funding
 · Capital campaign
 · Alumni strategy
 · Student leadership opportunities and recognition

gooD ProgrESS:
 · Faculty integrated academic plans
 · Leadership development
 · Classroom utilization

SIgNIFICANT SHorTFALL:
 · Sustainable pension plan
 · Undergraduate persistence rates

GOOd 
prOGress 
but shOrt Of 
Objective

siGnificant 
shOrtfall 
frOm 
Objective

28 objectives in Strategic Focus    HIgHLIgHTS

Eight strategic areas 2010–2013
 · Foster academic innovation
 · Enrich student experience
 · Strengthen enrolment
 · Support research excellence
 · Develop outstanding human resources
 · Sustain campus renewal
 · Ensure financial stability
 · Engage the Dalhousie and wider communities

Strategic Focus progress
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Post-secondary sector trends/
challenges/opportunities

Universities across Canada, as in many 
other countries, are facing increasingly 
constrained budgets due to shrinking 
government funding—traditionally the 
main source of operating funds. The effects 
of the 2008 economic crisis are still being 
felt across the higher education sector.

In addition to economic pressures, univer-
sities are facing a need to adapt in the face 
of a variety of developments that present 
both opportunities and challenges.

Shifting Student and public 
expectationS of univerSitieS

Students are demanding more 
experiential learning opportunities, 
more supports, greater flexibility, closer 
connections to the job market and a 
multitude of other changes. Universities 
continue to grapple with the best 
balance of traditional education and new 
demands. According to the Association of 
Universities and Colleges of Canada, half 
of all Canadian university students have at 
least one experiential learning component 
in their degree program, no matter their 
discipline1.

1 Paul Davidson “Canada needs balanced approach 
to education, training economic growth” AUCC  
26 Aug 2013, 11 Dec 2013 http://bit.ly/1crNgZr

concernS about SkillS gap

There have been conflicting studies 
published in 2013 about the impending 
skills gap (or lack thereof) in Canada. 
While some reports predict a severe 
shortage of skilled people to fill the jobs 
in the evolving economy, others suggest 
that no such scenario will unfold. However, 
there is general agreement that there is 
growing demand for advanced education, 
as more and more jobs will require 
university degrees. 

evolution of the role of 
technology in education

Technology’s role in society as a whole 
is rapidly evolving. In the midst of that 
evolution, universities are seeking ways 
to incorporate technology into the 
education they deliver without compro-
mising quality and student outcomes. 
Technology, in its many forms, presents 
opportunities for greater access to 
education for a wider audience and the 
possibility of innovation in pedagogy. 
At the same time, the rate of evolution 
of technology presents something of a 
moving target as software and equipment 
become obsolete at an increasingly rapid 
rate. Further, a recent gallup poll showed 
that Americans tend to view the quality 
of online education as poor compared 
to traditional university education, even 
while they rated the choice and value 
afforded by online education as high2.

2 Lydia Saad et al., “In U.S., online Education 
rated Best for Value and options” Gallup Economy, 
15 oct 2013, 11 Dec 2013 http://www.gallup.com/
poll/165425/online-education-rated-best-value-
options.aspx 

more than 100,000 international 
StudentS came to canada to 
Study in 2012
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callS for more accountability

The theme of accountability for universi-
ties in Canada has been getting increasing 
media attention, particularly in light 
of rising tuition rates and diminishing 
government grants to post-secondary 
education. Articles on the topic express 
an array of opinions on the definition of 
university accountability and how best it 
can be accomplished. Universities across 
the country are seeking to address calls for 
greater accountability through a variety 
of reporting and governance mechanisms; 
there is no single framework for university 
accountability across Canada.

Shifting international  
education landScape

There has been a steady increase in the 
number of students around the globe 
seeking higher education outside their 
country of origin. UNESCo states that the 
demand for higher education is at unprec-
edented levels around the world and with 
that rise in demand has come a rise in 
competition among receiving countries 
and receiving universities.3

More countries, including Brazil, Japan, 
New Zealand and South korea, are 
making efforts to attract graduate 
students through better branding, 
financial support and other incentives. 
Further, governments in Asia, South 
America and in the Middle East have 
declared their intention to become 
regional education centres and are 
providing opportunities for student 
mobility, student funding and research 
collaboration at the international level. 
recent changes in the pricing of post-sec-
ondary education in the United kingdom 
as well as significant budget cuts to 

3 UNESCo Institute for Statistics, Higher Education, 
8 Nov 2013 http://www.uis.unesco.org/Education/
Pages/tertiary-education.aspx

universities there have created a market 
of U.k. students looking abroad for high-
quality alternatives. These changes have 
also made the U.k. a less viable option 
for international students, both due to 
increased fees and decreased access to 
work visas.

Canada is attracting more and more 
international students; 2012 was the first 
year that more than 100,000 interna-
tional students came to Canada to study.4 
However, Canada does not make the list of 
top receiving countries. The United States, 
the United kingdom, Australia and France 
receive, by a wide margin, the largest 
number of students from other countries.

In addition, the Advisory Panel on 
Canada’s International Education Strategy 
stated in its final report that international 
students will play an important role in 
Canada’s future economy, even though 
the competition to attract those students 
will increase.

“Seventy-five per cent of Canada’s workforce 
growth now comes from immigration. It is 
expected to reach 100 per cent by the end 
of the decade. International recruitment 
strategies targeting both the quantity and 
quality of talent are needed to address 
Canada’s future shortfalls in the human 
capital necessary for building a world-
class knowledge economy. International 
students provide an excellent source of 
highly qualified and skilled persons to 
meet our current and future labour market 
needs, although Canada faces strong global 
competition with industrialized countries 
to attract the same pool of young interna-
tional talent.”5

4 government of Canada News release, “Canada 
welcomes record number of international students 
in 2012,” 2013 Feb 26, 2013 Dec 11 http://
www.cic.gc.ca/english/department/media/
releases/2013/2013-02-26.asp
5 Advisory Panel on Canada’s International 
Education Strategy, International Education: A Key 
Driver of Canada’s Future Prosperity Aug 2012, p. x.
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100 days of lIstenIng

Strategy begins first with listening, and 
with gathering data and perspectives 
on the university’s current situation and 
future prospects. The 100 Days of Listening 
was meant to quickly begin that listening. 
It was designed to hear the ideas, aspira-
tions and concerns of the many people 
who make up Dalhousie’s communities.

This process has been an opportunity for 
the new president, the executive team 
and other Dalhousie stakeholders to 
develop a deep understanding of Dalhou-
sie’s current state. This report will act as a 
foundation moving forward, as it will have 
dependable, hard data on the university 
and its communities.

This report is not meant to be a strategic 
plan. However, the information that has 
been generated as a result of the 100 Days 
of Listening will inform the university’s 
strategic planning process.

Consultation and analysis 
process

The consultation process began in the first 
days of Dr. richard Florizone’s presidency 
at Dalhousie and lasted for the first 100 
working days of his term. It was designed 
to be an easy and accessible way for 
interested parties to provide feedback.

A campaign to raise awareness about the 
100 Days of Listening consultations was 
created. The campaign was sustained 
throughout the 100 Days and sought to 
encourage participation through emails to 
all faculty, staff and students; prominent 
promotions in e-newsletters including 
Dal News Weekly, Today@Dal and Dal 
Student Life; the creation of the 100 Days 
of Listening website with a prominent 
link from the dal.ca homepage; and an 
initiative with 10 guiding questions on 
postcards and posters displayed and 
distributed across campus.

In order to guide, but not limit, the 
discussion, the 10 questions focused 
on various strategic priorities were 
formulated at the start of the 100 Days 
of Listening. respondents were also 
encouraged to provide feedback on 
any topic they deemed important. The 
questions can be found in Appendix one.

overall, participants were positive about 
the process and pleased to have a forum 
in which to discuss their ideas and issues, 
although some voiced concern about the 
structure of the consultations.

“I am pleasantly surprised and encouraged 
by your openness to listen to the Dalhousie 
community. The future success of Dalhousie 
and the populations we serve depend 
on open dialogue that leads to under-
standing.”—faculty member

“I love the 100 Days of Listening. I think this 
is going to be a period of great things for 
Dalhousie.”—staff member

“Thank you for inviting us to share our 
thoughts with you. I hope that the feedback 
you receive will provide you with insight into 
the institution that you are about to lead. 

1,025
people met with 
in the courSe 
of 100 DayS
conSultationS 
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I have to say up front that I was disap-
pointed in how many of the questions below 
focus on economic issues, or at the very least 
direct our attention to the economics of 

‘x,y,z’.”—faculty member

“Thanks to President Florizone for this 
initiative—it will certainly be fruitful for 
Dalhousie and I am excited to see where we, 
the Dal community, see ourselves now and 
where we see ourselves going.”  

—staff member

“I’m already impressed. […] As the president 
of a university I think it important to be a 
visible figure to the students.”  

—undergraduate student

“Thank you for the opportunity to provide 
some food for thought. I hope I do not 
come across as negative because that is not 
my intention. I hope my comments will be 
useful in identifying real issues that need 
solutions.”—faculty member

“I am very happy to have an opportunity to 
voice comments that will give you informa-
tion to perform your duties as the universi-
ty’s new president.”—Graduate student

In total, 766 responses came from the 
online tool via the 100 Days website, which 
allowed participants to answer one or all of 
the 10 questions as well as write about any 
other topic. Participants who submitted 
responses online were able to identify 
themselves as belonging to a number 
of stakeholder groups (undergraduate 
students, faculty members, alumni and so 
on). They were also able to tick multiple 
boxes, so a response might have been 
categorized as being from both an alumnus 
and a graduate student, for example.

Internal and external stakeholders 
participated in 48 in-person consultations. 
Internal stakeholders include faculty, 
staff and students. External stake-
holders include community members, 
government officials, members of the 
business community, alumni and donors.

The in-person consultations ranged from 
large town hall-type meetings open 
to anyone interested in attending, to 
one-on-one discussions with key stake-
holders invited to the table. The six open 
consultations featured semi-structured 
discussions with the ten questions as touch 
points. Scribes recorded the discussions and 
the feedback was then incorporated into 
the overall 100 Days data set. Two of those 
sessions were focused on students.

Consultations for members of Dal’s 
various employee groups were held, as 
well as detailed consultations with academic 
leaders such as deans and department chairs. 
In addition, Dr. Florizone met with faculty 
members in all of Dal’s Faculties as well as 
staff in key administrative units and the 
Dalhousie Student Union.

In the end, a diverse group of indi-
viduals participated in the 100 Days 
consultations. generally, stakeholders 
can be broken into external and internal 
stakeholder groups.

 · 766 online responses from faculty, staff, 
students, alumni, community members, 
industry partners and government 
officials

 · 554 meetings with stakeholders

 · 1,025 people met with in the course of 
100 Days consultations

 · 140 posts on dr. florizone’s 100 Days 
tumblr site

A complete list of the themes that 
emerged in the consultations is contained 
in Appendix Two.
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Dalhousie’s office of Institutional 
Analysis and research was key in 
compiling and analyzing the data in this 
report. Not only did the professionals 
in that office work hard to compile the 
feedback from the consultations, they 
gathered data from a multitude of sources 
within the university and further afield. 
Many others in administrative units 
throughout the university were also 
involved in supplying hard numbers and 
information for this report.

Structure of this report

This report is a synthesis of the infor-
mation gleaned from many sources, 
particularly the voices of the Dalhousie 
community. In addition to the extensive 
and multi-faceted consultation process, a 
large amount of hard data was collated 
and analyzed to enrich the consulta-
tions and shed light on the complexities 
revealed by the consultations.

The themes that emerged from the 
consultations and data collection have 
informed the structure of this report. 
The nature of Dalhousie and its commu-
nities resulted in a wide range of views 
expressed during the consultations—
sometimes contradictory or competing. 

Another layer of nuance was added with 
the addition of hard data that includes 
everything from the student–professor 
ratio to the number of Dalhousie’s 
endowments. That data adds another 
perspective to the opinions and experi-
ences articulated in the feedback.

It is hoped that Dalhousie’s complexity 
is captured in this report. It is important 
to note that, as a result of the high 
level of engagement in the process, it 
is impossible to report every opinion 
that was expressed. Where possible, 
quotations have been used in this 
report to illustrate themes or concerns 
raised during the consultations. Unless 
otherwise noted, the quotations in this 
report are from 100 Days participants.

This report is divided into nine chapters, 
including this introduction. Three 
chapters are centred on the fundamental 
elements of the university’s mission: 
teaching and learning, research and 
service. In addition to these chapters, 
there are three chapters on supports to 
the mission: faculty and staff, finance, 
and infrastructure. Finally, there is a 
chapter on reputation and a very brief 
conclusion.

online reSponSeS 
from faculty, Staff, 
StudentS, alumni, 
community memberS, 
induStry partnerS and 
government officialS

766
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2.
Teaching and learning

“We work very hard on both our 
teaching and our research. […] We 
are also, in my experience, endlessly 
experimenting and innovating —
though in some of our fields, an 
innovation may be a new idea or a new 
text, or an unconventional assignment 
sequence, or an interdisciplinary 
alliance — not necessarily the kind of 
showy thing that gets headlines, but 
things that make a difference to how 
and what our students learn.”

—Faculty member
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in This chapTer

 ·Student academic experience

 ·Academic Innovation

 ·Teaching at Dalhousie

 ·Academic program planning and analysis

 ·Student recruitment and enrolment management

 ·Student supports and non-academic student experience

Teaching and Learning

Teaching and learning are founda-
tional activities at Dalhousie. They are 
performed across the university in a 
variety of ways and in a variety of venues. 
From lecture theatres to co-op work 
placements, laboratories to performance 
halls and libraries to orchards, Dalhousie’s 
instructors and students share knowledge 
and experiences as they teach and learn. 

More than 20,000 people across the 
university’s campuses are engaged 
directly or indirectly every day with the 
twin pursuits of teaching and learning to 
ensure the success of Dalhousie students 
and, ultimately, society at large.

The many facets of teaching and learning 
at Dalhousie were reflected in the 
feedback from the 100 Days consulta-
tions. That complexity has also been 
reflected in data from student surveys on 
engagement and supports.

The main themes that emerged on 
the topic of teaching and learning at 
Dalhousie were:

 ·The importance of the student 
experience and, particularly, the 
importance of growing experiential 
learning opportunities such as co-op 
work placement and study abroad 
opportunities.

 ·There are synergies and tensions 
between teaching and research. 
Some faculty members are finding 
that balance between teaching and 
research is difficult to maintain.

 ·The value of high-quality teaching. 
There were a variety of suggestions 
for maintaining or improving teaching 
quality at Dalhousie including 
innovation in pedagogy, returning to 
pedagogical basics, better integration 
or adoption of technology in the 
classroom, caution in adopting 
technology in the classroom, reviewing 
and focusing academic programs and 
supporting current programs.

 ·The importance of student 
supports (academic, financial and 
non-academic).
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sTudenT academic 
experience

A student’s perception of their academic 
experience is incredibly important. There 
is a signifi cant body of academic literature 
on student engagement indicating that 
the more students engage with the 
campus community, their courses and 
their programs, the more likely they are 
to complete their studies, to succeed after 
graduation and to contribute back to their 
university later in life.

The scores given to Dalhousie by its 
students via the National Survey of 
Student Engagement (NSSE) are important 
indicators of Dalhousie’s commitment to 
students and their experience during their 
time at the institution.

The NSSE survey, launched in 2000, 
assesses the extent to which fi rst-year 
and fourth-year students engage in 
educational practices associated with 
high levels of learning and development. 
The student survey is administered on 
an annual basis in four-year colleges and 
universities across North America by the 
National Survey of Student Engagement 
Institute, an organization dedicated to 
improving the post-secondary student 
experience. In total, 613 institutions in 
North America participated in the survey 
in 2013. Dalhousie participates on the 
same three-year cycle as the other U15 
research-intensive universities in Canada; 
the next survey will be in 2014.

Based on the most recent survey results 
(2011), Dalhousie meets or exceeds 
the average scores of the U15 group of 
Canadian research-intensive universities. 
Areas where Dalhousie exceeds the U15 
average include:

·Academic challenge (fourth-year 
students). (See Figure 2.1, NSSE 
benchmark: Level of academic challenge)

·Active and collaborative learning 
(fi rst- and fourth-year students). (See 
Figure 2.2, NSSE benchmark: Active and 
collaborative learning)

·Student–faculty interaction (fi rst- and 
fourth-year students). (See Figure 
2.3, NSSE benchmark: Student–faculty 
interaction)

·Enriching educational experience 
(fourth-year students). (See Figure 2.4, 
NSSE benchmark: Enriching educational 
experience)

·Supportive campus environment (fi rst- 
and fourth-year students). (See Figure 
2.5, NSSE benchmark: Supportive campus 
environment)

“I am very interested in cross-disciplinary programs 
where students get to work with other students from 
different Faculties on collaborative projects. Not 
only does this mirror real-life experience, it opens 
up all kinds of new possibilities and experiences.”

—Faculty member
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NSSE benchmark: Level of academic challenge
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NSSE benchmark: Active and collaborative learning
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FIGURE 2.3

FIGURE 2.4

NSSE benchmark: Student–faculty interaction
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NSSE benchmark: Enriching educational experience
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FIGURE 2.5NSSE benchmark: Supportive campus environment
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Dalhousie uses these NSSE scores to 
both identify areas doing well in terms 
of student engagement and also those 
where improvements are needed. Some 
recent examples:

·The 2008 NSSE results, along with 
Dal’s own retention data, suggested 
a need to help fi rst-year students to 
feel more a part of the Dal community 
and to become more engaged in their 
academic experience. A new position, 
Associate Director (Institutional 
Initiatives), was established in the 
Dalhousie Centre for Learning and 
Teaching in 2008 to develop and grow 
high-impact student engagement 
initiatives. The Dalhousie Peer 
Partnership Program was launched 
in 2009; since then, more than 600 
mentors have been trained through 
this program.

·Breaking down the 2008 survey 
results by program and department 
revealed a need for more active 
and collaborative learning in the 
Faculty of Computer Science. The 
Faculty undertook a number of 
signifi cant program changes, including 
lab components for all fi rst-year 
Computer Science and Informatics 
classes, a lab component and/or 
tutorials for all core second-year 
classes and the introduction of new 
elective courses at the fi rst-year level 
focusing on active and collaborative 
learning, designed with the Centre for 
Learning and Teaching. Not only has 
the learning experience of students 
been enhanced but the Faculty also 
experienced rises in retention rates.
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Dalhousie’s 2011 survey results showed 
a small improvement in first-year 
experience scores. It is hoped that recent 
initiatives designed to improve first-year 
experience and retention of students 
going into the second year will be 
successful and will, as a secondary effect, 
increase NSSE scores in the 2014 survey.

Experiential learning and first-
year seminars

100 Days feedback showed that Dalhou-
sie’s communities recognize the value of 
experiential learning programs including 
co-ops, internships, practicums, clinical 
assignments, study abroad and so on. 
In fact, many 100 Days participants said 
they would like to see further increases in 
experiential learning programs to enhance 
students’ academic experiences at the 
university.

“I would love to see more co-op opportuni-
ties for undergraduate programs.”  
—Undergraduate student

“I’m already in the co-op program and quite 
satisfied.”—Undergraduate student

“I like the trend I see of encouraging 
students to reach outside the traditional 
academic coursework to co-op work terms.” 
—Faculty member

“In engineering we offer co-op programs 
which I believe provide excellent experiential 
learning. Indeed, we see a significant change 
in the maturity and expectations of students 
returning from work terms.” 
—Faculty member

“I have observed through employing 
students in co-op programs at other univer-
sities that co-op/experiential/placement 
learning is a good way for students to 
know that what they are doing is the right 
path for them. Encourage these options 
in all disciplines, including arts. Develop 
linkages/partnerships with public, private 
and not-for-profit sectors where students 
can be hosted as part of their academic 
formation.”—Private sector partner

“What makes university different than 
learning things from the web (besides 
student debt) is human experience. I think 
universities should make this their focus. 
Research, meaningful labs, group projects, 
discussion groups, speeches, experiments 
and other collaborative work should take 
a priority. Anything that causes people to 
question what they already know and to 
search for new understandings and new 
resolutions.”—Undergraduate student

Dalhousie cooperative education (co-op) 
programs have been in place since the 
early 1990s, but co-op programs in the 
former Technical University of Nova 
Scotia Faculties date back even earlier: 
the Faculty of Architecture and Planning 
boasts the first Architecture co-op 
program in the Maritimes and the Faculty 
of Engineering the first of its kind in 
Atlantic Canada.

Co-op programs are currently available in 
the Faculties of Architecture and Planning, 
Management, Science, Engineering and 
Computer Science. The co-op office 
for Engineering and Computer Science 
merged with the Science co-op office 
in 2013. In total, 1,949 undergraduate 
and 119 graduate students are currently 
enrolled in co-op programs at Dalhousie. 
These programs provide students an 
opportunity to apply classroom learning 
in a professional workplace, with 
most students alternating semesters 
of academic study with semesters of 
full-time, paid employment in positions 
related to their discipline/career interests. 
Figure 2.6, Participation in experiential 
learning, illustrates the rate of Dalhousie 
student participation in experiential 
learning opportunities.
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In October 2013, Dal’s co-op offi ces and 
the Career and Leadership Development 
Centre consulted with a group of current 
co-op employers to solicit feedback on 
their experiences with Dalhousie students, 
graduates and employer services staff. The 
participating employers said Dalhousie 
graduates distinguish themselves by 
participation in co-op programs, their 
professional approach to employment 
and their engagement in the career 
development process. Employers noted 
their intention to recruit at Dalhousie in 
the future, citing the calibre of students 
and the success of previous hires as well 
as strong relationships with Dalhousie 
employer services.

Another crucial experiential learning 
opportunity is Dal’s international 
exchanges for Canadian and Nova Scotian 
students. In 2012/13, 443 Dalhousie 
students participated in study abroad 
programs in 120 receiving institutions in 
44 countries.

As student and employer demand 
increases, the university will need to 
consider the feasibility and sustainability 
of growing its experiential and co-op 
learning options.

Weakness in retention and 
completion rates

Dalhousie’s retention rate—the percentage 
of students who successfully move from 
fi rst to second year—lags the U15 average 
and is not improving. See Figure 2.7, First to 
second year retention of new fi rst-year students 
admitted from high school.

This issue was refl ected in the 100 Days
feedback.

“[…] students must to be taken care of 
once they decide to attend this university. I 
believe the retention strategy at Dalhousie 
is weak and needs to be a continued topic of 
conversation.”—Faculty member
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“I would like to raise the issue of retention 
and ask if Dal will take a unifi ed, cross-
campus, cross-departmental approach to 
investigating retention issues and creating 
programs to improve student experience 
and academic performance with the aim of 
curtailing attrition.”—Faculty member

Of particular concern is the retention 
rate for international students, which 
improved between 2008 and 2011 (the 
most recent comparative data available), 
but still lagged the retention rate of 
Canadian and Nova Scotian students. 
International enrolment at Dalhousie has 
increased rapidly, going from 809 in 2000 
to 2,686 in 2013. Supporting international 
students is a multi-dimensional process 
that draws on resources from many 
different departments and services.

The 100 Days feedback refl ected this 
concern.

“We should not be encouraging interna-
tional students to come here if we cannot 
deliver on what we promise them. I’ve 
seen so many of them struggling.”—Staff 
member

“Yes, we should continue to attract [inter-
national] students, but we should also pay 
close attention to support their success once 
they’re here.”—Staff member

“We have had a signifi cant increase in inter-
national students which is good in terms 
of a vibrant mix of students from different 
backgrounds and cultures but brings with 
it the need for more support services such 
as additional language training and study 
skills training.”—Faculty member
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IN 2012/13, 443 DALHoUSIE 
STUDENTS PARTICIPATED IN 
STUDy ABRoAD PRoGRAMS IN 
120 RECEIvING INSTITUTIoNS 
IN 44 CoUNTRIES

While many of the supports offered to 
international students are centred at the 
International Centre, a wide variety of 
supports are offered across campus.

·The Dalhousie College of Continuing 
Education offers an English 
for Academic Purposes (EAP) 
program accredited by Languages 
Canada to students intending to 
study at Dalhousie. The program 
includes comprehensive pre-entry 
language training and culture and 
academic preparation for entry 
into undergraduate and graduate 
programs and support of 2+2 degree 
programs. The college annually serves 
approximately 250 students through 
this program, along with another 50 
in various other English as a Second 
Language programs.

·University Preparation (UPrep) 
academic courses are offered by the 
College of Continuing Education to 
students who do not meet academic 
prerequisites. Approximately 550 
Canadian and 100 international 
students annually participate in a suite 
of UPrep courses.

· In 2012, international student 
orientation, organized by the 
Dalhousie International Centre 
was expanded to three days to 

enhance local and campus cultural 
knowledge. Participation in the 
orientation program for graduate and 
undergraduate students increased from 
330 in 2011 to 405 in 2012. In 2013, 
a Citizenship and Immigration Canada 
strike derailed the processing of visas 
which resulted in only 365 students 
taking part in the orientation program 
that year.

·Academic, cultural and immigration 
advising for international students has 
been expanded across campus.

·There are also initiatives within 
individual Faculties: the Faculty of 
Management has added targeted 
support for writing success, study 
skills and language development for 
international students. Medicine 
created the LINK Program for 
students from the International 
Medical University (IMU) in Malaysia 
when gaps were identifi ed in student 
preparedness. The LINK Program 
provides an intensive orientation to 
develop foundational skills.

One of Dalhousie’s strategies has been 
the Refi ning Your Learning Skills courses, 
offered by the College of Continuing 
Education to students who have been 
academically dismissed and who seek early 
readmission to their programs of study. 

35



In 2013, 61 students (36 Canadian, 25 
international) registered in the courses 
and, since 2010, 161 of 190 students who 
came through the program have been 
readmitted (85 per cent).

Going forward, Dalhousie will need to 
consider carefully how to balance the 
student experience with the optimal 
formats for classes, the best mix of small 
and large classes, as well as laboratory and 
tutorial components for each program 
type. Further, it will be necessary to 
increase experiential/co-op learning 
opportunities; the university will need to 
examine best practices in this area. Finally, 
student retention data suggests that 
Dalhousie needs to continue its efforts to 
increase retention rates for Canadian and 
particularly international students.

academic innovaTion

Continuous development of programs 
and classes, from design through to 
delivery, is incredibly important to 
Dalhousie’s success in attracting, retaining 
and educating excellent students, as well 
as supporting faculty and staff. At the 
heart of academic innovation is support 
and collaboration. Successful innovation 
is often the result of joint efforts between 
several people or groups including 
instructors, department heads, the Centre 
for Learning and Teaching, Dalhousie 
Libraries and Student Services.

Some participants in the 100 Days consul-
tations said that academic innovation 
needs more institutional support at 
Dalhousie.

“[…] academic innovation […] is penalized 
through our tradition-based institutional 
reward systems which only look at publi-
cations, no matter how good teaching 
and service is. […] This is by no means 
unique to Dal, but other places have 
begun to consider alternative reward and 

compensation mechanisms that link to 
university mission statements. For example, 
if academic innovation is in the president’s 
vision, then it should be something included 
in course evaluations, and job performance, 
and annual reports, and finally drive adjust-
ments to performance based CDIs.” 
—Faculty member

“Creative teaching methods need to be 
rewarded to faculty who engage in it. This is 
the future of academic programs.”  
—Faculty member

“Increasing support onto rewarding faculties 
for taking risks with their courses in order 
to improve them—trying innovations with 
their teaching methods and practices, or 
seeking to encompass different cross-curric-
ular methods to teach [will strengthen long 
term vibrancy and relevancy].”  
—Undergraduate student

In 2012, the Provost’s Office started the 
Academic Innovation Initiative, a process 
to facilitate the development of a vision 
for the future of undergraduate education 
at Dalhousie. DALVision 2020, a one-day 
event in November 2012 sponsored by 
Senate and the Office of the Vice-Pres-
ident Academic, saw solid engagement 
with students and program staff, but had 
less participation from faculty members. 
Following that event, the Academic 
Innovation Initiative has provided over 
$320,000 in funding through a competitive 
process for 20 projects across Dalhou-
sie’s campuses that involve innovations 
in course content, delivery mode and 
pedagogy (Figure 2.8, Academic Innovation 
funding). These projects, described on 
the Academic Innovation website, range 
from a course on innovation itself to 
video lecture capture, addressing several 
thematic areas. As part of the initiative, all 
projects have objectives and outcomes that 
will be used to evaluate the success of the 
projects and to build the knowledge and 
practice base with lessons learned and best 
practices beneficial on these experiences.
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Examples of innovations in academic 
programs:

·First-year seminar pilot: The Faculty of 
Arts and Social Sciences is running a 
pilot program to bring the in-depth 
academic experience of a seminar 
to the fi rst-year classroom. The 
2013/14 academic year includes fi ve 
interdisciplinary courses capped at an 
enrolment of 20.

·Bachelor of Science in Ocean Sciences: In 
September 2013, Dalhousie launched 
Canada’s fi rst Bachelor of Science in 
ocean Sciences designed to educate 
a cohort of scientists who can actively 
participate in the burgeoning fi eld 
of ocean sciences. Students in the 

program will study the world’s oceans 
through courses in biology, chemistry, 
physics and geology of the ocean. They 
will also learn about ocean technology, 
policy, law and management.

·Medical Sciences: The Medical Sciences 
program, to be launched in 2014, is 
designed to ensure students gain the 
core knowledge and competencies 
required for entry into medicine, 
dentistry, veterinary medicine and 
related studies at major universities 
across Canada. Core biomedical 
courses and options for specialized 
training provide students with a solid 
foundation for success in medically-
related professional degree programs 
and a variety of careers.

M
iSc

ell
aneoUS

le
arnin

g a
naly

tic
S/

adaPtiv
e le

arnin
g

le
arnin

g o
UtcoM

eS/

M
aPPin

g

Fir
St

-year in
it

iativ
eS

e-le
arnin

g

in
terdiSc

iPlin
ary

Academic Innovation funding

140

120

100

80

60

40

20

0

th
o

U
Sa

n
d

S 
o

F 
d

o
ll

a
rS

Source: Offi ce of the Vice-President Academic and Provost

17.0

30.0
20.5

99.5

119.0

37.7

FIGURE 2.8

37



 ·Environment, Sustainability and Society 
program: Launched in 2009, the ESS 
program is offered as a double major 
in conjunction with Architecture and 
Planning, Arts, Computer Science, 
Engineering, Management or Sciences. 
First- and second-year components 
of the ESS program are integrated, 
multidisciplinary and team-taught by 
Faculty members across seven Dalhousie 
Faculties. Learning is hands-on and 
experiential and, particularly in the final 
year of the program, students leave the 
classroom for fieldwork, community 
engagement and work experience.

 ·Corporate Residency Master of Business 
Administration: The Dalhousie 
Corporate Residency Master of 
Business Administration was launched 
in 2009. A key feature of the program 
is the personal and professional 
effectiveness stream: the commitment 
to help every MBA candidate become 
job ready in preparation for the 
corporate residency in January of 
year one. The program features deep 
relationships with employer partners 
across Canada including CIBC, IBM, 
GE Canada, Procter & Gamble, 3M, 
Acadian Seaplants Limited and many 
more. These relationships give students 
valuable experience in the workplace, 
applying the theories they learn to the 
day-to-day realities they encounter 
in the program’s unique, guaranteed 
eight-month paid work placements.

 ·Dalhousie Medicine New Brunswick: The 
Dalhousie Medical Education Program 
in New Brunswick is an expansion 
of Dalhousie University’s Faculty of 
Medicine. A partnership with the 
Government of New Brunswick, the 
University of New Brunswick (UNB) 
and Dalhousie’s Faculty of Medicine, 
the program admits 30 students from 
New Brunswick each year. Students 
are located at the University of New 
Brunswick Saint John, but spend 
class time with their Halifax-based 
classmates using state-of-the-art 
videoconferencing technology. It is 
one MD class, using the exact same 
curriculum, and all students graduate 
with a medical degree from Dalhousie 
University. The program will be 
graduating its first cohort in May 2014.

These programs represent some of 
the ways Dalhousie’s programs have 
undergone change and renewal in recent 
years, each of them representing inter-
esting models that may well be applicable 
in other areas of the university.

Interdisciplinary approaches

A trend in higher education that has 
garnered great attention in recent years 
is the rise in interdisciplinary approaches: 
methods of teaching and learning that 
span disciplines.

THE INTERDISCIPLINARy PHD 
PRoGRAM IS A UNIqUE  
DoCToRAL PRoGRAM AT   
THE UNIvERSITy
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A number of respondents in the 100 Days 
consultations noted a need for greater 
emphasis on interdisciplinary education.

“Interprofessional/interdisciplinary 
education should be fostered more exten-
sively.”—Staff member

“I am very interested in cross-disciplinary 
programs where students get to work with 
other students from different faculties on 
collaborative projects. Not only does this 
mirror real life experience, it opens up all 
kinds of new possibilities and experiences.” 
—Faculty member

A variety of governance structures are 
used at Dalhousie to support interdis-
ciplinarity, from a college structure (as 
in the case of the College of Sustain-
ability), to jointly managed programs 
(for example the Master in Electronic 
Commerce and the Master in Health 
Informatics) to majors and minors 
(including the Minor in Geography and 
the Minor in Medieval Studies).

Registration numbers in courses and 
programs that offer interdisciplinary 
frameworks suggest a growing interest 
in interdisciplinarity and in flexibility in 
program structures among students—
sentiments that were reflected in the 
DALVision 2020 report.

Academic Innovation funding is 
supporting the development of several 
interdisciplinary initiatives including:

 · Interdisciplinary Minor in Aboriginal 
Studies (Faculties of Arts and Social 
Sciences, Management, Health 
Professions and the College of 
Continuing Education).

 ·Agriculture, Food and Well-Being, an 
interdisciplinary initiative led by the 
Faculty of Agriculture.

In addition, the Academic Innovation 
Initiative is funding several projects relating 
to curriculum mapping, involving the visual-
ization of pathways towards various learning 
outcomes (for courses and for programs). 
Curriculum maps enable students to 
consider their desired learning outcomes 
from multidisciplinary perspectives.

One long-standing program that has 
interdisciplinarity at its core is the Inter-
disciplinary PhD program—in fact, it is the 
largest doctoral program at the university, 
with 65 current students and 13 graduates 
in 2012/13. Begun in 1984, the program 
supports students in an extraordinary 
range of subjects, cutting across almost 
every Faculty, school and department. The 
program is designed to allow students to 
master methodological skills to address a 
problem or issue through a combination 
of disciplinary approaches, under the 
guidance of outstanding scholars.

Combined degrees

Combined degrees offer Dalhousie 
students the ability to earn degrees in 
complementary fields over a concurrent 
period of time. See Figure 2.9, Combined 
degrees offered by Dalhousie University.
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International academic programs

The Dalhousie International Strategy 
Committee has developed an interna-
tional strategy to identify priorities in 
international partnerships and initiatives 
in six focal areas:

 · International recruitment

 · International mobility

 · Internationalization of academic 
programs

 ·Support for international student 
retention and success

 · International research and international 
development

 · International alumni engagement

The strategy is focused on bringing 
global content to the classroom and 
continuously expanding research and 
international development work to 
contribute to a more robust, global 
learning experience for the campus,  
the community and its global partners.

Combined degrees offered by Dalhousie 
University

Bachelor oF Science (recreation) and Bachelor oF ManageMent

doctor oF Medicine and MaSter oF Science

JUriS doctor and MaSter oF liBrary and inForMation StUdieS

JUriS doctor and MaSter oF BUSineSS adMiniStration

JUriS doctor and MaSter oF health adMiniStration

JUriS doctor and MaSter oF PUBlic adMiniStration

MaSter oF BUSineSS adMiniStration and MaSter oF engineering

MaSter oF liBrary and inForMation StUdieS and MaSter oF PUBlic adMiniStration

MaSter oF liBrary and inForMation StUdieS and MaSter oF reSoUrce and 
environMental ManageMent

MaSter oF nUrSing and MaSter oF health adMiniStration

FIGURE 2.9
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The presence of international students 
on the Dalhousie campus is a critical 
source of cultural diversity, and exchange 
programs organized through the Inter-
national Centre help expand students’ 
educational horizons. The university 
also has “2+2” degree programs 
that allow students to earn degrees 
from Dalhousie and an international 
university simultaneously.

For example, the Department of 
Economics has a 2+2 program agreement 
with Shandong University which 
registered 93 students between 2010 
and 2012. Another Department of 
Economics 2+2 program agreement is 
with Renmin University of China, with 
20 students enrolled between 2009 
and 2012. The Faculty of Agriculture 
has a range of 2+2 degrees. The largest 
of these is with Fujian Agricultural and 
Forestry University in China; since 2005, 
259 students have participated in the 
program, with a completion rate of close 
to 100 per cent. Approximately 70 per 
cent of the students who complete the 
program have continued on to graduate 
school in Canada.

Other agreements include the Bachelor of 
Technology in Environmental Landscape 
Horticulture (Tamil Nadu Agricultural 
University, India) and the International 
Food Business program (CAH Vilentum 
University, the Netherlands). This unique 
program has a cohort of North American 
and European students pursuing the 
program together in alternating locations.

Distance and online learning

Many 100 Days participants felt Dalhousie 
lacks a clear vision and strategy for online 
and distance learning.

“We should be offering more courses for 
mature students at a distance. Right now 
we are so traditional, only catering to the 
post high school grad who attends classes on 
campus. We are missing opportunities.” 
—Staff member

“Offer Distance Education courses, many of 
the courses available at Dalhousie are not 
available online. Huge missed opportunity 
for Dalhousie.”—Staff member

“We need to have a distance learning 
strategy at Dal, and we need money to 
support it.”—Staff member

“Faculty and some staff have been engaged 
in various forms of distributed/online/
blended/e-learning for many years. We’ve 
been flying under the radar because 
Dalhousie has never had a plank in the 
strategic plan to support the use of teaching 
technologies to provide a more engaging 
learning environment for students.” 
—Staff member

“We do not have any institution-wide sense 
yet of where we might go with distance/
blended course offerings. We have much 
expertise, though it resides in relatively 
siloed structures.”—Faculty member

Many Dalhousie Faculties have existing 
or emerging interests in delivery models 
that support distance or blended learning. 
The majority of the current initiatives are 
at the graduate level, such as the three 
programs for mid-career learners offered 
by the Faculty of Management, and in 
professional programs, such as the online 
versions of the well-established, accredited 
Bachelor and Master of Social Work. 
Students often appreciate these expanded 
academic opportunities: a Master of Public 
Administration graduate said, “During 
the journey I can say that I received ‘a 
take-away’ from every course and intensive 
that is applicable in everyday situations.”
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Further to these, several Academic 
Innovation funded projects relate to 
e-learning and distance/blended learning; 
these projects are supported by the 
expertise in the Centre for Learning  
and Teaching:

 ·Lecture capture project in the Faculty 
of Science for large first-year courses, to 
enable students to re-view lectures and 
demonstrations in several subject areas

 ·Massive open online course (MooC) 
development in interprofessional 
health education; the first MooC was 
delivered to 1,500 participants over 
five weeks in the fall of 2013, on the 
subject of grant writing for non-profit 
agencies (health and otherwise)

 ·Fully online version of Introduction 
to Psychology and Neuroscience I, 
development of online laboratory and 
demonstration content

 ·Development of online and blended-
delivery courses in Arts and Social 
Sciences

 · Institutional learning analytics project 
to enhance teaching, learning and 
student retention for online and 
blended courses

Clearly Dalhousie must begin to develop a 
comprehensive and coordinated strategy 
for distance and online learning in order 
to use resources effectively in the support 
and development of online capacity 
moving forward.

Teaching aT dalhousie

“[…] students come here to learn, so our 
primary goal, amongst all other things, is to 
teach them well.”—Faculty member

“We work very hard on both our teaching 
and our research. […] We are also, in my 
experience, endlessly experimenting and 
innovating—though in some of our fields, an 
innovation may be a new idea or a new text, 
or an unconventional assignment sequence, 
or an interdisciplinary alliance—not 
necessarily the kind of showy thing that gets 
headlines, but things that make a difference 
to how and what our students learn.” 
—Faculty member

Teaching lies at the very heart of the 
university’s mission. From part-time 
faculty through to the university’s deans— 
all of whom continue to teach and/
or supervise grad students—through to 
senior administration, there is a broad 
understanding of the importance of 
teaching to the success of students, the 
university as a whole and to the region.

Dalhousie has a unique role as the 
Maritimes’ medical doctoral university. 
The university is a major supplier of highly 
qualified personnel in the region, from 
doctors to public servants, dentists to 
arborists, engineers to theatre professionals. 
It is also the research powerhouse of the 
region with a multitude of local, national 
and international industrial research 
partners and a strong complement of 
researchers pursuing basic research. The 
breadth of its role allows for a unique 
impact on the communities of which it is a 
member while creating unique challenges 
in maintaining program quality and choice 
for students and growing its research 
profile in a focused way.
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Balancing teaching and research

As a research-intensive university, 
Dalhousie has emphasized the teacher–
scholar model and the benefits of having 
active researchers in the classroom. 
Participants in the 100 Days consultations 
had mixed opinions about the synergy 
between teaching and research.

“I was recommended to apply for a research 
position by one of my first-year teachers, it 
turned out to be a great fit […]” 
—Undergraduate student

“An increased emphasis on attaining 
vibrant, accomplished faculty members who 
are willing to share their knowledge. Some 
areas of the university have staff members 
focused solely on their own research, which 
makes them and their courses of little use 
and relevance to the student body. The law 
school is an excellent model of the kind of 
staff that the school should endeavour to 
attain.”—graduate student

“I understand that the university has to 
hire profs that bring in money with their 
research, but these profs should be effective 
teachers to inspire the next generation.” 
—Undergraduate student

“I would like to see more investment in 
full-time professors that are there just 
to teach. It is sometimes difficult to see a 
professor’s time split between students and 
research.”—Undergraduate student

“The students often seem to be an after-
thought here […].”—graduate student

In the 100 Days consultations, some faculty 
expressed concern about the challenges in 
maintaining the balance between teaching 
and research. There is also some tension 
between those who feel that teaching 
is not valued enough at Dalhousie and 
those who feel that teaching tends to take 
precedence over research.

“Traditionally, the university setting favours 
the research with tenure for publishing 
while not recognizing the efforts of excellent 
teachers. The university needs researchers, 
but the students need teachers. A balanced 
focus on the duality of Dalhousie would 
benefit all.”—Faculty member

“Teaching seems to be given greater priority 
and research is viewed by some as something 
that should be done off the side of our desks 
once teaching is over, rather than something 
that is fundamental to the core business of 
the university.”—Faculty member

The division of workload at Dalhousie 
varies across Faculties, departments and 
individual circumstances, depending on 
a variety of factors. That said, comments 
from the 100 Days of Listening suggest that 
it may be time for a more fulsome conver-
sation about how to balance workload on 
individual, departmental and institutional 
levels, while continuing to meet the needs 
of students and remaining competitive 
in the current landscape of post-sec-
ondary education. There is a tremendous 
synergy between teaching and research. 
The university communities will need 
to explore ways to enhance the synergy 
and manage potential tensions between 
teaching and research.

DAL CURRENTLy HAS 

five 
3M TEACHING 
FELLoWS
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Quality of teaching

“Dalhousie is a superb learning and 
teaching environment.”—Faculty member

“Dal needs to make sure that the professors 
are held to the highest standards.”  
—Undergraduate student

“Dalhousie can best support its students by 
teaching them at the highest level.”``  
—Undergraduate student

“All of the professors, especially in the 
English program, are enthusiastic about 
their work, and are excellent teachers.” 
—Undergraduate student

“I’m in my second year and I appreciate the 
diversity of courses offered and the great 
teachers.”—Undergraduate student

The quality of teaching at Dalhousie is 
important to students, instructors and 
administration and several methods are 
used to measure, recognize and enhance 
teaching quality.

EvALUATIoN oF TEACHING

Student ratings of instruction (SRIs) are 
an important part of assessing the quality 
of education an institution provides. 
At Dalhousie, SRI is recognized as an 
essential component of a formal institu-
tional evaluation strategy that includes 
evidence from students (SRI results), the 
individual instructor and peer-review-
able information about teaching, usually 
presented in the form of a comprehensive 
teaching dossier. More informal strategies 
for evaluating teaching or identifying ways 
in which courses and programs may be 
enhanced include peer consultation and 
in-class student feedback.

Some participants in 100 Days consultations 
felt that evaluation of teaching at Dalhousie 
needs a formal process that goes beyond 
student ratings of instruction.

“We only pay lip service to teaching and no 
one gets promoted to full professor without 
a strong research record. If we are serious 
about teaching then we need to assess it. 
Right now all we look at is the average score 
on one question. Essentially asking if the 
students are happy. That is important but it 
isn’t enough.”—Faculty member

“Stop with the class evaluations!!! As a 
student, I’ve seen how my classmates use 
them. People who work hard and get good 
marks, give good evaluations. People who 
slack off, don’t go to class, and fail give 
really poor evaluations. […] Let’s quit with 
the charade and introduce internal reviews 
instead. Twice a term a senior staff member 
should come in and evaluate the professor, 
syllabus, whatever.”   
—Undergraduate student

Participants in the 100 Days consultations 
also voiced frustration with the imple-
mentation of the new online student 
ratings of instruction system.

“On the other hand, as a case in point, the 
way that the new SRI system was pushed in, 
was and remains quite frustrating. It simply 
doesn’t function well, and has not delivered 
on the promised/hoped for better reporting 
from the students and better data.” 
—Faculty member

“The ‘electronic course evaluation system’ is 
nonfunctional most of the time. For example 
it takes several weeks after classes end to 
get results of class evaluations, and it takes 
months before anyone can post the results. 
All this is contrary to the intent of the 
system.”—Faculty member

On the other hand, respondents to the 
SRI Feedback Survey of Instructors in the 
fall of 2012 were more positive about the 
new online system.

“I think going to online evaluation was 
a very wise decision! It is not without its 
growing pains, but we will be all the better 
for it in the end.”—Faculty member
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“The process is much more secure (this is 
very important! The previous paper written 
version was NOT secured!!!).”  
—Faculty member

RECoGNITIoN oF TEACHING

One of the ways the university recognizes 
the skill and dedication of faculty in 
teaching is in the many awards the 
university has for outstanding teachers. 
Across the university more than 30 
awards are given to instructors by their 
Faculties. Institutional-level awards 
include the Alumni Association Award of 
Excellence for Teaching, the Sessional and 
Part-Time Instructor Award of Excellence 
for Teaching, the Educational Leadership 
Award and the President’s Graduate 
Teaching Assistant Award. The university 
also encourages its communities to 
nominate instructors for regional and 
national teaching awards. Dal currently 
has five 3M Teaching Fellows (two of 
which are currently deans), seven Associa-
tion of Atlantic Universities Distinguished 
Teaching Award recipients and two Asso-
ciation of Atlantic University Educational 
Leadership Award recipients.

The feedback from the 100 Days consulta-
tions suggests that the university should 
seek more ways to recognize contri-
butions of instructors to the teaching 
mission of the university.

“Continue to increase the value given to 
teaching and service in academic program 
development in faculty evaluations for 
promotion and tenure.”—Faculty member

SUPPoRT FoR TEACHING

In order to enhance teaching on campus, 
the university has invested in the Centre 
for Learning and Teaching (CLT), which 
plays a key role in supporting teaching 
on campus in partnership with academic 
units, faculty members and graduate 
students. CLT staff take an evidence-
based approach to advocating for 
effective learning and teaching practices, 

curriculum planning, services to support the 
use of technology in education and institu-
tional policies and infrastructure to enhance 
the Dalhousie learning environment.

One successful initiative originating from 
the centre is the Dalhousie Peer Partner-
ship Program, which is focused on easing 
the transition of incoming first-year 
students to the university by matching 
them with a senior peer mentor from 
their own Faculty. Over 900 peer partners 
have participated over the three-year 
pilot. Other successful programs include 
the development of an interdisciplinary 
preceptor’s online training program with 
the Faculty of Health Professions and 
planning/organizing Dalhousie’s annual 
Conference on University Teaching and 
Learning, which brings together faculty 
from around the region and beyond.

While participants in the 100 Days consul-
tations were generally very positive about 
the Centre for Learning and Teaching, 
there were some negative views voiced.

“Recent activities to raise the profile and 
capacity of CLT will help as we work to 
create a culture interested in the scholarship 
of teaching and learning, and practical 
applications of best practices.”  
—Faculty member

“CLT has done a very good job of preparing 
the next generation of potential teachers 
to be equipped to truly be teachers and 
we would better serve our students if we 
developed a culture of ongoing improve-
ment of those instructors who are already 
in the system who, through no fault of their 
own, were not able to receive formal instruc-
tion in creating and offering university level 
courses.”—Faculty member

“[…] a greater role for CLT would seem 
imperative here.”—Faculty member

“[…] wipe CLT off the campus.”  
—Faculty member
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CLASS SIZE

Feedback from the 100 Days consultations 
indicated concern about growing class 
sizes in certain areas.

“Class enrolments have increased tremen-
dously in some departments with little to no 
increase in teaching resources, and in some 
cases even a decrease.”—Faculty member

“[…] We are required to do more with less 
[…]The detrimental effects of [budgetary] 
decisions include increased workloads 
resulting from increasing class enrolments 
and reduction in tenure-track replacements 
in multiple Faculties.”—Faculty member

“Current undergraduate classes are too big. 
We need to scale down to provide better 
education in the fi rst year.”   
—Faculty member

“Large classes are the new norm at 
Dalhousie and they’re the new norm 
in certain Faculties as a way to employ 
economies of scale to get more tuition 
dollars into each class. Rising class sizes and 
crushing teaching loads will catch up with 
our reputation.”—Faculty member

University data (Figure 2.10, Under-
graduate class size by year level [sections]) 
shows that overall small class sizes are 
the norm at Dalhousie: in 2012, 40 per 
cent of fi rst-year classes had enrolments 
of less than 30, more than 20 per cent 
were between 30 and 60, and just under 
fi ve per cent had enrolments above 250. 
That same year, more than 80 per cent of 
fourth-year classes had enrolments below 
30, just over 10 per cent had enrolments 
between 30 and 60, and less than one per 
cent had more than 250 students.

Class size is part of a complex issue 
that includes the format of the class 
from small seminars to brief lectures in 
plenary—which might be 900 students—
followed by numerous tutorials of about 
20 students in each. Depending on the 
subject, seminars might serve students 
better while, for others, medium to large 

lecture formats work well. In fact, some 
students are asking for larger classes in 
popular programs to accommodate the 
demand:

“Please increase the class sizes of marine 
biology classes. The program is clearly 
very popular (Dalhousie is on the ocean!), 
and many people are majoring in marine 
biology, so why are the class sizes less than 
50 for so many of the courses?”  
—Undergraduate student

“Some programs have too many students 
for its capacity. Waiting lists are often as 
big as the class-maximum itself, which is 
extremely frustrating.”—Undergraduate 
student

STUDENT–FACULTy RATIo

According to data from the U15 Data 
Exchange Consortium, the overall 
student–faculty ratio at Dalhousie is 
signifi cantly below the U15 average 
(see Figure 2.11, Student–faculty ratio). 
In 2007, there were 20.3 students per 
faculty member across the U15; by 2010, 
it had grown to 21.5 students per faculty 
member. At Dal, despite signifi cantly 
increased enrolment in recent years, the 
overall student–faculty ratio has risen 
only slightly: in 2007, there were 13.1 
students for every faculty member and 
by 2010 (the most recent comparative 
data available), there were 14.4 students 
for every faculty member. The Strategic 
Focus objective was to have 18 students 
per faculty member by 2013, which would 
maintain Dalhousie’s student–faculty 
ratio below the average in the U15.

Needless to say, the student–faculty ratio 
varies across Faculties, departments and 
degree programs.

“I teach hundreds and hundreds of students, 
and have few opportunities to get to know 
any of them. Even my fourth-year classes 
have 25 students in them... this is simply 
too high to afford much direct student 
contact.”—Faculty member
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Undergraduate class size by year level (sections) 
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academic program 
planning and analYsis

Dalhousie has a solid reputation for 
its undergraduate programs and its 
professional programs like Medicine, 
Dentistry and Law. Academic renewal and 
innovation—fi nding new ways to meet the 
educational needs of our students —are 
critical to maintaining excellence in existing 
programs. Indeed, innovation and renewal 
are critical to any university’s long-term 
success, as Dalhousie faces growing 
competition within Canada and abroad, 
changing public expectations for university 
education and student expectations of 
academic experience and employability.

Several 100 Days participants offered their 
feedback on how Dalhousie assesses and 
reviews its academic programs:

“I believe we need to review all program 
areas and assess current and future 
relevancy and viability. Like many univer-
sities, Dal has over the years expanded 
its programming but in doing so has not 
discontinued much. If we add programs 
due to evolving market conditions, surely 
those same factors would lead to the 
elimination of some programs. If we are 
to be viewed as excellent, we must focus 
and disproportionately invest in a more 
targeted range of areas where we can be 
among the best.”
—Staff member

“[Dalhousie] has to focus on key strengths 
and priorities rather than being spread all 
over the map.”—Faculty member

Student–faculty ratio
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“In a time when budgets are under 
increasing pressure, I think we need to focus 
on what we are good at. This may mean 
looking hard at […] programs which might 
be better shared with other institutions 
so we can both focus on our respective 
strengths.”—Faculty member

“I think that as a university we cannot 
continue to try to be all things to all people 
but need to decide what are Dalhousie’s 
core areas and build up those.”  
—graduate student

“We need to maintain current offerings 
and expand into new areas […]We need 
to aspire to be a true university, dedicated 
to a long-term mission of protecting 
and enhancing knowledge, rather than 
a market-driven institution focused on 
short-term instrumental goals.”  
—Faculty member

“We should focus energy on academic 
programs where we can be distinctively 
excellent. We should look to reduce 
programs where numbers are insuffi cient or 
quality is not adequate.”—Unidentifi ed

“We should focus on our long-term vision 
for academic vibrancy and align our inter-
mediate choices with that goal.” 
—Staff member

Dalhousie has the lowest ratio of full-time 
equivalent undergraduate students 
enrolled per undergraduate program in 
the U15 (Figure 2.12, FTE undergraduate 
students per undergraduate program: U15 
universities).

In 2012, 24 per cent of Dalhousie under-
graduate major programs accounted for 
80 per cent of undergraduate enrolment. 
See Figure 2.13, Enrolment in undergraduate 
and professional programs by major, 2012 
(cumulative distribution).

Over the past year, several discussions in 
Senate committees, the Associate Deans 
Academic Council and within individual 
Faculties have included the concept of 
university- and Faculty-based program 
planning. Faculties regularly consider 
new programs based on their Faculty 
academic plan but these decisions 
seldom consider the university’s total 
program profi le or whether low-demand 
programs should be continued.

In the winter of 2013, a rapid task force was 
struck by the Vice-President Academic and 
Provost with a mandate to consider the 
principles that should underpin program 
planning (such as cyclical process and 
transparency, among others) and possible 
processes that might be followed in order 
to engage in more structured planning. 
The rapid task force recommended 
that discussions about programs should 
primarily take place at the Faculty level 
(including multiple Faculties for consid-
eration of interdisciplinary programs). 
Considerable expertise resides at the 
Faculty level in terms of program content, 
connection between research agendas 
and program design, and the market for 
programs. Other program-related topics 
require a broader-based discussion, such as 
institutional frameworks or guidelines on 
e-learning, a learning charter and so on.

THE ovERALL STUDENT–FACULTy
RATIo AT DALHoUSIE IS SIGNIFICANTLy 
BELoW THE U15 AvERAGE
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FTE undergraduate students per undergraduate 
program: U15 universities
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In parallel with these deliberations, 
which will be discussed by Senate in the 
2014 winter term, Senate and university 
administration jointly reviewed policies 
and procedures for Senate reviews of 
Faculties and for Faculty reviews of units 
and programs. The revised procedures will 
enable more holistic views of program-
ming through, for example, the means of 
concurrent reviews of related programs.

In addition, input from employers as 
well as students and career services 
staff suggests that some cross-program 
support for employability skills will be 
benefi cial. The labour market matters 
to Dalhousie students (current and 
potential) and needs to inform, but not 
drive, the university’s program design.

sTudenT recruiTmenT 
and enrolmenT 
managemenT

Unique student profi le

Every university attracts a distinct mix 
of students with diverse goals for their 
post-secondary education experience. 
In 2010, to better understand the type 
of student population at Dalhousie, 
the university participated in a study 
that included responses from 4,073 
undergraduate students from Dalhousie 
University, Université Laval, Concordia 
University, Queen’s University and the 
University of Victoria. In total, 652 
students from Dalhousie submitted 
responses to the survey.1

The composition of student types 
at Dalhousie was unique among the 
comparator universities, with 27 per 
cent of students categorized as “consci-
entious achievers,” in contrast with the 
group average of 16 per cent. According 
to the authors of the study, conscien-

1 Dalhousie University Looking Inside Your Brand 
Slideshow, Slide 4: Overview and objectives 
(Customer Relationship Index Inc.).

tious achievers know what they want 
and are confi dent of their success after 
graduation, something into which they 
put a lot of effort and planning.   
They strongly believe that university helps 
them fi nd new opportunities, as well as 
opening their eyes and exposing them 
to diversity. They work conscientiously 
and are the least likely to have late or 
last-minute assignments. They like to get 
involved, both in classroom conversation 
and student politics and are quite likely to 
call themselves activists.

The next largest group of students at 
Dalhousie identifi ed by the authors is 
the “social extroverts,” with 21 per cent 
of the student body as compared to the 
study average of 16 per cent. The authors 
of the study describe social extroverts as 
being focused on the social experience 
of university. They stand out from other 
groups in the frequency with which they 
go to extracurricular activities, belong to 
clubs and groups, exercise and have an 
active social life. But they are not unin-
terested in education: they also believe in 
getting their degree to acquire a high-
paying job, connecting with like-minded 
thinkers and networking with “the right 
people.” They tend to believe that being 
socially active in university is a part of 
their education.

These two groups fall into the study’s 
broader category of “directed” students, 
who are future-focused, planning their 
careers and believe that university leads 
to success. On the other hand, “drifting” 
students have trouble fi nishing things—
from assignments to their degrees—their 
work is often late, they often change their 
goals and they tend to get lost in the 
crowd. The study found that Dalhousie 
had signifi cantly fewer “drifting” students 
than the comparator universities. In Figure 
2.14, Dalhousie indexed against other universi-
ties for psychographic segmentation, the fi rst 
fi ve student types are “directed” while the 
bottom three are “drifting” types.
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Another indicator of Dal’s long-term 
success in attracting and supporting 
exceptional students is the number 
of Dalhousie students who have 
won Rhodes Scholarships (88 as of 
December, 2013). The scholarships are 
based on academic distinction, integrity 
of character, passion for community 
and their fi eld, and leadership ability. 
Presidents and prime ministers, Nobel 
Laureates and Pulitzer Prize-winners  
are numbered among the ranks of 
Rhodes Scholars.

Another unique characteristic of the 
Dalhousie student body is that the 
university attracts more out-of-province 
students than any other university in 
Canada. Among Dal’s student population, 
43.4 per cent of Dal’s students come from 
Nova Scotia, 42.1 per cent come from the 
rest of Canada and 14.5 per cent are from 
international locations.

Dalhousie indexed against other universities 
for psychographic segmentation 
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Enrolment growth

Dalhousie’s enrolment has increased 
signifi cantly in the last 10 years with 
a growth of 17.9 per cent in overall 
enrolment between 2002 and 2012. With 
the merger with the Nova Scotia Agricul-
tural College in 2012, Dalhousie’s 2013 
enrolment now sits 23.7 per cent higher 
than it did in 2002, at 18,531. (See Figure 
2.15, Dalhousie total enrolment by permanent 
residence). To put this growth into 
provincial context, enrolment at the other 
Nova Scotia universities decreased 1.8 per 
cent over the same period. (See Figure 
2.16, Nova Scotia institutions’ total enrolment 
by permanent residence [excluding Dalhousie 
and Nova Scotia Agricultural College])

Dalhousie has 3,375 graduate students 
and 14,432 undergraduate students. 
In addition, there are 166 technology 
students and 558 post-graduate residency 
students enrolled at the university. For 
every graduate student at Dalhousie, 
there are 4.7 undergraduate students. 
The ratio between undergraduate and 
graduate enrolments is an important one. 
On one hand, graduate students provide 
a signifi cant service to the institution 
through teaching and research support; 
on the other, graduate students are 
signifi cantly more expensive to teach and 
require greater fi nancial support than 
undergraduate students.

Dalhousie has the fi fth-highest proportion 
of graduate students to undergraduate 
students among the U15. Going forward, 
the university will need to decide what 
its optimal ratio is and the strategy for 
achieving that ratio.

As Dalhousie moves forward, the balance 
at the graduate level between the profes-
sional non-thesis masters and the research 
masters programs must also be examined. 
It will be important to be thoughtful 
about the optimal overall balance between 
the two types of graduate programs as 
programs are developed and grown.

INTERNATIoNAL ENRoLMENT 
GRoWTH

As of October 15, 2013, international 
students comprise 14.5 per cent of the 
student population at Dalhousie; 1,806 
of those students are undergraduate and 
824 are graduate students. While students 
attend Dalhousie from over 100 different 
countries, the majority of the university’s 
international students come from China, 
Saudi Arabia and India, which is similar to 
the trends in other U15 universities.

Over the past years, Dalhousie has 
invested signifi cantly in growing the 
international student population and 
diversifying the geographic regions 
from which they come. There have also 
been efforts to seek out international 
students interested in academic programs 
with a comparatively low international 
enrolment. The international student 
population varies signifi cantly among 
Faculties, with each of Management, Engi-
neering and Computer Science having a 
signifi cantly higher proportion of interna-
tional enrolments than Architecture and 
Planning, Health Professions, Science, and 
Arts and Social Sciences.

With the growth in the proportion of 
international students in the last decade 
there has been a shift in the demographic 
mix on Dalhousie campuses. Success 
moving forward will rely on the ability to 
continue to attract and engage high-
quality students from a broad range of 
countries to all of Dalhousie’s under-
graduate and graduate programs. It is 
important that the university ensures 
that those students integrate into the 
Dalhousie community well and achieve 
academic success.
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Dalhousie total enrolment by permanent residence
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SMART GRoWTH

Overall, determining Dalhousie’s optimal 
size is not simple: there are many perspec-
tives on the subject. Faculty–student 
ratio, academic timetabling and space 
management, student development and 
exploring alternative delivery formats for 
courses are all important factors in identi-
fying institutional enrolment capacity.

The feedback from the 100 Days consul-
tations indicates that an enrolment of 
20,000 may be the upper limit given 
current space and resources.

“Any more than 20,000 and Dal has a 
major problem to solve in terms of time-
tabling rooms, persuading people that 
evening classes are the norm and just sheer 
logistics.”—Faculty member

“We should never grow so big that we are 
unable to provide a quality educational 
experience for the students.” 
—Staff member

In recent years, Dalhousie’s student 
population has grown signifi cantly, 
but Dal remains the smallest medical/
doctoral institution in the U15. As 
discussed in Chapter Six: Finance, there are 
fi nancial reasons that Dalhousie may want 
to continue these growth patterns, but 
growth must be strategic.

“Expansion and recruitment efforts should 
be increased in certain departments, 
Faculties and programs, but not necessarily 
the whole university.”—alumnus

The development of new academic 
programs and changes to current 
programs need to be evaluated carefully 
with an eye toward sustainability and 
excellence, taking into account Dalhou-
sie’s overall mission and Faculty priorities. 
Resources at the university, including 
classroom space and technology, will 
need to be utilized in the most effi cient 
manner possible. As discussed in the 
Finance section of this report, fi nancial 
realities dictate that the university will 
need to explore increasing revenue while 
decreasing expenditures.

To ensure stable enrolment going forward, 
Dalhousie will need to carefully monitor 
the quality of academic programs and 
student experience. Additionally, there 
is an imperative to continue to recruit 
strategically at provincial, national and 
international levels while investing in 
activities that improve the retention of 
current students.

CHANGING DEMoGRAPHICS

The advances made by Dalhousie in the 
previous decade are remarkable in light 
of the challenges faced by Nova Scotia, 
including the shift in demographics. 
Thus far, Dalhousie has been attracting a 
growing share of Nova Scotia students; 
in-province enrolments at other Nova 
Scotia universities have declined while 
Dal’s have remained strong. However, 
according to the Nova Scotia Department 
of Labour and Advanced Education, the 
primary Nova Scotia recruitment cohort 
(high school graduates) is shrinking. 
Across the province in 2010/11, there 
were almost 12,000 students enrolled 
in Grade 11 but just over 8,000 enrolled 
in Grade 1.2 This represents an 11 per 
cent drop in Nova Scotia enrolments 
by 2020.3 Nova Scotia’s death rate has 
now exceeded the birth rate and thus far, 
out-migration has negated growth via 
in-migration.4 This demographic trend is 
predicted to have a severe impact on the 
province’s economy if measures such as 
growing in-migration from across Canada 
and the globe are not taken5 (Figure 2.17, 
Nova Scotia: The decline in population age 
17–29, 1991–2031).

2 Åsa Kachan, Dalhousie Registrar, The Changing 
Student Landscape, “Nova Scotia: The Decline,”  
July 2013.
3 Åsa Kachan, Dalhousie Registrar, The Changing 
Student Landscape, “What might happen by 2020?” 
July 2013.
4 Statistics Canada “Components of population 
growth, by province and territory (Newfoundland 
and Labrador, Prince Edward Island, Nova Scotia, 
New Brunswick),” 26 September 2013 http://www.
statcan.gc.ca/tables-tableaux/sum-som/l01/cst01/
demo33a-eng.htm
5 Tim O’Neill, Report on the University System in 
Nova Scotia, p. 156.
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Dal has successfully grown its out-of- 
province Canadian enrolment, but it is 
important to remember that Canada as 
a whole also faces an aging population: 
Statistics Canada predicts that there will 
be a significant drop in the percentage of 
zero to 14 year-olds by 2036.6 This will 
have a direct impact on the number of 
Canadian students enrolled in universities 
across the country and will likely increase 
competition for them among Canadian 
universities.

6 Statistics Canada “Proportion of population 
aged less than 15 years old and 65 years old and 
over, 1982 to 2036, Canada,” 15 October 2013 
http://www.statcan.gc.ca/pub/91-215-x/2012000/
ct008-eng.htm

If Dalhousie’s enrolment levels are to 
be maintained or grown in the face 
of increased competition for students 
from Nova Scotia, Canada and abroad, 
it is imperative that Dal offers an 
exceptional academic and student 
experience, with academic programs that 
are interesting and relevant. Investing 
in strategic recruitment efforts while 
also maintaining and enhancing the 
student experience in all of its facets are 
critical to ensuring that students select 
Dalhousie and remain at Dalhousie 
throughout their academic programs.

Nova Scotia: The decline in population age 17–29 
(1991–2031)
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sTudenT supporTs and 
non-academic sTudenT 
experience

Student financial supports

Dalhousie distributes over $20 million 
annually in financial support to under-
graduate students in the form of merit 
scholarships and financial aid bursaries. 
Financial support for undergraduate 
studies remains a significant issue for 
students.

“More opportunities for scholarships, 
please! I just learned that I was not eligible 
for an in-course scholarship as I do not 
meet the course-load criteria. I am studying 
full-time by distance which is different   
from full-time on campus.”—Student

“Financial support is what is needed. Most 
of the stress in a student’s life (outside 
of their course load) is financial. Reduce 
tuition, increase scholarships and bursaries.” 
—Student

“I struggled [with] the cultural shock and 
hoped to get a scholarship as my family 
back home in India is currently facing a 
crazy financial and emotional crisis. I need 
to work two jobs to keep my mother out 
of her tensions. I searched high and low for 
scholarships for international students and 
had no luck.”—Student

“Single large scholarships help single 
students, why not create an abundance of 
smaller scholarships?”—Student

“At the undergraduate level we offer smaller 
scholarships than do other even large 
institutions and certainly less than smaller 
ones.”—Faculty member

There are three main types of financial aid 
at the undergraduate level:

 ·Entrance scholarships: Beginning last 
year, Dalhousie introduced a more 
comprehensive assessment system for 
entrance scholarship awarding that 
takes into consideration an applicant’s 
likelihood for academic success; 

likelihood to contribute to campus life 
in a variety of ways, including research/
intellectual engagement and student 
life; and the financial circumstances 
of the applicant. These factors align 
closely with the university’s strategic 
enrolment goals, acknowledge that 
excellent students are active both 
in and outside the classroom and 
recognize that financial need should be 
factored in across the board.

 · In-course scholarships: These 
are distributed within academic 
departments and across the university 
to acknowledge the accomplishments 
of strong students across.

 ·Bursary support: Dalhousie also 
distributes funds each term to students 
at the greatest risk of suspending 
their studies due to financial difficulty. 
The bursary application, formerly 
paper-based, is now available to all 
undergraduate students through 
Dalonline. Reminders are distributed 
to increase students awareness of the 
availability of such support. Where 
possible, bursaries are set up to be 
renewable. It is clear that students in 
financial need early in their studies 
will generally remain in financial need 
throughout their program.

DALHoUSIE 
STUDENTS HAvE 
WoN RHoDES 
SCHoLARSHIPS

88
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Funds raised through the Bold Ambitions
campaign have helped Dalhousie to 
augment existing operating budgets and 
endowments in recent years to create 
more scholarships and bursaries. Some 
have a specifi c focus on target populations 
in need of fi nancial support.

Student experience beyond the 
classroom

Fulfi lling the teaching and learning 
mission of the university requires 
supporting students’ academic success, 
building appropriate student life infra-
structure beyond the classroom and 
providing students with a compelling 
campus life experience. The student 
experience and learning opportunities 
outside the classroom are as important 
as the learning that happens through 
academic work.

In addition to the 100 Days feedback 
from participants in the consultations, 
this section also relies on student survey 
feedback provided to the 100 Days project 
by Student Services. This includes infor-
mation from several years of survey data 
from NSSE (National Survey on Student 
Engagement), CUSC (Canadian University 
Survey Consortium), internal survey 
questions, and more recently the NCHA 
(National College Health Assessment).

Student satisfaction

Dalhousie students are highly engaged in 
a wide variety of activities, and surveys 
show increasing satisfaction compared 
to peer groups in the U15 (Figure 2.18, 
Percentage of students who say that their 
university met or exceeded their expectations). 
The 100 Days consultations refl ected 
this general satisfaction. Although 
some students voiced concerns, most 
comments were positive.

Percentage of students who say that their   
university met or exceeded their expectations
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“Dalhousie has not proven to be the 
university that I thought it would be.”  
—Undergraduate student

“I’m very happy to see that the staff and 
students of Dalhousie seem super friendly 
and eager to help if asked for it. It’s been 
an excellent fi rst-time experience for me.” 
—Undergraduate student

“I love Dalhousie and believe that everyone 
is doing an exceptional job with the 
resources they have.”
—Undergraduate student

“I think Dal is a great place and has many 
different opportunities for all types of 
students.”—graduate student

“As a brand new student at Dalhousie […] 
I’ve been very impressed so far.”  
—graduate student

“My experiences in my previous [Dal] 
degree were excellent […]. I found professors, 
administrative staff and program coordi-
nators to be extremely professional and 
respectful, concerned with student success 
and responsive to student concerns […] 
However, my experience in [my current] 
program has been quite different.”  
—graduate student

Student supports

Over the past eight years staff in Student 
Services at Dalhousie have worked hard to 
improve the student experience outside of 
the classroom. This work was undertaken 
using a strategic directions model of 
learning connections, community connec-
tions, wellness connections and leadership 
and career connections. See Figure 2.19, 
The student services model.

The key supporters for students’ academic 
success are, of course, faculty members. 
Student Services units supplement the 
work of faculty members with central 
services such as academic advising and 
access to accommodations for students 
with disabilities, study skills and tutor 
support, the Writing Centre, career 

information and career services, and the 
Black Student Advising and Resource 
Centre. Across Dalhousie campuses, other 
areas also provide support to students’ 
academic success: for example, the 
library system, Information Technology 
Services and IT Help Desks, the Offi ce 
of the Registrar, Faculty of Science Math 
Resource Centre, and Continuing Educa-
tion’s English as a Second Language 
courses. Student services are also provided 
on Sexton Campus in Halifax and on the 
Agricultural Campus in Truro.

Campus life supports are particularly 
important at Dalhousie, with close to 50 
per cent of students coming from outside 
of Nova Scotia. Areas in Student Services 
that focus on student life, wellness and 
social integration (a key component of 
retention) include personal counselling, 
health services, residence life, the inter-
national centre, fi tness and recreation, 
orientation, varsity athletics, facilitating 
student organizations and student 
non-academic conduct.

100 Days participants noted the 
importance of the help provided to 
students at Dalhousie and also how chal-
lenging it can be to identify the support 
available to them from multiple offi ces.

“There are SO many services for students. 
Which is great! However, the services don’t 
know about each other. For example, I 
have a learning disability, and the acces-
sibility offi ce has been very helpful. But 
they are unable to help when I ask about 
the writing centre or career advising or 
counselling services. All the services could be 
more effective if they could refer the right 
students to the right service!”  
—Undergraduate student

“We need to recognize that the character of 
the institution is important and is directly 
connected to the size of our community and 
quality of our supports.”—Staff member

“Student supports are key to success.”  
—Staff member
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As the student population has changed, so 
has the need for student services, which 
has escalated as a result of increasing 
numbers and a higher proportion of 
students from beyond provincial and 
Canadian borders, as seen in Figure 2.20, 
Use of student services increasing. This 
change in demographics is predicted to 
continue, with an increasing proportion of 
Dalhousie students coming to study from 
homes beyond Atlantic Canada.

Over the last eight years, in order to 
meet the growing demand for more 
and improved services, Student Services 
implemented a new strategic model on 
multiple fronts, adding operating funding 
to student services, developing new 
donor support for the student experience, 
and making organizational changes to 
maximize effi cient, effective service.

dalhousie
sTudenTs

learning 
connectionS

WellneSS
connectionS

coMMUnity 
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leaderShiP 
and career 

connectionS

STUDENT SERVICE DELIVERY

ENROLMENT MANAGEMENT

STUDENT ENGAGEMENT VISION

The student services modelFIGURE 2.19
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FIGURE 2.20Use of student services increasing
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Student academic success services

“My experience with the accessibility 
and accommodations office […] has been 
outstanding.”—Faculty member

“We need to change a failed system to 
reduce these challenges for those in need.” 
—Undergraduate student

“We need a proper location that is not 
cramped and rooms that are quiet for 
writing exams.”—Undergraduate student 
with a disability

“Dalhousie has a lot of great programs 
for students, but the problem is, they are 
not widely known. The university seems to 
operate in individual silos with pockets of 
information and if you do not encounter a 
certain silo, you may go without the infor-
mation. A greater effort needs to be made 
to unify support programs and break down 
the silos.”—Staff member

“I think the school should offer a tutoring 
program that is cost-free.”   
—Undergraduate student

“More tutoring and maintain the excellent 
student resource support at Dal.”  
—Undergraduate student

Students are able to access staff and tutors 
at Dalhousie’s Writing Centre cost-free, 
but there remains significant unmet need. 
As a key service that supports retention, 
there is an imperative to stabilize funding 
and staff support in this area. A new study 
skills tutoring program matches students 
looking for a tutor with senior students 
willing to work as tutors on a student peer 
charging model.

Accommodations policy and procedures 
are being redeveloped to streamline 
service to students. The Mark A. Hill 
Accessibility Centre provides special-
ized exam writing rooms for student 
exam accommodations, and renovations 
are currently underway to add special 
exam accommodation rooms at Sexton 
Campus by fall 2014. Staff working in the 
areas of academic advising and support 

for students with disabilities are now 
integrated in one team at the Bissett 
Centre for Academic Support Services 
next door to the Mark A. Hill Accessi-
bility Centre. They work with students to 
provide comprehensive one-stop advising 
and accommodations support.

International students are another key 
focus area for Student Services. Over 
30 per cent of the first-year class in the 
Faculties of Engineering, Management 
and Computer Science come from inter-
national locations. However, Dalhousie is 
not as successful as comparator univer-
sities in retaining international students 
into second year and beyond to degree 
completion. This is a major indicator 
from students that the university needs 
to provide more support for international 
students to assist their transition to 
Halifax and Canada and to support their 
academic success while at Dalhousie.

Career counselling and career 
services

“More career counselling [is needed],  
degrees tailored specifically to careers.” 
—Undergraduate student

“More comprehensive career counselling 
would go a long way.”—graduate student

Student survey feedback has helped 
Student Services identify priority focus 
areas for the next three to five years. 
In 2011, students were asked to rank 
20 different campus service groupings 
according to their importance, and they 
were asked their preferences for which 
areas to support (or not) if student service 
funding increased or decreased. Students 
emphasized strengthening academic 
success support services, career support 
development and wellness support as the 
areas of greatest importance to them. 
These three items were consistently in the 
top three to five areas chosen in students’ 
answers about where to invest money, and 
as areas they least wanted to see reduced if 
budgets tighten.
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Based on this data, one significant area for 
ongoing improvement is career services—
from initial career planning through 
employability skills development, effective 
job search practices, recruiting employers 
to hire Dal students and helping students 
find appropriate co-op and employment 
after graduation.

Dalhousie’s technology platform for 
career and co-op services has been 
recently upgraded, enabling the introduc-
tion of a new co-curricular record service 
on campus. While not a critical service 
for the university’s professional applied 
degree programs (in Health Professions, 
Medicine, Engineering, Computing 
Science or Law), many students in the 
large undergraduate Faculties of Arts and 
Social Sciences, Science and Management 
programs use this service.

Next year Student Services will continue 
moving toward a comprehensive coaching 
model for students by adding stronger 
front-end career planning to the academic 
advising and access services. Career planning 
at the academic advisor level will be 
enhanced though career information, online 
resources and the professional expertise of 
Dalhousie career counsellor specialists.

Many students have told the university 
they would like to find more local 
employment in order to stay in Halifax. 
Others say that the university should 
recruit more employers from across 
Canada and the world to reflect the range 
of Dalhousie student source countries. 
Further, employers and students in recent 
years have been vocal about their desire 
for “ready to work” university graduates. In 
response, Student Services will be leading 
a new initiative on employability skills 
development opportunities for students as 
distinct from certification and training in a 
discipline. This project will be an extension 
of Dalhousie’s online career platform as 
well as co-curricular record and student 
leadership programming. Supported by a 
donation from David and Leslie Bissett, the 
project will engage alumni and students in 
developing resources.

Student life and student wellness

“Better access to therapists/counsellors. The 
waiting list last year got up to four weeks. 
For students with serious problems this is 
unacceptable.”—Undergraduate student

“I see students every day who are struggling. 
Those struggles usually mean a decline in 
academic functioning. Counselling, for those 
students, can make a world of difference. 
The problem is that because we do not have 
enough staff, many students sit on wait 
lists for months, their academic problems 
becoming worse, and then the risk is that 
they either fail or drop out.”   
—Staff member

“As a student at Dal I think health, fitness 
and extracurriculars are key components to 
success in university.” 
—Undergraduate student

“We need better buildings for sports (hockey 
rink, exercise areas). It is so important for 
student wellness.”—graduate student

Services that welcome students to 
campus, provide them with a space to live 
and support their wellness are particularly 
important at Dalhousie given the large 
number of out-of-province students.

The Dalhousie Student Union and Student 
Services partner in delivering services for 
first-year orientation, supporting student 
leaders in student clubs and societies, 
providing health insurance coverage for 
international students and additional 
health and dental coverage for all students, 
and celebrating student contributions at 
the annual Impact Award dinner.

An ongoing area of student complaint is 
Dalhousie’s aging fitness and recreation 
facilities, particularly the extremely 
limited cardio workout area. See Figure 
2.21, Undergraduate student satisfaction with 
university athletic facilities. A project team 
is working on a conceptual design for a 
new cardio fitness centre; that concept 
and the financial plan to support it will be 
submitted to the Board of Governors for 
approval in early 2014.
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It is expected that work will begin on the 
new fi tness facility in the current location 
of Eliza Ritchie Hall. That residence 
space will be replaced by the 300 new 
residence rooms in the LeMarchant Street 
Mixed-Use Building, set to open in 2014.

Residences are an important part of the 
student experience at any university and, 
like other student services, are crucial at 
Dalhousie due to the university’s above-
average proportion of out-of-province 
students. Almost 40 per cent of residence 
rooms are occupied by students from 
Ontario, 23 per cent are occupied by 
students from Nova Scotia and 12 per cent 
are occupied by students from outside of 
Canada.

In a bid to improve student support and 
services in Dalhousie residences, the 
department of Student Life has increased 
programming requirements for all 

Residence Life staff in the last three years. 
On a broader community level, Residence 
Life has implemented the Cents of 
Community program. The student-driven 
nature of Cents of Community allows 
Residence Life an opportunity to mentor 
and coach students through the planning 
and organizing of events in residence and 
to enhance leadership development for 
students. These Residence Life programs 
provide opportunities to build community 
on campus.

The LeMarchant Street Mixed-Use Building 
is set to open in summer 2014. It will house 
over 300 students on the top fi ve fl oors, 
as well as offer improved space for two key 
student wellness services—personal coun-
selling and student health services—on the 
second fl oor. The main fl oor will include a 
large new International Centre and a new 
Recruitment Welcome Centre.

Undergraduate student satisfaction with university 
athletic facilities
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Despite the importance of residences, 
there were very few comments in the 
100 Days consultations on the topic of 
residence life.

Varsity athletics

The topics of athletics and athletic 
facilities were raised regularly during 
the 100 Days consultations. While some 
thought that greater investments in 
varsity athletics and in athletic facilities 
were urgently called for, other participants 
felt that athletics should not be a priority 
at Dalhousie.

“The athletes involved in the Dalhousie 
varsity programs put in hours of training, 
playing, fundraising and much more…” 
—Undergraduate student

“I believe it’s about time that there is some 
life breathed into these varsity teams, and 
some spirit breathed into the students here 
at Dalhousie University. Let’s get started on 
these new facilities that have been in talks 
for months, let’s make some action towards 
a better Dalhousie instead of just talking 
about it!”—Undergraduate student

“Dalplex is in desperate need of an update. 
To charge students gym fees is ridiculous. 
[…] I still find the equipment out of date, 
extremely limited and, at times, almost 
dangerous.”—graduate student

“Dal needs positive spirit, with or without 
athletics.”—Undergraduate student

“It also came to my attention that a huge 
proportion of the student fees go to varsity 
sports. […] I absolutely think that students 
should have the opportunity to play 
competitive sport, but […] I would prefer to 
see that money invested into other projects 
like the Loaded Ladle or simply allow 
students to pay less.”   
—Undergraduate student

“Dalhousie should […] focus on attracting 
students for academic reasons and not 
by advertising our sports programs and 
funding new sports facilities while cutting 
library budgets.”—Undergraduate student

Some students are expressing concern 
about the proportion of their student fees 
allocated to varsity teams. Any opening of 
discussion at university campuses about 
issues of varsity program review, costs and 
funding models is highly controversial. 
Recognizing this, the Board of Governors 
expressed support for an administration 
plan to bring some stability to the varsity 
athletics program for the next three-year 
period, during which time no teams will 
be cut (or added) and varsity budgets will 
not be reduced at any greater rate than 
budget reductions applied to academic 
units. During this period, the university 
will run a pilot fundraising campaign 
to raise financial support for the Tigers 
varsity program supported by a full-time 
development officer.

The 2011 survey of students regarding 
service priorities identified varsity 
athletics as the lowest priority area 
amongst a list of 20 service groupings. 
This data should likely be retested in a 
more refined questionnaire before the 
end of the three-year pilot.

300 
NEW RESIDENCE 
RooMS IN THE 
LEMARCHANT 
STREET MIxED-USE 
BUILDING
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Next steps on the Dalhousie 
student experience

Dalhousie students are highly engaged 
and increasingly satisfi ed with their 
experience. Annual surveys refl ect this 
general satisfaction, but also show that 
there is signifi cant room for improvement. 
See Figure 2.22, Percentage of students who 
are very satisfi ed or satisfi ed with their univer-
sity’s concern for them as individuals.

While Dalhousie student satisfaction 
scores compare favourably to the U15 
group, other institutions in the U15 are 
making strides in this area. Student service 
and satisfaction is increasingly important 

as demographic changes heighten the 
competitive recruitment environment 
in Canada and beyond. In the next three 
to fi ve years, Dalhousie Student Services 
plans to focus on:

·Student academic success supports, 
particularly strengthening and 
integrating career counselling and 
planning with advising and access 
services for all students, and paying 
particular attention to improving 
academic supports to improve 
successful persistence of international 
students.

Percentage of students who are very satisfi ed 
or satisfi ed with their university’s concern for 
them as individuals
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·Construction of a new cardio fi tness 
centre for all Halifax students (as well 
as an extension of Sexton Fitness 
Centre as new academic facilities are 
developed at the Sexton campus). 
Further planning (or construction, 
where funding is available) to continue 
recreation facility renewal for ice arena 
and eventual Dalplex replacement.

·Career Services expansion to add new 
services for improving employability 
skills and new programs to attract more 
employers to hire our graduates.

·A three-year fundraising pilot for 
varsity athletics in preparation for 
review to determine the scope and 
funding model for Dalhousie CIS Tiger 
teams for the next decade and beyond.

Going forward, the next set of support 
initiatives and investments in student 
supports will need to be evaluated 
primarily through the lens of student 
retention, enrolment growth and student 
satisfaction and engagement (as indicated 
by NSSE and Canadian University 
Survey Consortium survey data) with 
the ultimate aim of being best in class 
wherever possible.

chapTer summarY

Teaching and learning

·Teaching and learning are at the heart of the university’s mission. The importance 
of these activities to the university and its communities cannot be overstated.

·Dalhousie has a unique role as the Maritimes’ research-intensive university.
The university is a major supplier of highly qualifi ed personnel in the region, from 
doctors to public servants, dentists to arborists, engineers to theatre professionals. It is 
also the research powerhouse of the region. The breadth of its role allows for a unique 
impact on the communities of which it is a member while creating unique challenges in 
maintaining program quality and choice for students.

·There is a tremendous synergy between teaching and research. As a research-
intensive university, Dalhousie is committed to the teacher–scholar model and the 
benefi ts of an active researcher in the classroom. The university communities will 
need to explore ways to enhance the synergy and manage potential tensions between 
teaching and research.

·Dalhousie’s commitment to teaching excellence is demonstrated in many ways,
from the commitment of faculty members and their national and university-level 
awards, from the use and application of student ratings of instruction to the efforts of 
the Centre for Learning and Teaching.
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Academic programs

 ·Dalhousie offers its current students a relatively compelling academic 
experience, as evidenced by the university’s NSSE scores and growing enrolment. 
Experiential learning, including co-op programs, has been an area of growing strength. 
Class size, while perceived to be large, is small relative to U15 peers.

 ·Dalhousie has invested to maintain and build its excellence in academic 
programs. The university has launched a range of new and innovative programs 
in recent years, ranging from a Bachelor in ocean Sciences to the Environment, 
Sustainability and Society program. Further, the university has grown interdisciplinary 
programs, combined degrees and international programs, and has piloted distance and 
online learning. Dalhousie has invested in an Academic Innovation Initiative to fund new 
innovations in course content, delivery mode and pedagogy.

 ·However, Dalhousie retention and completion rates lag the U15 average 
by seven to eight per cent, with retention weakest for international students. The 
university needs to better understand the academic and non-academic reasons that 
students leave Dalhousie and design strategies and programs to reverse this trend.

 ·In addition, the large number of programs offered at Dalhousie is both a strength 
and a potential weakness. on a per student basis, Dalhousie has more undergraduate 
programs than any other U15 university. A robust and diverse set of programs is a 
strength. However, distributing scarce resources over too many programs will weaken 
programs and ultimately Dalhousie as a whole. Determining the right number of 
programs is a difficult question, but one that needs to be collectively addressed.

 ·It is critical that the university continues to innovate in teaching, including 
e-learning, new pedagogy and further interdisciplinary programs.

Student recruitment

 ·Dalhousie enrolment has grown nearly 24 per cent in the last decade (2002/03 
to 2012/13), giving Dalhousie the highest full-time enrolment of any university 
in Atlantic Canada. This is a testament to overall quality and success as a university. 
one quarter of Dalhousie’s growth came from the merger with the Nova Scotia 
Agricultural College (NSAC), with the remainder driven by growth in existing Faculties. 
over the 10-year period, international students grew from eight per cent to 14.5 per 
cent of the student body. Although the number of graduate students at Dalhousie has 
grown (3,253 in 2003/04 to 3,375 in 2013/14), the share of graduate students has 
shrunk, going from 21 per cent in 2003/14 to 18.2 per cent of the student body in 
2013/14.

 ·The Dalhousie student body has a unique profile, with more “conscientious 
achiever” students—who are academically serious and want to make a difference in 
the world—than many of our peers. Further, Dalhousie’s students increasingly come 
from outside Nova Scotia, giving the university the largest out-of-province enrolment 
of any major university in the country.
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 ·Dalhousie should continue to grow towards 20,000, but in a targeted way. 
While Dalhousie enrolment has grown overall, that growth within each Faculty has 
varied. Some Faculties have seen strong student demand and enrolment growth is 
resource constrained, while others have the capacity and are keen to strengthen their 
student numbers. overall, student–faculty ratios suggest that Dalhousie has room to 
grow, with anecdotal evidence that space and other limits will be met as enrolment 
approaches 20,000. The university will increasingly need a smart growth strategy that 
differentiates further by Faculty and recruitment markets, recognizing their unique 
enrolment goals and resource implications.

 ·Enrolment growth will likely continue to focus on a mix of out-of-province 
and international students, with Nova Scotia remaining constant. Dalhousie’s 
role in serving Nova Scotia is an important one as the university educates a large 
number of Nova Scotians while attracting talented individuals to the province, some 
of whom stay after graduation. Enrolment of Nova Scotians is holding steady, as the 
university is attracting an increasing share in a declining demographic. Dalhousie has a 
strong brand, with corresponding demand for admission from students across Canada 
and growing demand from international students. The university will need to more 
rigorously analyze and define our enrolment targets and smart growth strategy as part 
of overall institutional and financial planning.

Student supports and the non-academic student experience

 ·Fulfilling the university’s mission of teaching and learning requires supporting 
student academic success and providing students with a compelling out-of-
classroom experience. At Dalhousie, supporting academic success includes services 
such as advising, counselling, the Writing Centre and disability services. The out-of-
classroom experience also includes services like residences, athletics and recreation, 
Health Services and the International Centre.

 ·A number of recent investments in this area have been made while several new 
initiatives are contemplated. For example, personnel have been added as academic 
advisors, the LeMarchant Street Mixed-Use Building is nearing completion and a new 
fitness facility is in the planning stages.

 ·Feedback from 100 Days consultations and past surveys and consultations 
point to several opportunities and gaps including scholarships and financial 
support, support for international students, writing support, athletics and recreation 
and employment skills development.

 ·As the next set of initiatives or investments are contemplated, they should 
be evaluated primarily through the lens of improving student retention, and 
secondarily of enrolment growth and NSSE scores. As noted earlier, retention 
of first-year students is a key gap at Dalhousie, and a strategy to understand and 
address retention should be developed. That strategy should drive next investments 
in student experience and support. In addition, Dalhousie’s NSSE scores provide a 
powerful data set to identify gaps in the student experience relative to U15 peers and 
other leading institutions. The university should use this data to take the Dal student 
experience to the next level, aiming to be best in class wherever possible.
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3.
ReseaRch

“Dalhousie needs to focus on its 
research priorities as detailed in the 
strategic docs etc., and invest heavily  
in these areas.”

—Faculty member
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In thIs chapteR

 · Research at Dalhousie: Strengths and challenges

 · Student support and involvement in research

 · Research strategy at Dalhousie

 · Institutional Framework for the Support of Research

 · Engagement with industry and other partners

Research

Research, scholarly and artistic work—
henceforth “research” for short—is an 
essential element of Dalhousie’s mission. 
For centuries, the creation and dissemina-
tion of new knowledge has been a central 
role of universities—a role that continues 
today as students and researchers bring 
the knowledge they gain and create to 
the societies and industries with which 
they engage. This is especially true of 
research-intensive universities such as 
Dalhousie, the leading knowledge creator 
in Atlantic Canada.

Research comes in many forms across 
numerous disciplines and uses many 
methodologies; it is both fundamental and 
applied. Dalhousie prides itself on the many 
forms of research performed by its faculty 
and students, ranging from artistic perfor-
mance to experimental laboratory work 
and field research. Research at Dalhousie 
is performed by solo researchers and by 
large teams and increasingly in partnership 
with hospitals, industry, governments 
and communities. Furthermore, teaching 
and research are closely linked. Leading 
researchers bring their cutting-edge 
knowledge into the classroom. At the same 
time, students of all levels perform research 
in their professors’ laboratories.

The complexity of the many forms 
research takes at Dalhousie was reflected 
in the feedback from the 100 Days consul-
tations. The main themes that emerged 
on the topic of Dalhousie research were:

 · The necessity of having a focused 
research strategy.

 · The imperative of a better support 
structure for researchers, with a 
number of suggestions to improve 
research support. The suggestions 
range from better mentorship and 
grant preparation supports such as 
having grant officers in every Faculty, 
to improvement of administrative 
structures.

 · The importance of celebrating and 
communicating research success in all 
its forms.

 · The critical role of graduate students 
in research and the need to provide 
them with better financial support.
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ReseaRch at DalhousIe

Dalhousie’s research funding has grown 
signifi cantly in the last decade (Figure 3.1, 
Dalhousie’s total research funding [2000–
2012]). This growth has come primarily 
from improvement in Tri-Agency funding 
over the last fi ve years. Canada’s Tri-Agen-
cies are the Social Sciences and Humanities 
Research Council (SSHRC), the Natural 
Sciences and Engineering Research Council 
(NSERC) and the Canadian Institutes of 
Health Research (CIHR).

Dalhousie is the leading research university 
in Atlantic Canada (Figure 3.2, Total research 
funding of Atlantic Canadian universities 
[2012]) and the only Atlantic university in 
the U15 group of Canada’s research-inten-
sive universities. Dalhousie’s $140 million 
in research funding represents 83 per cent 
of the university-based research funding in 
Nova Scotia.

A key challenge for Dalhousie, however, 
is the relatively low level of provincial 
funding for research in Nova Scotia. 
Within the U15, Dalhousie is ranked 15th 
for provincial research funding (Figure 3.3, 
U15 provincial funding for research [2012]).
In Atlantic Canada, Memorial University 
has the highest level of provincial research 
funding of any university (Figure 3.4, 
Provincial research funding for Dalhousie and 
Memorial [2012]).

While Dalhousie has the highest 
research funding in Atlantic Canada, its 
total research income ranks 14th within 
the U15 (Figure 3.5, U15 total research 
funding [2012]).

Dalhousie’s total research funding (2000–2012)
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Provincial research funding for Dalhousie 
and Memorial (2012)
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On the basis of peer-reviewed research 
funding intensity, Dalhousie ranks 10th in 
the U15. This is the measure per full-time 
tenure track professor of the research 
funding granted through Canada’s 
Tri-Agencies, the Social Sciences and 
Humanities Research Council (SSHRC), 
the Natural Sciences and Engineering 
Research Council (NSERC) and the 
Canadian Institutes of Health Research 
(CIHR), plus the Canadian Foundation for 
Innovation (CFI) and Canada Research 
Chairs (CRC). As these are Canada’s 
pre-eminent national research compe-
titions, this is an important indicator 
of excellence and shows the quality of 
Dalhousie’s research community (Figure 
3.6, U15 Tri-Agencies plus CFI and CRC 
research funding intensity [2012]).

Dalhousie’s research performance places 
the university fi rmly in the U15. While 
still below the average (Figure 3.7, U15, 
SSHRC, NSERC and CIHR research funding 
intensity [2002–2012]), Dalhousie has been 
consistently improving its performance in 
Tri-Agency funding per professor, particu-
larly over the last fi ve years.

Dalhousie also has real strength in 
research collaborations funded by 
industry. The university ranks sixth within 
the U15 in total industry-sponsored 
research funding (Figure 3.8, U15 total 
industry research funding [2012]).

Dalhousie’s combination of relative 
strength in peer-reviewed research, a 
measure of excellence, and in indus-
try-funded research, a measure of applied 
impact, demonstrates the strength of its 
research capacity.
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U15, SSHRC, NSERC and CIHR research funding 
intensity (2002–2012)
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stuDent suppoRt 
anD InVolVement In 
ReseaRch

Graduate students are critical to 
the quality and volume of research 
undertaken at a university. They are 
instrumental in the performance of 
research, in innovation and in scientifi c 
and scholarly publishing as well as creative 
performance.

Participants in the 100 Days consultations 
suggested the university needs to offer 
better support for graduate students.

“Cost of graduate students (fees, low 
support) renders us signifi cantly less 
competitive vs our cohort universities re: 
research capacity. We should consider ways 
to address this for thesis-based graduate 
degrees.”—Faculty member

“Provide better funding for graduate 
students. Compared to other universities 
graduate student funding/support at Dal 
is low. A large portion of a researcher grant 
goes towards student support (stipend) 
which leaves little for other activities such 
as acquiring supplies, sending students to 
conferences and publication cost. Graduate 
students are paid little for TAing and this 
does not go towards stipends, i.e. reducing 
the strain on a PI grant.”

—Faculty member

“We also desperately need ways to attract 
graduate students to the institution. This 
is as simple as offering more scholarship 
money. And not a little more. We’re talking 
probably a tripling of the amount of money 
available to offer scholarships/stipends to 
potential graduate students.”  

—Faculty member

Participants also raised concerns about 
the differential fee for international 
graduate students. Many stated that the 
differential fee for international graduate 
students is compromising Dalhou-
sie’s competitiveness in attracting top 
graduate students, posing a hardship for 
students and for researchers who have to 
use grant funding to offset the fee.

“I see no reason why a foreign student in 
the Natural Sciences or Engineering should 
be paying a differential fee. Their entire 
education to that point has been paid for 
by foreign taxpayers: they are bringing 
skills and expertise to this province that 
others have paid for. Often they bring their 
own funds in the form of external grants 
and stipends and spend the money in 
Nova Scotia. Why then discourage this by 
charging them extra fees? This makes no 
economic sense for Nova Scotia.”  

—Faculty member

$140 mIllIon 
iN reSearch FuNdiNG 
aT dalhouSie
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“[On] the issue of differential fees for 
graduate students in thesis-based (i.e., not 
professional) degree programs […], it is 
becoming more and more difficult to fund 
graduate students. They are the lifeblood of 
our research efforts, and Canada is simply 
too small to supply all the qualified student 
talent we need to remain a leading research 
university, let alone improve our standing 
among Canadian universities.” 

—Faculty member

“A good university means good teaching 
and research standards. To maintain this 
standard, the quality of the students we 
admit is very important. For the graduate 
program, the quality of this standard is 
seriously hindered by the international 
students differential fee. This fee basically 
has directly been out of faculty members 
research grant […] If the university could 
reduce, or even eliminate the differential 
fee, we would be able to recruit stronger 
students to our graduate program.”  

—Faculty member

“I am very disappointed by the extremely low 
salaries on the one hand and the very high 
fees on the other hand here in Canada and 
at Dal especially and I can’t exclude the 
possibility to continue my work and studies 
somewhere else […].”   

—International graduate student

“The best [international graduate students] 
end up going to other places: other universi-
ties also have differential fees, but they also 
have special grants and scholarships that 
offset those fees.”—Faculty member

Further, participants suggested that 
involving more undergraduate students in 
research would be a positive step.

“We could strengthen the quality of our 
science undergraduate education with more 
experiential learning. In my discipline, that 
could mean more and better laboratory and 
field course options.” —Faculty member

“These days an undergraduate degree can 
seem just like a very expensive piece of 
paper. What makes university different 
than learning things from the web (besides 

student debt) is human experience. I think 
universities should make this their focus. 
Research, meaningful labs, group projects, 
discussion groups, speeches, experiments, 
and other collaborative work should take a 
priority.”—Undergraduate student

Dalhousie has excellent graduate students, 
with the largest graduate enrolment 
in Atlantic Canada, though graduate 
enrolment is relatively small amongst the 
U15 (Figure 3.9, U15 full-time graduate 
enrolment [2012]).

The funding of graduate students across a 
range of disciplines is key to attracting and 
supporting excellent students and, in turn, an 
appropriate number of graduate students is 
key to research productivity and obtaining 
ample competitive research funding.

Dalhousie receives funding through the 
Nova Scotia Health Research Foundation 
(NSHRF) for graduate students in the 
health sector. However, the relatively 
low level of provincial graduate funding 
available to Dalhousie graduate students 
compared to that of universities in 
larger provinces creates a competitive 
disadvantage for the university. The 
reason is that, even without funding 
support, Dalhousie must (and does) pay 
competitive stipends to attract and retain 
graduate students (Figure 3.10, Dalhousie 
vs. U15 average graduate stipends [2012]). 
However, Dalhousie must compensate for 
the relatively lower amount of provincial 
funding by diverting relatively larger 
portions of research funding away from 
the operational cost of research into 
graduate funding.

Another important source of graduate 
student support at Dalhousie is the 
Killam Trusts. Dal is one of only five 
universities in Canada to award the 
prestigious Killam scholarships.

Recently, the Government of Nova Scotia 
announced a new graduate research and 
innovation scholarship program. This is 
very welcome news, particularly at a time 
when market trends are constraining 
Dalhousie’s Killam scholarship funding.
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ReseaRch stRategy at 
DalhousIe

Dalhousie’s emerging strategy to build 
overall research support and increase 
Tri-Agency success focuses on three broad 
efforts: pursuit of strategic research 
areas, implementation of an institutional 
framework for the support of research 
and the engagement of industry and 
other partners.

Pursuit of strategic   
research areas

“I think that as a university we cannot 
continue to try to be all things to all people 
but need to decide what are Dalhousie’s 
core areas and build up those.”  

—Faculty member

“[…] focus on key strengths and priorities 
rather than being spread all over the 
map.”—Faculty member

“Dalhousie needs to focus on its research 
priorities as detailed in the strategic docs. 
etc., and invest heavily in these areas.” 

—Faculty member

In its Strategic Research Plan, Dalhousie 
identified priority research areas that align 
both with local and global issues, and with 
the university’s existing strengths (Figure 
3.11, Priority research areas and areas of 
emerging research strength).

InstItutIonal 
fRamewoRk foR the 
suppoRt of ReseaRch

“Each unit should strive to develop a research 
culture. This means promoting our research 
and engaging our students from first year 
onwards in our research, and celebrating 
our successes.”—Faculty member

During the 100 Days consultations, partic-
ipants offered a great deal of feedback on 
the many ways in which research support 
could be improved at Dalhousie. The 
following are highlights of that feedback 
organized by subject.

Priority research areas and areas of emerging 
research strength
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Support to improve grant  
success rates

Participants in the 100 Days had a wide 
range of suggestions for institutional 
support of the grant application process.

Many participants suggested that 
an increased focus on new faculty 
mentorship could have a high impact on 
grant success rates.

“I look forward to additional, proactive 
pathways to support new faculty launching 
successful research careers. One-on-one 
mentoring from those successful may be a 
very effective strategy.”—Faculty member

“As a junior researcher it would be helpful 
to have mentors, to have call for people to 
join in large grant writing to learn from 
others.”—Faculty member

“I am involved currently on a committee 
intended to provide mentoring/advice 
on research planning and grant writing. I 
believe these kinds of initiatives need to be 
encouraged and grown.”—Faculty member

“At Dalhousie, mentors/mentees need to be 
educated on how this relationship can be 
effective, and the value of mentors needs to 
be better understood by the faculty.” 

—Faculty member

Participants also voiced their support for 
a more robust system of internal peer 
review of grant applications.

“The more internal advising and reviewing 
we can do, the greater our chances of 
success.”—Faculty member

“Each department needs a mentorship and/
or review process, so that grants going 
out have already received peer review.” 

—Faculty member

“Any grant that is first rejected should be 
reviewed by those who best understand the 
system and if necessary additional reinvest-
ment should be available to address the 
needs for success in further competitions.” 

—Faculty member

“Provide grant-writing assistance, peer 
reviews, opportunities for new faculty to sit 
on grant review boards as ‘learners’ rather 
than participants.”—Faculty member

“The Research Office needs more capacity 
(staff, internal grant funds) in order to 
support researchers—though they do a  
great job with the staff they have!”  

—Faculty member

“The university currently has a very high 
level of ambition with respect to its research 
program. This is admirable and exciting 
to me personally and the administration 
has been supportive in identifying and 
supporting new initiatives at the project 
identification and application stage. I find 
the Research Services team, with which 
I work regularly, to be very effective and 
highly competent […]”—Faculty member

“Create a research infrastructure ‘incubator’ 
as a research catalyst using staff, not 
researchers to scan for funding opportuni-
ties, help with applications for grant and 
ethics submissions, manage grant finances, 
[…] among others.”—Faculty member

Several participants suggested that having 
dedicated research officers in depart-
ments or faculties would help improve 
grant success rates.

“[…] increase research capacity by [intro-
ducing] full-time professional research 
coordinators that are used to organize large 
team grants and who over time become an 
invaluable resource in the development of 
large-scale research proposals. Universities 
that have done this have become incredibly 
successful.”—Faculty member
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“Not every academic is skilled in the business 
side of managing a large research grant/
project, and I wonder if faculty-level project 
managers would be benefi cial.”  

—Faculty member

Participants also suggested that having 
more time to develop quality grant appli-
cations would improve success rates.

“[…] for those who do pursue grant funded 
research there needs to be benefi ts to take 
the time to develop those applications.”

—Faculty member

Participants expressed concerns about 
opportunities missed for lack of matching 
funds, either from the province or from 
the university.

“It is truly a shame that our top researchers 
are not getting national and regional grants 
promised to them just because the province 
cannot come up with matching funds.”

—Faculty member

Acknowledgement of grant 
success

There were also suggestions that grants 
and success rates be published and that 
success be celebrated.

“Publicize grants faculty apply for, and their 
success rates (both as a percentage and as 
a distribution of awards). Publicize a grants 
table with amounts, number of pages, 
deadline, etc.”—Faculty member

“I think we need to celebrate more than 
success at getting research grants. Let’s 
hear more about the research that has been 
produced.”—Faculty member

“The institution’s failure to celebrate success 
is also a relevant consideration.”  

—Faculty member

Research support

The need for improved research support 
in many forms was raised. For example, 
many participants stated that better 
administration of grants and more 
acknowledgement of grant success 
was needed. In particular, participants 
expressed concerns about administra-
tive effi ciency. They said they felt the 
administrative burden has grown and is 
impacting their research.

“Streamline the research grant and contract 
approval process.”—Faculty member

“Dalhousie does a great job helping faculty 
to be successful in granting competitions. 
It’s after the grant is funded that the 
situation deteriorates. The administrative 
and management burden on the faculty 
member […] is increasingly onerous, but the 
resources to deal with all the extra work are 
not there.”—Faculty member

“one-on-one mentoring from those [who have 
been] successful may be a very effective strategy.”

—Faculty member
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“Over the years that I’ve been here, the 
amount of time spent doing paperwork  
(I include online forms here) has grown 
unbelievably.”—Faculty member

“Over the years, the number of hoops, the 
addition of layers of approval etc. has 
increased dramatically. I realize that 
appropriate oversight is necessary but a 
very careful, critical examination of the 
way things are done here is needed. This 
increased bureaucracy costs time and money. 
Time and money that would be better spent 
in actual teaching and research.”  

—Faculty member

Several participants suggested that 
receiving start-up funding would advance 
their research programs.

“A new faculty member should receive money 
to invest in their field.”—Faculty member

Several 100 Days participants expressed a 
need for more teaching support to allow 
for more time for research. There were a 
variety of suggestions about the form that 
support should take.

“We need support above the Faculty level to 
ensure that researching faculty get course 
releases.”—Faculty member

“Dal should seriously consider a division of 
labour. That is allow for teaching faculty 
that are tenure-tracked and promoted that 
are expected to teach more and publish 
less and in turn allow other faculty to be 
research faculty with less teaching but 
more expectation for winning grants and 
publishing.”—Faculty member

“Have resources for adequate TA support, 
so the researchers have more time for 
research.”—Faculty member

Many researchers raised concerns about 
the responsiveness and costs associated 
with Facilities Management. Chapter 
Seven: Infrastructure includes a section 
regarding this issue.

There was a sense in the consultations 
that there was a need for greater institu-
tional support for collaboration, interdis-
ciplinary work and networks.

“From my perspective the research machine 
at Dal is very, very fragmented. It’s not the 
rich get richer and the poor get poorer, but 
the senior researchers get richer and richer 
grants and the junior researcher struggle 
and struggle...help us collaborate.”  

—Faculty member

“[…] creating a collaborative environment 
that supports the research enterprise is key 
to success […]”—Faculty member

“[…] while we are encouraged to collaborate 
with each other the system does not support 
this. The pressure on faculty to develop 
their own independent research programs 
means that often people who have similar 
interests and who might work well together 
are forced to compete with each other, 
for research funds or space, and this is 
particularly apparent in faculty who are not 
tenured.”—Faculty member

“The greatest impact might be achieved by 
fostering interdisciplinary work between 
Faculties and departments creating multi-
functional research/project teams.” 

—Faculty member
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A number of participants said that the 
value of research that is not large grant 
intensive should be better acknowledged.

“There is a lot of great stuff happening 
here at Dalhousie that goes unrecognized 
because there is no need for large grants.” 

—Faculty member

“Research is not equivalent to getting grants. 
Put research first, recognize that not all 
research requires large grants.”  

—Faculty member

“I can’t remember the last time anyone 
in the higher levels of administration 
approached us in a spirit of robust appre-
ciation! That much of our research can be 
done inexpensively is held out as a problem: 
we don’t bring in enough, or big enough, 
research grants.”—Faculty member

Some participants said they felt that the 
university’s creative work needs to be 
better nurtured.

“It is very important to create an atmosphere 
of creative work in the Faculties.”  

—Faculty member

Finally, participants said that the impact/
benefit/return on investment of research 
should be better promoted.

“Establish productivity benchmarks 
for research & scholarly publication 
& products, including grant funding, 
knowledge translation, patents as well as 
tracking citations and impact factors.” 

—Faculty member

oF Nova ScoTia 
uNiverSiTy 
reSearch aNd 
developmeNT 
TakeS place aT 
dalhouSie
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Details of draft Institutional 
Framework for the Support of 
Research (IFSR) 

For the last six months, the Offi ce of 
the Vice-President Research has been 
drafting, in consultation with the 
community, an Institutional Framework for 
the Support of Research (Figure 3.12). The 
framework seeks to address issues of 

graduate student support, mentorship 
of new faculty, research facilitation and 
improved integration of services. It is 
also intended to support and encourage 
researchers, particularly emerging 
scholars, in enhancing their success with 
grant applications and management. The 
framework has a variety of strategies to 
improve support for research and will now 
be able to take into account the issues 
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raised in the 100 Days process. Few of 
the issues raised during the consultations 
are new but their reinforcement during 
the 100 Days indicates the importance of 
research to the Dalhousie community.
This framework articulates a set of shared 
responsibilities across departments, 
Faculties, central services and senior 
administration. The following are areas  
of support described in the framework:

Improvement of procedural services, 
including:

· proposal development assistance for 
emerging scholars

· making support for fi nancial 
management of grants available to all 
academic units

· putting in place a college of peer 
reviewers for Tri-agency grant 
applications

· maintaining and updating a catalogue 
of major awards and deadlines

Provision of better information, outreach 
and promotion, including:

· monthly information sessions and 
online collaboration tools

· annual report on research activity to 
the province of Nova Scotia

· more earned media opportunities 
for highlighting dal’s research 
accomplishments/impact

Strategies to improve the Dalhousie 
research culture and environment,   
such as:

· research space guidelines and regularly 
coordinate space issues

· plan for research information 
technology development and support

· plan and policy for open access data 
management

· continued hiring of canada research 
chairs based on excellence

· research director in all units who will 
be responsible for research mentoring 
and planning

· research mentoring award

Alignment of more resources with 
research priorities, such as:

· plan for systematic core facilities

· systematic course release for new 
professors to accelerate research 
development

· consultation on best use of funding, for 
example bridge funds, seed funds and 
so on

“establish productivity benchmarks for research & 
scholarly publication & products, including grant 
funding, knowledge translation, patents as well as 
tracking citations and impact factors.”

—Faculty member
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engagement wIth InDustRy 
anD otheR paRtneRs

Dalhousie researchers collaborate with 
a wide range of partners that include 
industry, communities, hospitals and 
other health authorities, governments 
and other public sector institutions. 
These collaborations have resulted in an 
increasing number of partnership grants 
and in contracts, particularly since federal 
government partnership grant programs 
have become more numerous in the past 
decade. These partnerships lead to social, 
cultural, environmental and economic 
improvement, much of which has local 
relevance and national and interna-
tional signifi cance. Dalhousie has been 
competing with increasing success for 
such partnered grants and contracts.

By collaborating with the private sector, 
Dalhousie researchers are actively 
involved in helping small- and large-scale 
industries in Nova Scotia and beyond by 
developing new products, services and 
processes. Dalhousie researchers generate 

new inventions and technologies that are 
patented and may be licensed to local or 
global company partners.

Dalhousie provides Nova Scotia’s large 
number of small- and medium-sized 
enterprises with the research capacity that 
drives innovation, a capacity that those 
enterprises could not achieve alone. Across 
Canada, the private sector performs most 
research and development. But with a 
relative lack of large corporations under-
taking in-house research and develop-
ment in the province, the vast majority of 
research and development in Nova Scotia 
takes place in universities. Further, 83 per 
cent of Nova Scotia university research 
and development takes place at Dalhousie. 
Nova Scotia (and to a large extent Atlantic 
Canada) counts on Dalhousie as its 
research and innovation engine (Figure 3.13, 
Gross Expenditures on research and devel-
opment [GERD] by performing sector, Nova 
Scotia and Canada [2011]).

Gross expenditures on research and development 
(GERD) by performing sector, NS and Canada (2011)

100

90

80

70

60

50

40

30

20

10

0

Pe
r 

c
en

t

Source: Statistics Canada

Gerd By perFormiNG SecTor 
(Nova ScoTia 2011)

Gerd By perFormiNG SecTor 
(caNada 2011)

Higher 
education

Business 
enterprises

Federal 
government

10

15

75

9

53

38

FIGURE 3.13

87



“[...] creating a collaborative environment 
that supports the research enterprise is key 
to success [...]” 

-Faculty member

“[...] creating a collaborative environment 
that supports the research enterprise is key 
to success [...]” 

-Faculty member

There are two other noteworthy 
aspects of university/industry 
engagement in Nova Scotia. The fi rst 
of these is the high value of university 
research within Industrial Regional 
Benefi ts (IRB) regimes. IRBs are a 
component of large government 
procurements that require large 
contractors to ensure that Canada’s 
procurements generate some 
economic benefi ts for Canadians. 
When companies with IRB obligations 
partner with universities, they get 
a multiplier effect, allowing them 
to meet their IRB obligations more 
quickly. Dalhousie provides Nova 
Scotia a compelling anchor to attract 
IRB investment and thus to spur 
provincial research and innovation. 
The recent success of IRB funding at 
Dalhousie refl ects this.

The second related aspect is the large 
defence procurement that is underway 
in Canada. In his capacity as special 
advisor to the Minister of Public Works 
and Government Services, Tom Jenkins 
issued a report entitled Canada First: 
Leveraging Defence Procurement Through 
Key Industrial Capabilities (February 
2013). The Jenkins Report identifi ed 
six key industrial capabilities around 
which Canadian industry and research 
can collaborate in order to meet 
national procurement demands while 
developing world-class industrial and 
research capacity. Dalhousie’s research 
strengths are well aligned with several 
of the key capabilities that Jenkins 
has proposed. These two aspects of 
the present industry-related context 
in Nova Scotia provide favourable 
conditions for Dalhousie and its already 
strong engagement with industry.
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chapteR summaRy

 · Dalhousie’s emerging strategy to build overall support and increase Tri-Agency 
success focuses on three broad efforts.

Pursuit of identified research areas

 · Dalhousie’s Strategic Research Plan establishes four priority research areas: ocean 
Studies; advanced materials and clean Technology; health and Wellness; Governance, 
Society and culture. The plan also establishes three emerging areas: information 
Science and communication; agriculture and Food Technologies; and energy and the 
environment.

 · There will be a need for careful consideration of how to focus on specific 
projects that align with both global excellence and provincial needs.

 · Identifying focus areas also enables the university to attract attention and 
resources—from provincial, national and international sources—that strengthen 
dalhousie, the region and the world. dalhousie should aim to be at the average 
of Tri-agencies plus canada Foundation for innovation and canada research chair 
funding intensity in the u15. To do so, the university will need to consider how to 
improve grant applications and how to use the full range of funding programs to their 
best advantage.

Implementation of an institutional framework for the support  
of research

 · While the university must focus on priority areas, to achieve Dalhousie’s research 
mission and goals, the university must also ensure a supportive environment for 
research across all of its academic areas.

 · An Institutional Framework for the Support of Research is under development. 
it will address general issues including graduate student support; mentorship of 
new faculty; support for research and contract applications and management; and 
improved departmental, faculty and central services support to researchers.

Engagement with partners

 · Dalhousie collaborates with numerous industry, hospital, governmental and 
community partners.

 · The university’s strengths in partnered research provide a foundation for the 
ongoing and increasing discovery of shared interests with a wide variety of partners. 
By using partners’ funding and engagement, dalhousie can leverage further federal 
government research funding and support.

 · This will, in turn, increase the university’s research connections, relevance 
and economic benefit to both the local and broader society. in particular, the 
advantages of industrial regional benefits and procurement funding provide interesting 
possibilities for dalhousie.
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“Dal has so much to contribute to 
moving this province forward, but 
it has to get past this sense of being 
aloof and indifferent.”

—Member of business community

4.
service
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Participants in the 100 Days consultations 
were in general agreement that there is 
opportunity for Dalhousie to do more to 
live up to (and be seen to live up to) its 
potential for public service by connecting 
better with communities and working 
more with local and regional businesses.

The definiTion of 
service
Service is the third pillar of the univer-
sity’s mission. As a unique and diverse 
community of highly qualified people, 
working within special facilities and 
with a distinct mission, universities 
have a capacity to enrich and advance 
the communities in which they reside 
in ways that no other social institu-
tion can. Indeed, this social promise of 
public universities is a vital part of their 
foundation.

While service is understood to mean 
many different things, for the purposes 
of understanding this part of the mission 
it is useful to conceive of it as falling into 
two broad areas: service to the academic 
community and service to the public.

Service to the academic community, 
including service to Dalhousie itself 
through activity like faculty work or 
participation on university committees. 
It also includes service to the broader 
national and international academic 
community through activity like 
organizing conferences, serving as an 
external advisor or peer reviewer or 
editing a journal.

Service to the public is decidedly 
a broader area of activity and more 
difficult to define because it takes so 
many different forms. As a starting 
point, it may be thought of as activity 
that serves to fulfill a public need. 
It is the contribution the university 
makes, owing to its unique capacities, 
to the well-being and improvement 
of society. 

The intersection of service with teaching 
and research is shown in Figure 4.1.

in This chapTer

 ·The definition of service 

 ·Dalhousie service

 ·Future of service at Dalhousie

Service
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dalhousie service

Throughout the 100 Days process, there 
were fairly consistent views suggesting 
there is opportunity for Dalhousie to do 
more to live up to (and be seen to live up 
to) its potential for public service.

External stakeholders, even as they 
acknowledged its great potential, often 
expressed the view that Dalhousie is seen 
as “elite and aloof.” 

“Dal has so much to contribute to moving 
this province forward, but it has to get past 
this sense of being aloof and indifferent.”
—Business person

“Dalhousie has much to be proud of. 
I respect the fact that your focus is on 
undergraduate and graduate education as 
well as cutting-edge research. However, it 
is my hope that you can also recognize and 
celebrate the value this institution adds to 
the community.”—Community member

Internally, members of the Dalhousie 
community expressed it somewhat more 
positively:

“I think it is important for Dalhousie 
University to make deliberate efforts to 
become a community engaged university, 
where there is a centre or a program(s) 
that helps link the resources and activities 
of Dal faculty and students with the needs 
and interest of local and international 
community agencies. Such linkages can 
occur through student engagement in 
community service learning and through 
faculty/graduate student engagement 
through community-based research.” 
—Faculty member

TEACHING

SERVICE RESEARCH

Transformational impact, developing leaders 
and engaged citizens

 Institutional citizenship

Technology transfer / Clinical improvement / 
Commercialization / Innovation and  
productivity / Adjuncts

Enduring value of free thought and 
curiosity research

Service learning / Co-op and experiential 
learning / Expertise / Highly qualifi ed people / 
Transformational knowledge

FIGURE 4.1
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Indeed, despite the perception that 
Dalhousie could be doing more, it is also 
clear that there are many examples of its 
public service.

 ·The Faculty of Dentistry educates 
more than 75 per cent of the dentists 
practising in Atlantic Canada, and 
serves more than 400 patients every 
day while also operating outreach 
clinics for at-risk communities. 
Likewise, the Faculty of Health 
Professions graduates the majority of 
care providers working in Nova Scotia 
as nurses, occupational therapists, 
physiotherapists and pharmacists and 
others.

 ·Dalhousie’s Medical School teaches 
future doctors that serve in roughly 
60 communities across the Maritimes, 
from family medicine sites in small 
communities to regional sites in 
community and regional hospitals. 
To help address the need for more 
doctors to practise in smaller 
communities, the school has created 
Rural Week to expose first-year 
medical students to practice in rural 
communities—an experience shown 
to increase the likelihood to practise in 
those areas.

 ·The College of Sustainability counts 
community engagement among the 
four pillars of its mission. Its emphasis 
on community-based learning has 
spawned a wide range of partnerships, 
creating diverse opportunities for 
students to work with municipal, 
provincial and federal governments, 
businesses and the not-for-profit 
sector.

 ·Faculty members at the Schulich 
School of Law routinely provide advice 
and support to all levels of government 
including work on restorative justice 
that has impacted Nova Scotia’s 
school boards and Human Rights 
Commission. They have participated 
on the Province’s Cyberbullying Task 
Force and they provide support for the 
Department of Health and Wellness 

through the Health Law Institute. They 
also appear before committees of the 
House of Commons.

 ·Dalhousie works to break down 
barriers to access and participation of 
the African Nova Scotian and Mi’kmaq 
communities through programs like 
the College of Continuing Education 
Transition Year Program, Aboriginal 
Health Sciences Success Program at 
the Truro campus and the Indigenous 
Blacks and Mi’kmaq Initiative at the 
Faculty of Law.

 ·The Faculty of Agriculture actively 
supports community gardening, 
including through the Garden Box, an 
accessible collection of science-based 
knowledge and a new seed library.

Beyond the public service that arises out 
of the missions of teaching and research, 
the Dalhousie community also makes 
important contributions as citizens. Six 
in 10 faculty and staff volunteer in the 
community outside of the university. 
Moreover, facilities like the Dalplex and 
the Arts Centre are important resources 
for many community groups and the 
general public. 

Dalhousie’s students are also actively 
engaged in public service, from raising 
money and awareness for charity to 
working hands-on with not-for-profit 
organizations. 

 ·A group of engineering students 
created a concept called “If You Build 
It” to create community renewable 
energy projects in Nova Scotia. Their 
first project was a success as they got 
together with a local business owner 
to build a wind turbine to power her 
residence. The group is now working 
on a solar-powered hand-built energy 
unit as a power source for community 
events.

 ·Dalhousie Students Offering Support 
(SOS) is a branch of the national 
charity SOS that raises money to build 
schools and other facilities in Latin 
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American communities. Last year the 
Dal branch led 15 sessions to help 
fellow students prepare for exams 
in Biology, Psychology, Economics, 
and Math. They raised over $12,000. 
The program is expanding to include 
English, and is working to encompass 
the Sexton campus.  

 ·The Dalhousie student group “Let’s 
Talk Science” visits local schools to get 
young children excited about science, 
technology, engineering and math. 
The Dal students also organize events 
for school children on the university’s 
campuses. 

 ·Varsity athletes spent more than 900 
hours volunteering with a range of 
community groups in 2012/13.

fuTure of service aT 
dalhousie

Nova Scotia, and Atlantic Canada more 
broadly, faces multiple tough challenges, 
ranging from a shrinking, aging 
population, to weak economic growth 
to poor health outcomes compared to 
many other parts of Canada. Dalhousie 
could potentially play a greater role in 
addressing these challenges through the 
talents and capacities of the people who 
make up its communities.

There is thus an opportunity for 
Dalhousie to increase its focus on public 
service, both in promoting the excellent 
public service the university already 
provides and also in making a greater 
contribution to the region.

To be sure, Dalhousie cannot do 
everything nor take up every challenge. 
It is necessary to find the opportunities 
that fit with the mission of teaching and 
research. Three guidelines from Harvard 
University1 provide a starting point for 
consideration:

 ·How important is the social need and 
how likely is it that the university will 
succeed in constructive action?

 ·Will the action requested interfere with 
the freedom of individual professors 
and students?

 ·What effect will the initiative have on 
the university?

Dalhousie is well served by the 
community it lives in. In turn, Dalhousie 
takes seriously its obligation to serve its 
community well.

1 Derek C. Bok (1982). Beyond the Ivory Tower: Social 
Responsibility of the Modern University.
Cambridge: Harvard University Press.

THE FACuLTY OF DENTISTRY 
SERVES MORE THAN 

400 paTienTs 
EVERY DAY WHILE ALSO 
OPERATING OuTREACH CLINICS 
FOR AT-RISk COMMuNITIES. 
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In the months and years ahead, there is 
an opportunity for Dalhousie to develop 
a focused public service strategy that 
identifies opportunities to align its unique 
talents and capacities with public needs. 
Through attention to the fundamental 
challenges of the region, Dalhousie can 
identify opportunities to align its teaching 
and research in a manner that advances 
academic excellence while engaging as a 
partner with governments, businesses and 
citizen groups to contribute to economic 
and social prosperity.

chapTer summary

 ·Dalhousie and its people take seriously their obligations to provide service to 
both the academy and the broader public .

 ·However, there is a perception both within and outside the university that Dalhousie 
can do more to fulfill its potential for service.

 ·Nova Scotia and Atlantic Canada are facing big challenges such as demographic 
shifts, comparatively slow economic growth and growing health issues.

 ·There is an opportunity for Dalhousie to focus more on service, both by 
promoting what the university and its people already do, and by looking to do more.

 ·There is a need to identify opportunities to align the university’s teaching and 
research missions with public needs as a basis for a more comprehensive strategic 
approach to our service mission.
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5.
Faculty and StaFF

“I feel very lucky to work at the 
university. It is one of the top 
employers. As a whole there is a lot 
for which I am thankful.”

—Staff member
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A university’s strength is grounded in 
the people who perform and support 
the institution’s teaching, research and 
service. The ability to attract—and keep— 
dedicated and talented people is a critical 
aspect of a university’s ability to grow  
and thrive.

Dalhousie is home to a large and varied 
workforce that has a wide range of expe-
riences at the university and correspond-
ingly diverse thoughts on Dalhousie as an 
employer. Through the different modes 
of feedback in the 100 Days consultations, 
faculty and staff expressed real pride in 
working for Dalhousie. At the same time, 
faculty and staff articulated frustrations 
with various aspects of Dal’s systems and 
administration. This diversity of opinion 
aligns with results in the most recent 
Workplace Survey.

dalhouSie’S workForce

Dalhousie’s workforce is made up of 
over 7,000 people including full-time, 
part-time and casual employees. Twen-
ty-nine per cent are academic, 61 per cent  
are non-academic staff and 10 per cent 
are students. Of these employees, 29 per 
cent are Dalhousie alumni.

In 2012/13, compensation costs repre-
sented $238.5 million or 72 per cent of 
the operating budget. Academic salaries 
were 53.4 per cent, staff salaries 40.7 per 
cent and senior administration salaries 5.9 
per cent of the salary budget.

The average length of service for Dalhousie 
employees is 12 years. Voluntary academic 
turnover in 2012 was at five per cent while 
voluntary staff turnover was 3.7 per cent 

in thiS chapter

 ·Dalhousie’s workforce

 ·Dalhousie as a Top 100 employer

 ·Insights from the Workplace Survey

 ·Labour relationships culture

 ·Recruitment, selection and workforce planning

 ·Compensation: Salary and benefits

 ·Building an inclusive community

Faculty and Staff
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for an average of 4.3 per cent across all 
employees. According to the Conference 
Board of Canada, the national average 
voluntary turnover rate in 2013 was 
estimated at 7.3 per cent. Of all the sectors 
in the board’s survey, the education sector 
had the lowest voluntary turnover rate at 
4.3 per cent.

The current average age of Dalhousie 
faculty and staff is 47 (Figure 5.1, Age distri-
bution of full-time university teaching staff at 
Dalhousie).

dalhouSie aS a top 100 
employer

There were many comments in the 100 
Days consultations on Dalhousie as 
employer, both positive and negative.

“I feel very lucky to work at the university. It 
is one of the top employers. As a whole there 
is a lot for which I am thankful.”
—Staff member

“I think [the Top 100] is a title that should 
be shared with the employer and staff  (DFA 
and bargaining units) alike.”  
—Staff member

“We need to recognize that Dalhousie is 
a leading employer already. We need to 
celebrate it.”—alumnus

This year, Dalhousie has been named as 
one of Canada’s Top 100 Employers, one 
of only fi ve universities on the list (and 
the third year in a row it has received this 
honour). Dalhousie was awarded an A+ 
rating on training and skills development, 
as well as on the physical workplace, and 
earned A ratings in fi nancial benefi ts and 
compensation, along with health and 
family-friendly benefi ts.

Dalhousie’s continued presence on the 
prestigious list demonstrates that, while 
there are certainly opportunities for 
improvement and growth in the universi-
ty’s role as an employer, the university has 
cause for celebration as well.

Age distribution of full-time university teaching 
staff at Dalhousie (FTE>= 50%) 
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inSightS From the 
workplace SurVey

The 100 Days consultations represented 
the second university-wide opportunity 
this year for faculty and staff to share their 
thoughts on working at Dal. The fi rst was 
the Workplace Survey, conducted in April.

Dalhousie’s Workplace Survey has been 
conducted and evaluated every two years 
since 2009 by an outside fi rm, Corporate 
Research Associates, using the standard 
and widely accepted Gallup method-
ology. It is a powerful tool for keeping in 
touch with the university’s employees: on 
average, more than half of Dalhousie’s 
workforce has responded to the survey in 
each iteration, with 57 per cent of eligible 
employees responding in 2013.

Based on the results from the 2013 
survey, Dalhousie is doing well on several 
fronts. In general, faculty and staff rate 
the university as a great place to work 
(Figure 5.2, In general, faculty and staff 
rate Dalhousie as a great place to work).  

Strong majorities of both faculty and 
staff are proud to work at Dalhousie, look 
forward to coming to work and enjoy 
their work. All but a very few faculty and 
staff said that they are proud of the work 
they personally do at Dalhousie.

“I’ve been with Dalhousie for 35 years. 
It is a wonderful place to work. I love the 
atmosphere, fl exibility, various age groups 
working together, seeing the sense of 
enjoyment people get helping one another, 
watching students grow and seeing them 
graduate with smiles on their faces while 
their proud parents and families watch 
them get their diploma. The diversity of 
people makes it a fun and engaging place 
to work. It is a place that is constantly 
changing, growing (both good and bad) and 
always working together to make it a better 
place for our students, faculty and staff. I 
am proud to be Dalhousie employee.”
—Staff member

In general, faculty and staff rate Dalhousie as 
a great place to work
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The survey revealed a continued disparity 
between faculty and staff satisfaction 
with overall compensation. Seven-
ty-three per cent of faculty respondents 
said they were fairly compensated while 
only 57 per cent of staff said they were 
fairly compensated. There was also a 
sense that supervisors and chairs treat 
people fairly with 75 per cent of faculty 
and 78 per cent of staff agreeing with a 
statement on fair treatment.

The positive feedback suggests that 
Dalhousie is a strong and attractive 
employer, although certainly not without 
notable areas for improvement. For 
example, only 55 per cent of faculty and 
only 53 per cent of staff said that they feel 
recognized for their achievements (Figure 
5.3, Areas for improvement—employee 
recognition). Further, there is a perception 
among faculty and staff that their contri-

butions are not as valued as they should 
be: only 57 per cent of faculty and 68 per 
cent of staff said their work was valued 
while 96 per cent of faculty and 92 per 
cent of staff said it was important to them 
that Dalhousie values their work.

“Dalhousie needs to celebrate our people 
more […].”—Faculty member

“Develop new ways to acknowledge staff, 
for a variety of reasons, including noticeable 
achievements and success but also for items 
such as being a great leader for a project 
or item, jobs well done, being a supportive 
employee, being a champion in change, 
thinking broadly and institutionally, etc. 
Acknowledgement could also be given to 
those that continue to be an inspiration and 
positive energy within their units, depart-
ments or groups.”—Staff member

Areas for improvement—employee recognition 
“I am recognized for my achievements” (mostly or completely agree)
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University administration is acting on this 
feedback with a new human resources 
strategy intended to provide more oppor-
tunities for the institution to recognize 
the achievements of faculty and staff and 
offer more support for leaders. It aims to 
help build a culture of recognition that is 
not based on one-time events, but in how 
colleagues treat one another, the way in 
which a diverse workplace is respected, 
how commitments are honoured and that 
time is taken to communicate to individ-
uals on their successes. This strategy will 
need to reflect the feedback from the 
Workplace Survey, the 100 Days consulta-
tions and other forums.

Workplace climate

Views on the Dalhousie workplace climate 
varied significantly among participants in 
the 100 Days consultations.

“One last point on human resources: many 
of the university’s challenges are in the 
relationships between the ‘centre’ and its 
peripheries. Yes, Dalhousie, as a whole, 
may have a lot to offer, but there’s a lot of 
different Dalhousie experiences happening 
across the institution, and not all of them 
pleasant.”—Community member

“Dalhousie is a wonderful, academically 
challenging, yet collegial place to teach.” 
—Faculty member

“There is a culture of complaint in some 
areas of the university and there is a 
tendency to carry on fighting battles that 
were lost years ago rather than placing 
energy into new/different things or into 
changing what can be changed. Shifting 
that culture would make Dalhousie a better 
and more engaging place to work.” 
—Faculty member

“Rule-bookism is rampant and not at all 
helpful.”—Faculty member

“Working at Dalhousie over the last seven 
years, I have noticed that the pace of 
activity has increased greatly. This increase 
in ‘working pace’ is happening concurrent 
with shrinking budgets and resources (or 
at least the perception of less). In my view 
the immediate effect is proving that we can 
do more with less...in the short term. This, 
however, is not a sustainable proposition. 
In an environment within which we must 
demonstrate how our efforts are adding 
value, I would like to see our university seem 
less frantic. I see colleagues around the 
campus working to the point of burning out. 
Some have been working in situations where 
they have been asked to fulfill at least two 
roles while the department is in transition, 
a transition that is three years old. The 
solution I would offer is that we create a 
culture at Dal that is truly collaborative 
with deliberate planning and execution.” 
—Staff member

The currenT 
average age of 
Dalhousie faculTy 
anD sTaff 

47
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“I thank you for making Dalhousie 
University a safe campus and accepting 
campus for all students, staff and visitors.” 
—Staff member

Performance support, 
professional and career 
development

In the 100 Days feedback, faculty and  
staff voiced a desire for performance 
support as well as professional and  
career development.

“What is needed is 360 feedback, where 
both employees and employer are given 
evaluations and constructive feedback.” 
—Faculty member

“Leaders need to provide meaningful 
feedback and career development opportu-
nities for employees.”—Staff member

“Dalhousie… lacks a culture of account-
ability. There is no consistent method of 
monitoring employee hours, absences or 
contribution. People either are not made to 
understand what they should be doing, or 
don’t get feedback from their managers on 
how they are doing.”—Staff member

“Our retention rates are very high, likely too 
high in many cases. We need to insist upon 
accountability in our employment relation-
ships. Leaders need to provide meaningful 
feedback and career development opportu-
nities for employees. People also need to be 
performance managed out of the institution 
if they are no longer providing value.” 
—Staff member

“Performance evaluations are rarely done 
and opportunities for advancement within 
a department rarely occur. I would welcome 
this opportunity… to find out how I am 
doing, get feedback, have the ability to 
achieve incentives and/or be recognized.” 
—Staff member

“We need to actively deal with disruptive 
faculty… be nimble and quick to respond to 
bad behaviour.”—Faculty member

“It is important to have a compassionate 
but rigorous process for exiting people, 
particularly leaders, who are not performing 
well or do not fit with the university’s 
values.”—Unidentified

“The value of the work at [the] university is 
meaningful. I think more directed training 
is beneficial and management training 
would be helpful for those in management 
roles. More opportunity for university cross 
departmental secondments would be nice 
for new challenges.”—Staff member

“We have a lot of talented people within the 
institution who simply need the opportunity 
to progress. We need to create conditions 
where we can promote from within by 
mapping out potential paths and enabling 
staff through leadership and development 
opportunities.”—Staff member

“Opportunities for interesting work, 
advancement and change can be more 
compelling than a few extra dollars…” 
—Faculty member

“I think we could significantly reduce the 
amount of friction between administrators, 
instructors, researchers and staff if there 
were more opportunities for individuals 
to work in different settings and thereby 
begin to understand the opportunities and 
constraints under which each group works. 
…I know of several very bright young people 
who feel there are limited or no opportuni-
ties for them to move within the institution. 
I think we could go a long way […] if we 
had a mechanism to discover parts of Dal 
and to increase skills, possibly by changing 
jobs but perhaps by some sort of creative 
secondment system.”—Faculty member

“Passionate people—find those passionate 
people on staff who can really make things 
happen and bring them on board to help 
move the university’s agenda forward.” 
—Staff member
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The Workplace Survey aligned with the 
100 Days feedback in identifying perfor-
mance feedback as a gap. Although 
employees cited regular feedback on 
their performance as desirable, only 43 
per cent of faculty and 44 per cent of 
staff reported receiving regular feedback 
on their performance (Figure 5.4, Areas 
for improvement—performance feedback).
In contrast, other medium-to-large orga-
nizations in the Atlantic provinces have 
an average of 57 per cent of employees 
reporting regular performance feedback.

Faculty and staff consistently said in 
both the 100 Days consultations and the 
Workplace Survey that leaders taking 

the time to set goals, review progress, 
celebrate achievement and support 
development is an important part of 
demonstrating the value of employees. 
Faculty and staff said that they want to 
do excellent work and they want to feel 
supported in their daily work lives.

Many units across Dalhousie’s campuses 
have implemented a framework to 
assist in this process. The framework 
is important, but even more so is the 
shared understanding of importance 
of the process that should be fostered 
across the university.

importance of receiving 
regular feedback from 

supervisor/chair

i receive regular 
feedback from my 
supervisor/chair

Areas for improvement—performance feedback 
(mostly or completely agree)
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labour relationS 
culture

There was concern among faculty 
members who participated in the 100 
Days consultations about the relationship 
between faculty and university admin-
istration, particularly around collective 
bargaining.

“The institution’s [labour relations] strategy 
cannot be about a round of bargaining. It 
needs to be integrally wound in to the way 
we do all of our business. It needs to be 
about long-term, rather than short-term 
goals. Finally, it needs a leader who will 
champion it at the executive level and with 
the Board of Governors.”—Staff member

“One thing that the university can do 
immediately however is try and reduce 
the antagonism that occurs between the 
administration and the various collective 
bargaining units during almost every round 
of negotiations.”—Faculty member

“I think Dalhousie is at a crucial time in its 
history. It can continue to be an economic 
driver and a source of good paying jobs. 
It has the potential to play an even larger 
leadership role in the region. To do this it 
has to invest more in its people and perhaps 
less in its real estate. It has to fi nd ways to 
encourage and reward innovation. It has to 
focus on key strengths and priorities rather 
than being spread all over the map. It has 
to engage with faculty and staff in a way 
that will allow needed changes to collective 
agreements. To do this there will need to be 
a less confrontational approach from both 
sides of the table. I want to see Dal grow 
and prosper; I want to be excited to come to 
work.”—Faculty member

“Despite Dal being ranked as one of the 
best places to work, there are signifi cant 
labor issues between the union and admin-
istration and some ridiculous ‘they are out 
to get us all’ mentality people within the 
union and negotiating committee. This is 
the result of both the senior administration 
and senior union members having bickered 
for years... I wish you the best at the next 
round of collective bargaining, and would 
encourage a frank evaluation of who on 
each side of the table spends more effort 
creating issues than solving them.”  
—Faculty member

“Engage in meaningful and respectful 
bargaining, rather than adopting the 
hyper-aggressive management theory 
approach adopted by the Board reps in the 
DFA and NSGEU negotiations in the last 
round.”—Faculty member

“[…] less fi ghting with unions would be 
great when there’s a contract renewal. I’m 
here to teach and do research, I do a good 
job, let’s put water in our wine on both 
sides.”—Faculty member

Like any relationship, union-management 
relations require both parties to commit 
to respectful and timely communica-
tion on topics that are important to the 
university as a whole. Timely and open 
conversations ensure that no surprises 
are encountered at the bargaining table. 
Overall, communication between the 
unions and management is very positive 
on a day-to-day basis with many issues 
resolved informally.

“Develop new ways to acknowledge staff, for 
a variety of reasons, including noticeable 
achievements and success but also for items such 
as being a great leader for a project or item, jobs 
well done, being a supportive employee, being 
a champion in change, thinking broadly and 
institutionally, etc. ” 

—Staff member
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recruitment, Selection 
and workForce 
planning

“We need to hire really good people and 
treat them right.”—Staff member

“Ensure that leadership positions in each 
department are occupied by qualified, expe-
rienced and competent leaders who have a 
passion for the area they are leading.” 
—Staff member

Faculty renewal

Faculty renewal refers to the recruit-
ment and retention of new faculty to 
the university. For the last decade, the 
number of faculty recruited to Dalhousie 
has remained steady, although more 
limited-term faculty have been recruited 
while fewer tenure-stream faculty have 
been hired. Many consultation partic-
ipants raised concerns in the 100 Days 
consultations about faculty renewal and 
the perception that there is a hiring freeze 
in place.

“Keep faculty numbers up so that Dalhousie 
is perceived as big enough to attract the 
best teachers and scholars.”   
—Faculty member

“More timely offerings of faculty positions 
for new faculty would assist in strengthening 
our performance as a leading employer.” 
—Faculty member

“It is hard to do any long term planning 
when nearly 50 per cent of one’s teaching 
staff is there on limited term appoint-
ments.”—Faculty member

“The faculty and staff are aging. Finding 
meaningful ways to clear avenues and 
opportunities for younger faculty and staff 
are important. Dalhousie is a great place 
to work and learn, but post-retirement 
patterns can slow down the opportunities 
for younger faculty.”—Faculty member

“Provide early retirement incentives.”  
—Faculty member

“[There is a] desperate need in some 
faculties for the renewal and growth of 
tenure-track faculty.”—Faculty member

“Faculty renewal. If fewer faculty are 
teaching more students and shouldering 
more service they have less time for research. 
It’s a simple correlation.”   
—Faculty member

“We need to continue to hire the best in the 
world—and only tenure track positions will 
accomplish that. If we hire the best people—
their research reputations will continue 
to ensure that Dalhousie has a major 
advantage over other universities.” 
—Faculty member

“Over the past 10 years, there are quite 
a few faculty members who retired from 
my department, but there hasn’t been any 
new faculty members being hired due to the 
university policy on the hiring freeze. This is 
common through the whole university and 
we all know it.”—Faculty member

“My faculty, FASS, has had a hiring freeze 
in effect for the last three years. Dozens of 
faculty have left during that time—none 
have been replaced.”—Faculty member

“The hiring freezes have seriously hurt a 
number of programs, not only because 
of the courses not being taught (or being 
taught by sessionals), the growing class 
size, the exhaustion of faculty which results 
in decreased quality, but the net effect of 
demoralization.”—Faculty member

While there is no formal hiring freeze 
at Dalhousie, there have been measures 
taken within Faculties to ensure multi-year 
balanced budgets that take into account 
both enrolment growth or decline and 
student demand by program. Deans 
have provided flexibility in the context 
of potential future government cuts and 
fewer retirements through greater reliance 
on multi-year limited-term positions.
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Part-time academics and  
limited-term appointees

Participants in the 100 Days consultations 
expressed concern about a perceived 
increase in the number of sessionals 
(part-time academics) and limited-term 
appointees teaching at Dalhousie. Figure 
5.5, Faculty hires, shows a change in hiring 
patterns in recent years.

“We have been struggling with the rising 
cost of our academic staff and forced to 
make choices that are leading to a new 
distribution of academic staff. This has 
resulted in a higher number of part-timers 
and limited-term contracts than we have 
had in the past, in contrast with a stable of 
traditional career stream academics. Over 
time, this change will impact the institu-
tion’s academic vibrancy.”—Staff member

“Sessionals...if Dalhousie is going to continue 
to use sessionals as the sole teachers of 
particular courses, or to replace faculty 
when they go on leave (vs limited-term 

DFA positions), then Dalhousie needs to 
seriously consider these teachers as important 
members of the Dalhousie community and 
start to provide them with adequate compen-
sation packages and resources to teach.”
—Faculty member

“I have heard there are as many as 
40 sessionals who in fact teach the 
majority of the courses. This weakens the 
department.”—Faculty member

Sessional appointments (part-time 
academics) play an important role in 
the Dalhousie teaching landscape. They 
provide expertise for specifi c courses 
when full-time faculty members are off on 
sabbatical or leave; they are cost-effi cient 
and provide fl exibility from an academic 
planning perspective; and they provide 
an opportunity for post-doctoral fellows 
to gain necessary experience in teaching. 
However, Figure 5.6, Academic appointment 
types, shows only small changes in ratio of 
the overall academic complement.

Faculty hires 
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Although Dalhousie has been recruiting 
more limited-term and fewer tenure-
stream faculty, the end of mandatory 
retirement has meant that many tenured 
faculty are remaining in their positions 
for longer. These two factors balance out, 
showing a steady ratio between career-
stream and other hires despite a change 
in hiring patterns.

Many comments were made about 
post-retirement and phased retirement 
options as one strategy for faculty 
renewal. While there are a number of 
options, such as reducing workloads 
as a phased-in approach leading into 
retirement, these are not as widely known 
or used as they might be. Dalhousie 
Human Resources attempts to create the 
conditions for a positive transition into 
retirement for the faculty member and 
their department.

Grant-paid employees

Research or associate employees are critical 
to Dalhousie’s research. In recent years, 
Human Resources has worked more closely 
with grant holders to ensure they are able 
to structure an attractive and competitive 
compensation package. Feedback from the 
100 Days consultations revealed consider-
able concern about the employment status 
of grant-paid employees.

“I read about all the efforts that you are 
making to hear the ideas and concern 
of those who are part of the Dalhousie 
community. I wonder if you will make an 
effort to consider the role that grant-paid 
employees play in this community. While we 
may not technically be Dalhousie employees, 
we are a large, unsung and ignored section 
of the community.”—Grant-paid employee
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“I have worked at Dal for 27 years yet I am 
not considered a Dal employee. Who am I? 
A grant-paid research technician who has 
devoted most of my adult life working here 
yet I have nothing to show for it.”  
—Grant-paid employee

“I strongly encourage Dalhousie to 
reconsider their treatment of grant-paid 
employees. […] In my opinion, this situation 
requires careful review with full partici-
pation of the researchers (DFA, too) and 
consultation with associated employees.” 
—Faculty member

Going forward, university administration, 
grant holders and associated employees 
will need to work together to consider 
how best to create a model in which those 
employees are more formally recognized 
by Dalhousie while maintaining the 
flexibility they require to do the important 
work they perform in laboratories across 
the campus.

Postdoctoral fellows

Postdoctoral fellows play a significant role 
at Dalhousie, as they do at all research-in-
tensive universities, contributing in 
various ways to teaching and research, 
while furthering their own development 
as newly qualified academics.

compenSation: Salary 
and beneFitS

Compensation at Dalhousie is comprised 
of three main areas: base salary, benefits 
and pension. These combine with other 
features—vacation, sick leave, family 
leave and so on—for a total compen-
sation package designed to attract and 
retain high quality faculty and staff. 
Given the complexity and interest in 
the university pension plan, it has been 
separated out for detailed discussion in 
the subsequent section.

According to the 2013 Workplace Survey, 
almost three-quarters of faculty and staff 
feel fairly compensated in terms of their 

total compensation package, although 
faculty are more satisfied than staff with 
compensation. Comments in the 100 Days 
consultations demonstrated some of the 
diversity of opinion and experiences on 
campus when it comes to compensation:

“I am a faculty member and think that 
the compensation package for faculty 
members is very good. […] Our support 
staff situation is another matter. Many of 
our people are excellent and have been here 
a long time and are loyal, hardworking 
and knowledgeable. I don’t have detailed 
knowledge of their compensation packages, 
but I know it is very low. A staff member 
in my department who used to be called a 
secretary, but now is called an administra-
tive assistant, told me when there was a 
threat of a strike a year ago, that she lived 
month-to-month and would not be able to 
pay her rent if there was a strike. She has 
been here 31 years. This is not right. As I 
mentioned above, several years ago, as a 
(false) cost-cutting measure, the work week 
for support staff members was cut to 32.5 
hours. I think that consideration should 
be given to moving the support staff back 
to 40 hours per week, and compensating 
accordingly.”—Faculty member

“Dalhousie is far below average in compen-
sation in certain markets. […]Unless 
someone has an especially close connection 
to the Maritimes and is willing to stay at 
any cost, we otherwise lose very talented 
people at the peak of their careers, and at a 
time when their impact is most potent.” 
—Staff member

“I’ve only been with Dal for 2.5 years and 
I think Dal has a great compensation 
package.”—Staff member

“I teach one course. The compensation 
does not nearly cover the time. But I love 
teaching. Some other perks would help.” 
—Part-time instructor

“It’s not just about money. It’s about 
ensuring we have competitive benefits 
as well. Usually when employees aren’t 
happy about their compensation that is 
a symptom, not the root cause, of their 
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unhappiness. The first link in the chain is 
usually that they are feeling unappreciated 
or that it is difficult to get their job done. If 
those two things are remedied and they feel 
like they are achieving, that goes a long way 
to making their compensation seem right 
and fair.”—Staff member

“I believe our compensation package is 
good. I do think that job titles need to be 
reviewed as some may now be outdated 
and the work completed may not reflect the 
work that is actually performed.”  
—Staff member

“Competitive compensation is often an 
issue on the administrative side of the 
university.”—Staff member

“If I may be blunt, our compensation for 
technical staff on the web and in other IT 
positions (e.g. web developers, database 
administrators) is absolutely dire. We have 
a real retention issue due to the fact that 
we pay tens of thousands of dollars less to 
our senior staff than what junior or inter-
mediate technology workers can make in 
industry.”—Staff member

The pay scales at Dalhousie vary by 
employee group as a number of different 
contracts are negotiated at the university, 
with the specific interests of the group in 
mind. Dalhousie regularly participates in 
market surveys for many positions across 
campus and attempts to stay competitive 
from a total compensation perspective, 
even if the base salary itself may not be in 
the upper quartile.

Benefits package

Dalhousie has an active and engaged 
Employee Benefits Committee. This 
committee annually reviews benefit 
packages and costs to ensure the 
university is providing the best level 
of support to faculty and staff. The 
recent introduction of Health Spending 
Accounts across employee groups was 
an attempt to meet the diverse needs 
of Dal’s employees; new models for 
employee benefits are regularly being 
explored and debated.

“Benefits packages should be periodically 
compared to the ‘best in class’ of other 
employers and that is what we should strive 
to have.”—Faculty member

Two-thirds of faculty and staff agreed 
in the 2013 Workplace Survey that the 
benefits package at Dalhousie meets 
their needs.

“I like that the new online employee infor-
mation outlines our compensation package 
as including the value of our benefits. We 
have a GREAT benefits package and it’s 
important to remind us that what we get 
is more than just the paycheque that is 
deposited in our accounts once a month.” 
—Faculty member

almosT Three-
quarTers of 
faculTy anD 
sTaff feel fairly 
compensaTeD 
in Terms of 
Their ToTal 
compensaTion 
package
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“The sad reality of it is that the single most 
important thing that most job seekers look at 
is the salary, and we are not in a position to 
compete on that field. However, as long as we 
can provide a respectable salary, we should be 
able to attract and retain great people based 
on the ‘extra’ benefits that we offer. We need 
to focus on these extra benefits (e.g., lifelong 
learning, flexibility, community, engagement), 
and learn how to communicate them 
more effectively (e.g., especially in our job 
postings). I worked it out, and I know what 
somebody would have to offer me to even 
consider leaving Dal if they couldn’t match 
the ‘extra’ stuff (which they usually can’t). It 
would surprise many people to see how the 
little extras add up to real, even financial, 
value (it surprised me).”—Staff member

However, some participants in the 100 
Days consultations disagreed:

“Our benefits package is not as good as it 
could be.”—Staff member

“Dalhousie does offer a lot of great benefits 
to the employees, but a lot are only useful 
to very few of us. Many of us feel like we 
are being ‘nickel and dimed’ by our own 
employer.”—Staff member

Child care also emerged as a theme 
in the 100 Days consultations. It is a 
challenge faced by the Canadian and 
Nova Scotian workforce generally, 
with too few affordable, quality spaces 
available to meet demand. Dalhousie 
works closely with the not-for-profit 
University Children’s Centre in Halifax to 
provide faculty, staff and student families 
with quality child care, but demand far 
outstrips supply for spots. The university 
also has a membership with a for-profit 
child care provider called Kids and 
Company to provide faculty and staff with 
another option for full-time and drop-in 
child care at two facilities in HRM. In 
Truro, the Agricultural Campus Daycare, 
operated by the university, provides 24 
full-time spots. A new child care facility 
was indicated as a possibility in the 2010 
Campus Master Plan Framework but has 
not been developed further.

A number of consultation participants 
stated that Dalhousie should do more to 
provide child care for faculty, staff and 
students.

“Improve the child care situation for 
Dalhousie families. […]It’s a win-win— 
stable child care is a key determinant of 
health and work productivity, and also a key 
factor in enabling students to perform at 
their best and employees to be productive, 
happy and motivated without worry that 
their delicate patchwork child care system 
will fall down.” 
—Faculty member

“[…] help people with young children 
(that’s many of us!) access quality, reliable 
child care and therefore improved profes-
sional output for the advancement of our 
university. Please create an additional child 
care facility.”—Faculty member

“Improving access to the campus daycare is 
also important to many young families.” 
—Staff member

Going forward, the Dalhousie community 
will need to decide where it stands on the 
role of child care within the university, 
and whether it is a worthwhile expendi-
ture from a constrained total operating 
budget. Some believe that it is separate 
from the core business of the university, 
while others assert real value in offering 
on-site daycare in attracting employees 
and creating ideal working conditions.

Compensation: Pension

The Dalhousie University Staff Pension 
Plan is a defined benefit plan, meaning the 
employer (Dalhousie) promises a monthly 
benefit upon retirement determined 
using a formula based on earnings history, 
tenure and age.

In light of changing demographics, 
defined benefit pension plans nationwide 
are facing financial challenges that could 
worsen in the years ahead. Dal’s admin-
istration has committed to working 
with the university’s employee groups 
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in a transparent way to ensure that the 
pension plan is financially stable and 
sustainable. It is important to recognize 
that any disproportionate change in one 
component of the compensation package 
(salary, benefits, pension) requires an 
offsetting adjustment in one or both 
of the other components in order to 
maintain the total compensation package 
within its budgetary limits.

Faculty and staff who participated in the 
100 Days consultations voiced strong 
opinions about the pension plan:

“Never give up on the defined benefit 
pension plan.”—Faculty member

“The security of a defined benefit pension 
plan is a huge compensation, both finan-
cially and psychologically.”  
—Faculty member

“This plan means a great deal to us 
and—in my case at least—has kept me at 
Dalhousie.”—Faculty member

Participants in the consultations also 
talked about the necessity of seeking 
solutions to the sustainability challenges 
faced by the pension plan.

“We have to solve our pension issues. The 
last ‘fix’ was only a Band-Aid.”  
—Faculty member

“I would submit that the issue of a 
sustainable pension will need to be solved 
eventually. The current model is unsus-
tainable and we have only delayed the 
inevitable with the last negotiation with the 
government and unions. Most private sector 
companies dealt with this pension issue 
15 or 20 years ago. Let’s start by making 
sure that Dal’s compensation is in the top 
tier of similar institutions not just in the 
province.”—Staff member

“I am happy to let go of our defined benefits 
pension plan that not even top Canadian 
research universities offer.”   
—Faculty member

pension backgrounD

The plan’s pension obligations are funded 
by two separate investment funds: the 
Pension Trust Fund (PTF) and the Retirees’ 
Trust Fund (RTF). The Pension Trust Fund 
receives and invests contributions from 
the employee and the university while the 
employee is actively employed. Upon the 
retirement of each employee, the Pension 
Trust Fund transfers assets to the Retirees’ 
Trust Fund, which then issues pension 
payments to the retiree.

Some may recall the 1996 Pension Surplus 
Use Agreement (PSUA) between the univer-
sity’s Board of Governors and employee 
groups. The agreement came about due to 
a sizable surplus in the Pension Trust Fund 
which, following the rules of the Income 
Tax Act, meant the plan could not receive 
additional contributions and required 
the university to make use of surpluses 
exceeding 10 per cent of plan liabilities. 
The PSUA spent $90 million in surplus 
funds: $40 million allocated to enhance 
employee pension benefits, $50 million 
as a contribution holiday to the employer 
and employees ($25 million each). The 
Retirees’ Trust Fund also made special 
distributions to retirees in 2000 and 2001 
totaling $6 million as a side-off to the 
PSUA.

The Pension Trust Fund ran out of its 
surplus in 2001 just as financial markets 
hit a downturn. Since that point, there 
has been a continuing trend where the 
funded status of the Retirees’ Trust Fund 
has improved while the funded status of 
the Pension Trust Fund has deteriorated 
(Figure 5.7, Fund and plan financial position 
for period 1995 to 2013). Ten-year projec-
tions suggest that the Pension Trust Fund 
may experience some slight improvement 
in its funded status, but that a significant 
funding deficit will still exist.
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The retirement transfer mechanism is partly 
responsible for reinforcing this trend. With 
the retirement of any employee, the Pension 
Trust Fund is required to transfer one dollar 
of assets for each dollar of liabilities to the 
Retirees’ Trust Fund. As the Pension Trust 
Fund is not fully funded—it is currently 
funded 82 per cent—this transfer further 
deteriorates the Pension Trust Fund’s 
funded status.

Market downturns experienced in 
2001/02 and especially 2008/09 have 
highlighted the fragility of the funded 
status of the plan. However, the funding 
deficit has not been an investment return 
issue. The Pension Trust Fund’s actual 
annualized return net of expenses since 
1995 was 7.65 per cent, while its actuarial 
return target was 6.91 per cent. The 
Retirees’ Trust Fund had a 7.55 per cent 
annualized net return over this same 
period, besting its actuarial return target 
of 4.7 per cent.

Thus, the current deficit is the product of 
a number of other issues, particularly the 
escalation of the liabilities side (pension 
pay outs). Liabilities of the plan have grown 
6.5 per cent per annum since July 1996, or 
three-fold for the entire period. A major 
factor is the continued improvement in 
mortality: members of the plan are living 
longer and as a result, the plan’s liabilities 
are growing. The enhancement of pension 
benefits under the PSUA ($40 million) 
was another factor in liability growth. 
Although the Pension Surplus Use Agreement 
was motivated by Canada Revenue Agency 
rules of the time, the expended surplus 
would have grown to leave the Pension 
Trust Fund and the plan in a slight surplus. 
(Since then the Canada Revenue Agency 
has changed the rules to permit a 20 per 
cent surplus to provide a greater buffer 
against investment downturns.)

FIGURE 5.7 Fund and plan financial position for period  
1995 to 2013
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When you put all of these factors 
together, Dalhousie’s defined benefit 
pension plan continues to have a “going 
concern” deficit, as identified in the most 
recent going concern actuarial valuation 
on the assets and liabilities of the plan. 
The valuation indicated that the plan is 
not sufficiently funded and requires more 
funding to ensure it can continue to pay 
out the pensions promised.

This is a reality for most defined benefit 
plans and one that the university and its 
employees need to better understand 
in greater detail. Dalhousie’s pension 
plan stakeholders will need to explore 
how much they are willing to pay for the 
defined benefit pension plan and what 
can be done to mitigate this cost, if it is 
necessary, through plan design revisions 
and other changes.

susTainabiliTy challenges for 
DefineD benefiTs pension plans

 · Increased longevity: since 1990, the life 
expectancy of a 60-year-old male has 
increased by 5.4 years; for females, 
the change is smaller (3.1 years). The 
canadian institute of actuaries has 
advised plans that updated mortality 
tables scheduled for release in 2014 will 
increase pension liabilities by another 
five to eight per cent. projections 
indicate that the plan’s liabilities will 
grow to equal the university’s total 
assets in 10 years, thereby increasing 
the significance of the risk.

 ·Declining interest rates and investment 
income: Defined benefit plans were 
designed with the presumption that 
income from market-based securities 
(stocks and bonds) would cover 70 per 
cent or more of their costs. because of 
the current low interest environment, 
the portion of pension costs covered 
by investment returns may drop to 60 
to 65 per cent.

 ·Aging membership: The average age of 
Dalhousie’s active plan membership 
has increased by 2.5 years (from 
45.6 to 48.1) since 2002. This 
means an increase in service costs 
due to the shorter time horizon for 
investment returns to accumulate 
before retirement. This trend is not 
unique to universities but seems 
to be accelerated in the university 
environment. That members are 
working longer is a mitigating factor, 
but this lengthening of work life does 
not offset the rate of increased costs.

 ·Funded status fluctuations and funding 
volatility: figure 5.8, Staff pension 
plan—going concern deficit (2009–2013), 
illustrates the going concern funded 
status of the Dalhousie plan for the last 
number of years. The going concern 
deficit reflects the unfunded portion 
of pension promises that have been 
made over time. These are used to 
determine how much the university is 
required to make in deficit reduction 
special payments, so the volatility of 
these deficits places great uncertainty 
and stress on the university’s budget. 
as the plan’s liabilities are projected 
to grow to match the university in 
size, the impact of this magnitude on 
Dalhousie’s budget will be severe.

nexT sTeps

Dalhousie pension plan stakeholders 
need to clearly articulate their goals so 
there is a common understanding of 
what they are working toward. If stake-
holders are comfortable with more of the 
operating budget going into the pension 
plan rather than the other components 
of total compensation, it is possible to 
continue to fund the deficit as required. 
However, if stakeholders determine that 
it is preferable to maintain competitive 
salaries, it will be necessary to work 
toward stabilizing the costs of the pension 
plan over time.
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The university and its employee groups 
have already identifi ed some aspects of 
the plan’s design that should be reviewed 
and updated. Changing those plan design 
features will help to mitigate some of the 
increased costs of the defi ned benefi ts 
pension plan.

The Joint Committee on Pension is an 
important forum for reviewing and 
recommending plan design changes. 
It will be important that the university 
continues to be transparent about the 
costs of the plan and the challenges in 
funding the increases. University admin-
istration is committed to continuing 
to educate Dal’s communities on this 
topic. It is also committed to keeping 
the lines of communication open and 
transparent so that all stakeholders can 
work toward a sustainable, stable and 
transparent defi ned benefi t pension plan 
that continues to support the diverse 
needs of the intergenerational workforce 
at Dalhousie.

building an incluSiVe 
community

Dalhousie’s communities have made it 
clear that diversity among faculty, staff 
and students is an important factor in 
the university’s success and competitive-
ness. The university continues to work 
at ensuring that the principles of equity 
and inclusion are integral in recruitment 
efforts, hiring practices and day-to-day 
interactions.

There are many university policies and 
guidelines, campaigns and partnerships 
aimed at correcting historic disadvan-
tage and ensuring that Dalhousie is a 
community refl ective of current Nova 
Scotian and Canadian society. Policies in 
place at Dal include employment equity, 
anti-harassment and anti-discrimination 
frameworks. There is also active work at 
Dal to ensure a respectful and inclusive 
university community generally and 
specifi cally for the designated groups 

Staff pension plan—going concern defi cit 
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under employment equity frameworks. 
Further, an active Allies program aims to 
ensure a safe and supportive space for 
gay, lesbian, bisexual, transgender and 
queer students and employees through 
workshops, mentorship and such initia-
tives as the mapping of gender-neutral 
washroom space.

Still, there is much more to be done to 
build an inclusive and global community 
on campus. According to the 2013 
Workplace Survey, 64 per cent of faculty 
and staff believe that their department 
recognizes and values diversity and that 
Dalhousie makes a signifi cant effort to 
create a diverse workplace. That leaves 
a signifi cant percentage of faculty and 
staff who feel that the university does 
not make an effort to create a diverse 
workplace. That sentiment was refl ected 
in the 100 Days feedback.

“I would like to see Dalhousie mount 
a strategic student and faculty recruit-
ment campaign that involves speaking 
to how education (and the outcomes 
from education) can yield better societal 
outcomes for all with greater inclusion of a 
more diverse campus.”—Faculty member

“We should embrace diversity more and 
ensure the campus environment supports 
that.”—Staff member

“Diversity (or rather lack thereof) among 
students and faculty is a problem that needs 
to be addressed.”—Faculty member

“Dalhousie could be a ‘watch dog’ and be 
known to be supportive of gender equity, 
welcoming diversity, addressing social justice, 
etc. It co uld be known as an institution 
that is relevant to, and engaged with, the 
community.”—Faculty member

“The administration has appeared to be 
concerned with looking like they care about 
equity but, so far as I can see, they really 
couldn’t care less about equity. In addition 
to the equity hiring practices much more 
needs to be done in addressing retention 

issues. […] I have only ever heard adminis-
trators use the word ‘retention’ to refer to 
student retention, never faculty retention.”
—Faculty member

According to statistics from Dalhousie’s 
Offi ce of Human Rights, Equity and 
Harassment Prevention, the university 
lags in workforce representation of racially 
visible persons, Aboriginal Peoples and 
persons with a disability as compared to 
labour market availability of those groups 
(Figure 5.9, Designated group representation 
Dalhousie University [2012]). This situation 
is similar to comparable employers across 
Canada. It must also be noted, though, 
that the identifi cation of designated 
groups at Dalhousie is on the basis of 
voluntary self-identifi cation and therefore 
may not be fully refl ective of designated 
groups on campus.

The representation of women at Dalhousie 
refl ects the percentage of women in the 
Canadian labour market; however gaps exist 
in certain occupations. Despite successfully 
increasing the number of racially visible 
employees on campus over the past 10 
years, underrepresentation has grown 
as the university has not kept pace with 
rapid growth in racial diversity nationally. 
This is also the case with the number of 
Aboriginal employees at Dalhousie, as the 
university has lagged behind the increasing 
proportion of Aboriginal workers in the 
Canadian context. The number of Dalhousie 

“Dalhousie could […] be known as 
an institution that is relevant to, and 
engaged with, the community.”

—Faculty member
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employees who identify as having a 
disability has increased over the last 10 
years and as a result, Dalhousie has been 
successful in reducing the gap.

The university has been taking steps in 
recent years to address these concerns. 
One initiative to address diversity 
among faculty members is the Dalhousie 
Diversity Faculty Award (DDFA) program, 
a 10-year program launched by the Offi ce 
of the Vice-President Academic and 
Provost in collaboration with the Offi ce 
of Human Rights, Equity and Harassment 
Prevention. It aims to increase the 
number of faculty members who come 
from specifi c historically underrepre-
sented groups and emphasize diversity 
as a routine part of the decision-making 
process governing hiring at the university. 
The program funds half of a designated 
new hire’s salary up to $60,000 for fi ve 
years. Since launching in 2012, three 
awards have been allocated. The Faculty 
of Science has successfully recruited 

an African Nova Scotian scholar to the 
Department of Psychology and Neurosci-
ence, and recruitment for a position in the 
Faculty of Engineering is well underway.

In spite of this work, challenges remain. 
Communicating the policies, programs 
and initiatives on diversity and inclusion 
at Dalhousie is an ongoing project in a 
complex environment, and community 
feedback is essential in defi ning new 
directions.

Faculty and staff are the backbone of 
delivering the university’s missions. Going 
forward, it will be important for faculty, 
staff and administration to work together 
to improve and innovate with university 
practices, policies and collective agreements 
and to fi nd sustainable solutions to 
concerns in an evolving workplace.

Dalhousie University designated group 
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chapter Summary

·People are the cornerstone of any institution, but particularly at a university. 
Dalhousie’s ability to fulfi ll its mission of teaching, research and service depends on its 
ability to attract and retain highly qualifi ed faculty and staff.

·Dalhousie is home to a large and varied workforce, with over 7,000 full-time, 
part-time and casual employees.

·Dalhousie has been recognized as a Top 100 Employer in Canada consistently for the last 
three years.

·In addition to the 100 Days process, Dalhousie’s Workplace Survey provides a 
powerful tool to identify specifi c strengths and areas for improvement. 

·There is real pride and passion for Dalhousie as a workplace, and commitment to 
the community.

·Other strengths identifi ed in the Workplace Survey include faculty satisfaction with 
overall compensation and benefi ts (73 per cent of faculty) and people feeling they are 
treated fairly by chairs/supervisors (77 per cent).

·Areas for improvement identifi ed in the Workplace survey include more regular 
performance feedback between staff and supervisors and greater employee recognition.

·The 100 Days consultations identifi ed other areas of concern and potential 
improvement, including faculty–admin relationships, faculty renewal, status of grant-paid 
employees and input on Dalhousie’s compensation and benefi ts package.

·Overall, the university needs to ensure a market competitive compensation 
package—a mix of salary, benefi ts and pension—to ensure that the best and brightest 
continue to be attracted and retained at Dalhousie. Pensions continue to be an area 
of focus and concern. faculty and staff said they value Dalhousie’s defi ned benefi t 
pension plan and also expressed concerns about its overall sustainability.

·The fi nancial position of the pension plan has improved but a signifi cant $84 million 
defi cit remains as of march 2013. This requires an additional $2.2 million payment from 
the university operating budget in 2013/14. further fi nancial analysis is needed to guide 
what further action will be taken collectively to ensure pension sustainability.

·Inclusiveness and diversity is inherent in Dalhousie’s founding values and was 
also raised as an important topic during the 100 Days. The employee data shows that 
Dalhousie can and should do better on employing designated groups.
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6.
Finance

“As a student I am of course 
concerned with tuition fees rising 
despite the fact that Dalhousie is 
already one of the most expensive 
schools in the country.”

—Undergraduate student
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In order for Dalhousie to deliver on its 
mission of teaching, research and service 
it must attract sufficient revenue from 
various sources and manage its resources 
effectively. This chapter explores the 
university’s budget through the lens of 
revenues and expenses.

The feedback from 100 Days consulta-
tions mainly centred on the need to limit 
tuition and fee increases, find efficiencies 
in administration and reduce the number 
and pay of senior administrators.

Dalhousie’s financial affairs are organized 
into six funds: operating funds, 
endowments, ancillary funds, capital 
funds, research funds and special purpose 
funds. The operating fund is comprised 
of government grant funding, tuition 
revenues and other general revenues that 
are used to fund the day-to-day operations 
of the university. Operating funds are 
supplemented by spending allocation 
endowments. Those endowments must 
be spent according to the terms of the 
1,300 individual endowments that were 
established at Dalhousie by donors. The 
university has ancillary operations that 
report in a separate fund. The ancillaries 
are supporting units that are expected 

to cover their costs and as a group are 
targeted to break even. Capital, research 
and special purpose funds are restricted for 
designated purposes and cannot be used 
for day-to-day operations.

The university’s largest expenditures 
are directed toward compensation for 
employees and student assistance. Like 
virtually all publicly funded post-secondary 
institutions, Dalhousie seeks to maintain 
financial sustainability while delivering top 
quality academic programs and research, 
financial assistance to students and a rich 
student experience.

Dalhousie is currently on solid financial 
footing, in part demonstrated by 26 
consecutive years of balanced operating 
budgets. See Figure 6.1, Budgeted revenue 
and expenditures (2012/13). That record is 
significant in that it demonstrates respon-
sible fiscal management and discipline in the 
face of challenges that have limited revenue 
growth and the university’s ability to reduce 
expenses. However the university, along 
with the entire post-secondary education 
sector, is facing near- and long-term 
challenges to financial sustainability as 
sources of revenue are constrained.

Finance

 in this chapter

 ·Revenue sources and constraints including provincial grants, tuition and fundraising

 ·Institutional debt

 ·Expenditure growth and challenges
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It is important to note that the informa-
tion and discussion in this report refl ects 
the fi nancial activities of Dalhousie 
excluding the fi nances of the Faculty of 
Agriculture. The operation of the Faculty 
of Agriculture is funded under separate 
agreement with the Province of Nova 
Scotia for the three-year period 2012/13 
through 2015/16.

reVenues

Dalhousie’s operating budget has two 
primary sources of revenue: the provincial 
government operating grant and tuition. 
While the provincial grant has always been 
the largest source of revenue, it represents a 
decreasing share of total revenue. Between 
1992/93 and 2012/13 the grant has 
dropped dramatically from 74 per cent to 54 
per cent of total operating revenue (Figure 
6.2, Sources of operating income). Part of this 
can be attributed to a distortion embedded 
in the government’s funding arrangement 
for all Nova Scotia universities that is based 
on outdated enrolment fi gures. This results 
in Dalhousie receiving less funding per 
student than the other institutions.

Meanwhile, tuition now accounts for 36 per 
cent of all revenue, up from 18 per cent in 
1992/93. Although the balance has shifted 
a great deal, these two sources continue to 
represent over 90 per cent of all revenue.  
As such, the decline in provincial funding 
and limitations on tuition fee increases 
in recent years have presented a fi scal 
challenge to the university.

After a period of grant increases, the 
Government of Nova Scotia has allocated 
decreasing operating grants, with Dalhou-
sie’s grant reduced four per cent, 2.9 
per cent and 3.4 per cent in each of the 
respective past three years (Figure 6.3, 
Actual total government grant).

Nova Scotia provides the third smallest 
grants to universities, as measured by 
per cent of university operating budgets 
(Figure 6.4, Per cent of total operating 
budget provided by province [2011/12]).

Further, the province’s funding allocation 
per full-time equivalent (FTE) student is 
below the Canadian average (Figure 6.5, 
Provincial operating grant per FTE [2011/12]).

Budgeted revenue and expenditures (2012/13*) 
(thousands of dollars)

reVenues eXPenditures 

operating grants
170,113 (51%) 

compensation 238,529 (72%) 

student assistance
 25,189 (8%)  

energy, water, taxes and 
insurance 15,238 (4%)

other revenues
30,964 (9%) 

 

strategic initiatives
 2,307 (1%)

campus renewal
22,630 (7%) 

tuition 
120,396 (37%) 

 

nova scotia 
university student 

bursary 9,454 (3%)  
 

other costs  20,514 (6%)
library acquisitions 6,520 (2%)

* Excludes 
Faculty of 
Agriculture 

Source: 
Financial 
Services
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FIGURE 6.2

FIGURE 6.3

Sources of operating income* (thousands of dollars)

1992/93 2012/13

* Excludes Faculty of Agriculture 
(due to rounding, bars do not add up to 100)
Source: Financial Services
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Per cent of total operating budget provided by 
province* (2011/12) 
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FIGURE 6.5 Provincial operating grant per FTE* (2011/12) 
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At the same time, the province’s 
operating support per capita of the total 
population is among the highest in 
Canada, which refl ects Nova Scotia’s small 
population (Figure 6.6, Provincial operating 
grants per capita, by province [2011/12]) and 
relatively high number of students.

Dalhousie has underscored the importance 
of engaging provincial universities in 
discussions about an appropriate funding 
mechanism going forward. The current 
Memorandum of Understanding with 
the provincial government, which does 
not expire until March 2015, commits the 
province to advise universities of funding 
for the system no later than December 
31st of the previous year. Nova Scotia 
universities are currently collectively nego-
tiating for appropriate funding amounts 
for 2014/15 and future years.

Overriding all of these concerns is that 
Nova Scotia had the lowest total growth 
of gross domestic product in Canada 
between 1990 and 2009, at 40.6 per 
cent. Further, Nova Scotia’s economy is 
the smallest of any province with a U15 
university. These economic conditions 
suggest that it is not realistic to expect 
dramatic increases in the overall funding 
of universities in Nova Scotia. Figure 6.7,
Economic growth 1990–2009, shows 
Nova Scotia’s gross domestic product 
compared to the other provinces with 
U15 universities.

The state of the province’s economy not 
only affects government funding decisions 
but also fundraising success, the number 
of university–industry partnerships and 
related opportunities.

Provincial operating grants per capita, by province 
(2011/12)
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Economic growth (1990–2009)
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One of the methods that Dalhousie has 
used to manage the declining operating 
grant and Nova Scotia’s economic 
realities is setting tuition rates that are 
generally higher than the U15 universities. 
Participants in the 100 Days consultations 
expressed concern about tuition rates, 
with particular concern expressed about 
the differential fee paid by international 
students. Participants often noted the 
tuition rate in relation to other issues and 
suggested that they felt they were not 
getting value for money.

“For certain classes we have more students 
than desks or chairs to sit in. I think this is 
unacceptable considering the high tuition 
we are paying.”—undergraduate student

“As a student I am of course concerned 
with tuition fees rising despite the fact 
that Dalhousie is already one of the most 
expensive schools in the country.”  
—undergraduate student

“Why should I stay at Dalhousie when I 
can transfer to another school for cheaper 
tuition and better student services and 
quality of education?”   
—undergraduate student

“When students pay some of the highest 
tuition in the country, we certainly expect 
and deserve a better situation than this.”
—undergraduate student

“As an international student, each year, 
our international fee increases, but the 
international service does not have a great 
improvement.”—international student

“You occasionally see fl ickers of cash-
grabbing when it comes to international 
recruitment at some universities—lowering 
standards in the interest of attracting 
students paying high tuition differen-
tials and also not providing them proper 
support—and Dalhousie can, and should, 
be above that.”—Graduate student
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As shown in Figure 6.8, Comparison of 
tuition fees at select Canadian universities 
with Dalhousie (2012/13), Dalhousie 
tuition rates vary widely by program of 
study. The graph shows the tuition rates 
of 17 other comparator institutions, 
grouped into quartiles. Tuition rates 
at Dalhousie are among the highest 
for many faculties, such as Science and 
Arts and Social Sciences, mid-range for 
Management, Law and Medicine and low 
for Dentistry and Engineering.

Taking the Faculty of Arts and Social 
Sciences as an example, tuition and 
auxiliary fees have grown by an average 
of 2.9 per cent per year over the past 
decade as seen in Figure 6.9, Undergraduate 
arts tuition and auxiliary fees, which shows 
tuition and auxiliary fees for undergrad-
uate arts students since 2002/03. Broken 
down, this includes average annual 
increases of 2.4 per cent and 7.6 per cent 
in tuition and auxiliary fees respectively. 

The more signifi cant level of increase in 
the auxiliary fees over this period relates 
to new services to students for the bus 
pass and dental coverage. For the last 
seven years, MOUs with the province 
have allowed tuition rates fi rst to be 
frozen for four years at 2006/07 levels 
and then beginning in 2011/12 increases 
have been capped at three per cent for 
most programs. It should be noted that, 
after taking into account the Nova Scotia 
University Student Bursary of $1,283, the 
tuition fee for Nova Scotia arts students 
has increased by only $566 over the last 
10 years.

Auxiliary fees are mandatory fees that 
must be paid by all students. They include 
Facilities Renewal and Dalhousie Student 
Union fees, and fees for services such 
as Dalplex, the student bus pass, Health 
Services and Dental and Health Insurance. 
Auxiliary fees represent about 13 per cent 
of the total fees that students pay.
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International students pay a differential 
fee in addition to the regular program 
fee. Figure 6.10, International tuition fees— 
Dalhousie and comparators (2012/13), 
compares Dalhousie tuition (program 
and differential) fees for international 
arts students in 2012/13 with other 
U15 universities. Of the 14 compara-
tors, Dalhousie’s international fees are 
mid-range for Master’s students and 
among the lowest for undergraduate  
arts students.

The university has had to rely to a great 
extent on increasing enrolment to 
balance the budget as a result of declining 
government support and constrained 
tuition increases. Dalhousie’s revenue is 

growing at one to two per cent each year, 
while expenses are growing at three to 
four per cent per year. Between 2007/08 
and 2012/13, total revenue and expenses 
increased about 36 per cent. During the 
same period, operating grant revenue 
increased by 34 per cent and tuition 
revenue increased by 55 per cent, driven 
disproportionately by enrolment growth 
(Figure 6.11, Operating budget revenue, 
expenses and enrolment).

FIGURE 6.9
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International tuition fees—Dalhousie and 
comparators (2012/13)
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Operating budget revenue, expenses and 
enrolment* 

Operating expenses

Operating revenue— 
total

Operating revenue— 
grants
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Figure 6.12, Change in signifi cant revenues 
and expenditures (2010/11 to 2012/13) 
(budget), illustrates the various changes 
in revenues and expenditures that, in 
concert, have enabled a balanced budget. 
In 2010/11 and 2012/13 the material 
decrease in the provincial government 
grant was offset by two signifi cant sources 
of revenue increase, the largest of which 
was tuition from enrolment growth, 
followed by the effect of tuition rate 
increases. Meanwhile, expenses have 
increased correspondingly, driven by 
rising compensation costs, investment in 
campus renewal and increased supports 
(including fi nancial assistance) for 
students. As indicated in this fi gure the 

changes in operating revenues and expen-
ditures reach a balance each year and over 
the period 2011/12 to 2012/13.

Actual results deviate from the budget. 
Figure 6.13, Changes in signifi cant revenues, 
expenditures and surplus (2010/11 to 2012/13) 
(actual), shows the changes in actual 
revenues, expenditures and surplus over 
the same period (2010/11 to 2012/13). A 
signifi cant increase in enrolment beyond 
budget expectations resulted in a $7 million 
surplus in 2010/11. This enrolment growth 
was worked into budgets in the following 
years and the annual surplus generated 
has been reduced to $1.5 million at the 
end of 2012/13.
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Before 2007/08 Dalhousie had accumu-
lated small annual surpluses totalling $1.5 
million. Between 2008/09 and 2010/11, 
the university enjoyed strong enrolment 
growth, which brought the total accu-
mulated surplus to $14.9 million. These 
funds have been appropriated for specifi c 
capital projects, business process rede-
velopment initiatives and budget uncer-
tainties. In 2013/14, budget reductions of 
3.5 per cent were necessary as a result of 
government grant reductions and pension 
cost increases. The 2013/14 budget plan 
included the use of some surplus to keep 
unit budget reductions to 3.5 per cent.

There has been an increasing reliance 
over the last three fi scal years on 
enrolment growth to balance the 
budget. In the two-year period from 
2010/11 to 2012/13, an $11.7 million 
reduction in government funding was 
more than offset by increased revenues 
of $8.0 million from tuition increases 
and $8.1 million from enrolment growth. 
Increased expenditures in student 
support, compensation and facility 
renewal consumed all of these revenue 
gains and more.

Changes in signifi cant revenues, expenditures and 
surplus (2010/11 to 2012/13) (actual)
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Dalhousie administration and the Budget 
Advisory Committee has begun work on 
a multi-year projection of Dalhousie’s 
operating budget. By projecting revenues 
and expenditures for the next three to 
fi ve years under reasonable assumptions, 
this multi-year budget model will guide 
and supplement the annual budgeting 
process by highlighting the growth 
and the shortfalls in the university’s 
operating revenue and expenditure.

As discussed in Chapter Two: Teaching and 
Learning, continuing to grow enrolment 
to increase revenues may not be the 
answer. Growing enrolment is not 
without attendant expenses: a larger 
student body requires more student 
supports, larger infrastructure capacity 
and higher maintenance costs as more 
people use campus spaces. There is also 
growing competition for students across 
Canada and around the world. The 100 
Days consultations revealed a sense 
that Dalhousie’s student population is 
nearing its upper limit of students for 
current infrastructure and resources.

Endowments

Dalhousie now has over 1,300 
endowments, which fund student 
scholarships and fi nancial assistance, 
academic salaries, research, libraries and 
other support activities. As illustrated 
by Figure 6.14, Market value of endowment 
assets (2003/04 to 2012/13), over the 
last 10 years the university’s endowments 
have grown from a value of $282.8 
million to $414.5 million. This growth 
has been fuelled by $85 million in new 
gifts received to date through the Bold 
Ambitions campaign.

Spending allocations of $12.8 million in 
2003/04 have grown to $16.6 million for 
the year that ended 2012/13.

The Board of Governors’ Investment 
Committee is responsible for setting 
policies and for oversight of these invest-
ments. This includes detailed periodic 
reviews of the spending policies and of 
the associated investment policies, and is 
structured to ensure broad diversifi cation 
of the endowment investments. Over the 
last few years, the Investment Committee 
has frequently discussed and followed the 
evolution of responsible investing to the 
process of including the consideration 
and assessment of environmental, social 
and governance factors (ESG) with other 
assessment metrics. Some participants in 
the 100 Days consultations suggested that 
Dalhousie should divest itself of invest-
ments related to fossil fuels.

“I want to see Dalhousie divest from the 
fossil fuel industry; it has been done at other 
universities across Canada, and I fi rmly 
believe that it can be done here as well.”
—undergraduate student

The Investment Committee will review the 
submission of the Dalhousie Student Union 
as part of its ongoing ESG discussions.

Fundraising

The largest and most successful fundraising 
campaign in the history of Dalhousie, 
and indeed Atlantic Canada’s universi-
ties, wrapped up in June 2013. The Bold 
Ambitions campaign secured $280 million 
in new commitments from April 1, 2006 
through June 30, 2013. This campaign 
was not only successful in fundraising but 
also increased the university’s capacity for 
future fundraising, as strong relationships 
with donors have been forged and the 
foundation has been built for the next 
campaign. The largest gift secured was $20 
million; there were also two $10 million 
gifts, fi ve $5 million gifts, and over 50 gifts 
of $1 million or more (Figure 6.15, New 
commitments—all programs).
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Commitments made during the campaign 
were directed to a number of university 
and campaign priorities:

·academic enrichment, such as the 
college of sustainability, math circles 
and the chair in health law and policy

·scholarships and bursaries to provide 
fi nancial assistance to deserving 
students

·capital projects, such as the mona 
campbell building and the science 
learning commons

·program expansion, including the 
newly-named fountain school of 
performing arts and dalhousie 
medicine new brunswick

Alumni play a critically important role in 
fundraising. About 50 per cent of the total 
donors to the Bold Ambitions campaign 
were alumni. This ratio is expected to 
grow in future campaigns.

Approximately 40 per cent of the 
committed funds were endowed, 
meaning the funds are invested and 
the capital is preserved in perpetuity. 
Annual spending allocations are derived 
to support a range of programs with 
income generated from the investments. 
Other gifts would be expendable across 
the purposes outlined in Figure 6.16,
Bold Ambitions funding by priority.
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Commitments of funds from donors are 
not included in the operating budget. 
They allow for an expansion of the 
university’s activities related to the gift, 
whether through the endowment of an 
academic chair or the construction of a 
new building. They do not typically relieve 
operating cost pressures. In other words, 
campaigns and fundraising generally 
cannot be viewed as a means by which 
to offset lost operating funding from 
other sources. Rather, fundraising enables 
new and expanded forms of student 
support, program enhancements and 
facility improvements. While fundraising 
does not generally provide relief to the 
operating budget, it does enable growth 
and investment in strategic areas.

The university’s 200th anniversary in 
2018 and the reputation-building efforts 
that may be undertaken as that milestone 
approaches, along with a new set of key 
academic, research, facility and endow-
ment-building needs create a compelling 
circumstance for a new campaign.  

In order to shape the next campaign, 
a new university strategic plan that 
identifies the university’s priorities and 
forms the basis of a case for support will 
be required.

The foundation for a strong fund develop-
ment program is a strong alumni relations 
program. Alumni tend to be more inclined 
to provide support to their alma mater 
when they have a strong affinity with the 
institution. That affinity can be improved 
by keeping alumni informed about and 
involved with the university.

Dalhousie has an extensive alumni 
community exceeding 120,000 individuals 
who reside worldwide, although 90 per 
cent of Dal alumni are located in Canada. 
Figure 6.17, Alumni distribution across 
Canada, shows the alumni distribution 
across Canada.

In 2009, Dalhousie University commis-
sioned a survey of its alumni. Twenty-seven 
per cent of alumni rated their satisfaction 
with their overall student experience 
at Dalhousie as very high, while 49 per 
cent rated it as high. Eighteen per cent of 
respondents said they were neutral on their 
Dalhousie student experience. Four per 
cent of the alumni rated their Dalhousie 
student experience as low and one per cent 
rated it as very low. Overall, that is a 76 per 
cent positive response, with room for only 
marginal improvement.

On the other hand, only six per cent of 
surveyed alumni rated their satisfaction 
in their relationship with Dalhousie as 
an alumnus as very high and 23 per cent 
rated it as high. Forty-five per cent were 
neutral on this question and 16 per cent 
and eight per cent rated their satisfaction 
in their alumnus experience as low and 
very low respectively. Twenty-nine per 
cent of the respondents giving a positive 
response represents a real opportunity for 
improvement.

$280 
million 
amount of new 
commitments 
secured by 
dalhousie’s 
BOld AmBiTiOnS 
fundraising 
campaign
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Debt

Capital projects are funded from a variety 
of sources, including debt in various 
forms. Currently, about 50 per cent of 
Dalhousie’s debt is serviced by revenues 
generated from student residence fees, 
parking fees, a long-term lease of space 
and energy conservation project savings. 
The other 50 per cent of current debt is 
serviced by the operating budget. This 
portion of the debt is serviced from a 
government grant specifi cally provided to 
the university to fund space costs, funds 
formerly used to pay for leased space and 
long-term campus renewal.

To allow for comparison between insti-
tutions of varying size, debt per full-time 
equivalent student (FTE) is used as a 
metric for debt loads across the U15.

Dalhousie’s current debt per FTE is 
slightly below the U15 average (Figure 
6.18, Long-term debt per student FTE by 
university [Dalhousie with commitments to 
date]). However, if the university were to 
immediately take on debt to complete 
all of the major capital projects currently 
under consideration, Dalhousie’s debt 

per FTE student would climb to the 
third highest in the U15. It is critical to 
consider carefully how debt is leveraged 
as a development tool: as debt capacity is 
diminished and the operating expenses of 
servicing debt increase, options become 
more limited.

As shown in Figure 6.19, Pro forma total debt 
compared to U15 average debt per FTE and 
proposed policy limit, Dalhousie’s current 
level of debt per full-time equivalent (FTE) 
student has been below the U15 average. 
If no new debt were incurred, Dalhousie 
would trend steadily downward by this 
measure. However, if the university were to 
take on the proposed new capital projects 
discussed in the Infrastructure chapter, 
debt would be above average among the 
U15 for several years.

In nominal terms, as shown in Figure 
 6.20, Dalhousie long-term debt (since 2000 
and projected for 10 years based on current 
debt), Dalhousie’s long-term debt is at an 
historic high, driven by a series of recent 
and major capital projects (see Chapter 7: 
Infrastructure). Future projects will keep 
the level of debt elevated.

FIGURE 6.17Alumni distribution across Canada
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$156,172 m
u15 average debt per 
fte ($9,345 2011/12) 

There are few alternatives to incurring 
debt to fund most of the proposed capital 
projects discussed in Chapter Seven: 
Infrastructure. Fundraising can be expected 
to deliver some resources to assist, but 
is dependent on fi nding donors who are 
interested in funding the particular projects 
involved. It should be noted that Dalhousie 
does not have unlimited access to debt 
hence there is an effective debt ceiling 
within which the university must manage 
its affairs.

In light of the above issues, the university 
will need to contemplate how to balance 
the need for additional capital projects 
and manage its debt capacity over time.

eXpenses

The largest expense category for the 
university is compensation for faculty 
and staff and it is also the primary driver 
of expense growth at Dalhousie. There 
is strong upward pressure on salaries to 
maintain Dal’s competitiveness as an 
employer, as well as pressure to increase 
the number of faculty positions and to 
appropriately support those positions 
administratively. Furthermore, salaries 
at the university are subject to contrac-
tual increases. Figure 6.21, Distribution 
of budget between compensation and other 
costs (in thousands of dollars), shows the 
distribution of budget expenditures 
between 2007/08 and 2012/13.
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Participants in the 100 Days consultations 
suggested that spending reductions at the 
university should primarily come from the 
budget for administration. At the same 
time, participants in the consultations 
said that they wanted more administra-
tive support, particularly for research 
(discussed in Chapter 3: Research).

“Increasingly faculty are being asked to 
assume the administrative tasks that were 
once done by support staff and accept 
the burden of new administrative require-
ments.”—faculty member

“There is a sense that there is too much 
administration at Dalhousie. Maybe we 
should stop introducing new administrative 
positions unless the benefi ts and objectives 
are clear, and maybe the current ones 
should be better defi ned.”   
—faculty member

“In recent times there has been a big increase 
in the number of administrative positions at 
the higher administrative level.”  
—faculty member

“Cut down admin positions and increase 
faculty admin roles.”—faculty member

“Our admin processes need a complete 
review. There are so many ineffi ciencies, it’s 
hard to know where to start. What I believe 
Dalhousie seems to overlook is the amount 
of time wasted by faculty and other staff 
dealing with the administration.”  
—faculty member

While administrative spending at 
Dalhousie has risen slightly in the last 10 
years, the university still spends less on 
administration than other U15 institu-
tions and signifi cantly less than other 
Nova Scotia universities (Figure 6.22, 
Percentage of operating budget by category). 
Dalhousie’s spending on administration 
went from six per cent of the operating 
budget in 2003/04 to 6.7 per cent in 
2012/13. In contrast, U15 universities 
spent 9.8 per cent on administration 
on average in 2012/13 and other 
Nova Scotia universities spent 12.7 per 
cent, almost double Dalhousie’s level. 
In both administrative and academic 
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and other costs (in thousands of dollars)
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expenditures, salaries represent the 
overwhelming majority of costs, but the 
percentage spent on salaries is actually 
higher in academic expenditures: 89 per 
cent compared to 80 per cent.

In 2011/12, academic expenditures (i.e., 
instructional costs in Faculties) made 
up 61.3 per cent of Dalhousie’s budget. 
The change in this percentage over the 
past decade refl ects a conscious strategic 
decision, articulated in the Budget 
Advisory Committee (BAC) reports in 
this period, to bring the proportion of 
Dalhousie’s expenses in academic unit 
budgets closer to comparator universities. 
This was required to support necessary 
increases in key supports for teaching and 
research that reside within other budget 
units, and to provide enhanced student 
assistance and increased facility renewal. 
Despite the reallocation of funds, the 
overall proportion spent directly on the 
academic mission has remained stable at 
nearly 80 per cent of all spending.

Going forward, decisions on allocation of 
budgets for administrative spending will 
need to balance costs with the need to 
administratively support the university’s 
missions of teaching, research and service.

In seeking additional cost-saving opportu-
nities, Dalhousie has worked closely with 
other Nova Scotia universities on joint 
procurement and other initiatives. For 
example, Interuniversity Services Incor-
porated (ISI) coordinates and adminis-
ters material and service agreements on 
behalf of member institutions including 
Dalhousie. Agreements on photocopiers, 
paper supplies, elevator maintenance, 
courier services, stationery and employee 
benefi ts have been established using 
the combined purchasing power of the 
member institutions. As a result substan-
tial cost reductions have been realized. 
Through liaisons with such selection 
committees as procurement, human 
resources and facilities managers of the 
member institutions, requirements are 
tendered, evaluated and awarded to 
qualifi ed vendors.
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Another joint venture is Novanet,  
a consortium of academic libraries that 
cooperate to enhance access to infor-
mation and knowledge for the benefit 
of their user communities. Novanet’s 
core activities include maintaining a 
library management system, developing 
approaches to resource sharing and  
facilitating cooperative collections  
development among member libraries  

in conjunction with academic program-
ming planning. Dalhousie is only one of 
the many libraries participating in the 
Libraries Nova Scotia Borrow Anywhere 
Return Anywhere program, available to 
any member of the community who has  
a public library card. The program is a  
partnership between Novanet and all 
Nova Scotia public libraries.

chapter summary

Looking at the long term, Dalhousie’s situation presents some real financial challenges. 
The university must increase revenue and control expenses while considering a number 
of variables in the equation: government grants, tuition, non-academic student fees, 
enrolment levels, campus maintenance and upgrades, and staffing levels.

 ·Financial resources are critical to Dalhousie. delivering on the mission of teaching, 
research and service requires significant financial support along with effective 
stewardship of those resources.

 ·The university’s operating budget has two primary sources of operating revenue: 
the provincial grant (54 per cent in 2012/13) and tuition (36 per cent in 2012/13). 
together, these two sources constitute 90 per cent of dalhousie’s operating revenue. 
other revenue sources include investment income and funding for the indirect costs of 
research.

 ·The ratio of the university’s two main sources of revenue has shifted 
dramatically in the past two decades. from 1992/93 to 2012/13, the provincial 
grant declined from 74 per cent to 54 per cent of operating revenue. the gap has 
been filled primarily by tuition revenue through enrolment growth and fee increases 
as tuition revenue went from 18 per cent of operating revenue in 1992/93 to 36 per 
cent in 2012/13.

 ·Dalhousie has maintained overall tuition rates that are somewhat higher than 
its U15 peer group although the university’s relative tuition rates vary by program, with 
undergraduate arts and science relatively more expensive, law and medicine near the 
average and dentistry and engineering below average.

 ·Dalhousie’s provincial operating grant declined four per cent in 2010/11, 2.9 per 
cent in 2011/12 and 3.4 per cent in 2012/13.

 ·Nova Scotia’s provincial operating support per student is among the lowest in 
the country, although operating support per capita is third highest. dalhousie resides 
in a smaller, financially challenged province with fewer resources than many of its u15 
counterparts.
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 ·With declining government support and modest tuition increases, Dalhousie 
has increasingly relied on enrolment growth to balance the budget. in the 
two-year period from 2010/11 to 2012/13, an $11.7 million reduction in government 
funding was more than offset by increased revenues of $8 million from tuition 
increases and $8.1 million from enrolment growth. meanwhile, increased expenditures 
in student support, compensation and facility renewal consumed all of these revenue 
gains and more. 

 ·Dalhousie now has over 1,300 endowments. over the last 10 years the university’s 
endowments have grown from a value of $282.8 million to $414.5 million. spending 
allocations have grown from $12.8 million in 2003/04 to $16.6 million in 2012/13 
and provide important annual supports for student assistance, academic chairs and 
professorships, library materials and so on.

 ·Fundraising has been a major success, with $280 million secured in the 
university’s recent Bold Ambitions campaign. funds were raised for academic 
enrichment (32 per cent), scholarships and bursaries (27 per cent), capital projects 
(25 per cent) and program expansion (16 per cent). as the university’s 200th 
anniversary approaches in 2018, a plan to build on this success should be developed.

 ·However, fundraising will not balance the operating budget. commitments 
of funds from donors are generally directed to endowments or capital projects 
and income from those endowments is often used to supplement existing activity 
like scholarships or to fund critical new activity.

 ·Debt has been a source of funding the university’s capital priorities. dalhousie’s 
debt is comparable to its peers, but that debt is also at an all-time high, driven by a series 
of recent capital projects. debt will continue to be an important tool to fund critical 
projects, either where revenues support the debt payments or where no other funding 
sources can be found. however, it is important to clearly determine dalhousie’s debt 
ceiling, as well as the university’s appetite for taking on more long-term commitments.

 · in addition to the constraints on growing revenue, there are no simple or obvious 
major cost reductions with growing enrolments and an aging campus. there is 
evidence of systemic administrative efficiency as nova scotia universities have a long 
history of reducing costs through cooperation in such areas as joint procurement, 
library lending and information technology. at dalhousie specifically, administrative 
costs are comparable or below u15 and nova scotia peers.

 ·There is, therefore, no silver bullet to the university’s budget challenges. 
Continuing to balance the operating budget will require a mix of revenue, cost 
and productivity improvements. the university will need to continue to grow 
new revenue from government and other sources and from modest enrolment and 
fee increases. there is also a real imperative to systematically assess and implement 
further initiatives for cost reduction throughout the university, looking for ways to 
boost productivity and achieve more of our mission. finally, there is call to revisit the 
overall budget model to ensure resources are aligned with the academic mission.

 ·A multi-year and sustainable plan will be required in the near future. deliberate 
and in some cases tough choices will have to be made to achieve strong financial 
sustainability to support the university’s mission.
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7.
Infrastructure

“With three campuses in Halifax, 
one in Truro and one in Saint John, 
investment in technology is essential.”

—Staff member
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Feedback from participants in the 100 
Days consultations focused on

 · Facility investment choices, with 
arguments for both less and more 
investment in facilities, with a majority 
of the opinion that more needs to be 
invested in facilities

 · Concerns about the condition of 
facilities on the campuses

 · Concerns about facilities management 
service delivery

 · Parking availability and management

 · There were also many submissions 
about information technology 
infrastructure and systems at Dalhousie

Dalhousie carries out its mission using 
a diverse set of buildings, property and 
other infrastructure across five campuses. 
The university owns and operates three 
campus in Halifax and one in Truro.   
 

The university also has an arrangement 
with the University of New Brunswick for 
the use of campus space and facilities in 
St. John as part of the Dalhousie Medicine 
New Brunswick program collaboration.

Included in this portfolio are 146 buildings 
totalling 5.4 million square feet, with a 
replacement value of almost $1.5 billion, 
and significant electrical, mechanical and 
information technology infrastructure. 
There are more than 1.5 kilometres of 
underground tunnels on its campuses that 
distribute steam, chilled water, compressed 
air, communications cables and electricity 
to various buildings. In addition, there is 
another kilometre of buried steam line that 
provides heat to Sexton Campus.

The university’s infrastructure represents 
the largest asset managed by the university.  
The funds for renewal, replacement or 
expansion of major elements of that asset 
must be managed strategically in order 
to efficiently and effectively support the 
university’s mission.

Infrastructure

In thIs chapter

 · Conditions of Dalhousie facilities

 · Campus Master Plan

 · Heating and cooling plant

 · Space utilization

 · Parking

 · Sustainability

 · Information Technology infrastructure
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As shown in Figure 7.1, Space distribution 
of building types, as at other universi-
ties, the majority of Dalhousie’s space 
and related infrastructure is utilized in 
direct support of academic activities: 
instruction, practical application of 
learning in laboratories and other spaces, 
study and research. In addition, campus 
infrastructure is required to provide 
student experience space for health and 
wellness, recreation, athletics and social 
engagement. Residence space, of course, 
is particularly signifi cant. Dal’s service to 
the wider community also depends on 
reliable campus infrastructure.

The need for new or renewed space as 
enrolment grows and programs evolve 
places considerable pressure on operating 
costs and debt capacity. Maintaining 
existing infrastructure to an appropriate 
standard also places signifi cant pressure 
on budgets.

facIlItIes condItIon

The university’s ability to fulfill its 
mission from a facilities standpoint 
depends not only on the availability of 
functional space, but to a great extent 
on facility condition. As buildings age, 
the need for maintenance and upgrades 
(technological or otherwise) increases, 
driving additional costs.

The 100 Days consultations revealed a 
diversity of opinions about Dalhousie’s 
facilities, refl ecting the range of experi-
ences of faculty, staff and students whose 
time is spent in buildings of varying age 
and condition. For those who spend most 
of their time in newer buildings, campus 
infrastructure issues may not be as 
apparent, whereas for people who spend 
more time in older buildings the need for 
renewal is acute.

Space distribution of building types
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FIGURE 7.2Campus is older than peers
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“The main challenges for attracting new 
employees is the fact that the facilities and 
space available are aging and of question-
able quality.”—faculty member

“Something that needs continued attention 
is the poor state of repair of many of our 
buildings. Deferred maintenance may 
have been necessary at one point, but it 
is not sustainable now. Continued capital 
investment is absolutely vital as we 
compete nationally and internationally for 
the brightest faculty and students. Substan-
dard facilities will never help us move out of 
the middle of the pack.”—staff member

“My entire first year of undergrad, starting 
the fall of 2010, I remember working in 
labs with broken microscopes, cracked 
work benches and wooden stools that were 
falling apart. This is not the way that a 
university that wants to raise the next crop 
of academics should be!”   

—undergraduate student

Dalhousie recently commissioned a 
study that compared the state of the 
university’s facilities with those of several 
comparator universities in the eastern 
United States (a study with Canadian 
comparators is underway but is not 
currently available.)

Core among the findings is that Dalhousie’s 
campus infrastructure is generally older 
and in worse condition that that of its 
comparators. As Figure 7.2, Campus is older 
than peers, illustrates, almost 80 per cent 
of Dalhousie’s space is 25 or more years 
old and almost a third is 50 or more years 
old. The study further categorized 76 per 
cent of Dalhousie’s space as being at risk of 
failure in accommodation compared to an 
average of 68 per cent among comparator 
institutions. “At risk of failure in accommo-
dation” means that the space is at risk of 
not performing the function for which it 
was designed and is required.
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Buildings in excess of 25 years in age 
have a disproportionate need for 
investment in maintenance and renewal 
compared to newer buildings. Further, 
older buildings have higher operating 
costs. See Figure 7.3, Older buildings have 
higher operating costs—space (GSF) vs. work 
order costs, and Figure 7.4, Older buildings 
have higher operating costs—average daily 
service work order cost.

In addition to the facility comparison 
study, Dalhousie recently conducted a 
facilities condition indexing (FCI) exercise. 
A facility condition index is calculated 
by taking the amount of accumulated 
deferred maintenance (necessary 
maintenance work that has been put off 
until a later point, often in the interest 
of saving costs) and dividing it by the 
current replacement value (the amount it 
would cost to replace the facility entirely). 
The higher the facility condition index 

score, the more expensive to repair or 
maintain a building and the more sense it 
may make to build a new facility. A brand 
new building or a newly-renovated older 
building would have a facility condition 
index of zero or near zero.

Compared to other U15 universities for 
which data is available, Dalhousie ranks 
second highest in average FCI, meaning 
the condition of Dalhousie’s facilities is 
second worst in this comparator group, 
as shown in Figure 7.5, Facility condition 
index (2012).

Broken down more specifically, more 
than 22 per cent of Dalhousie’s space 
carries a facility condition index in the 
high range, with an FCI of 30 per cent or 
greater, as shown in Figure 7.6, Dalhousie 
space by FCI.
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FIGURE 7.4

FIGURE 7.5

Older buildings have higher operating costs—
average daily service work order cost
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As might be expected, there is a diversity 
of facility conditions across Dalhousie’s 
four campuses, as shown in Figure 7.7, 
Facility condition index by campus. In recent 
years, approximately 30 per cent of 
Dalhousie’s facility renewal budget has 
been invested in Sexton Campus facilities 
although that campus has about 10 per 
cent of total Dalhousie campus space. 
Despite this investment, the facilities at 
Sexton Campus are in the worst shape, as 
indicated with the highest overall facility 
condition index at 32 per cent. Studley 
campus registers at a moderate 21 per 
cent and the Agricultural Campus at a low 
11 per cent. Clearly, the need for facilities 
renewal on Sexton Campus continues to 
be acute. Feedback from participants in 
the 100 Days consultations reflected this.

“The aging [Sexton] infrastructure means we 
frequently teach in poor quality classrooms 
that lack reasonable equipment.”  

—faculty member

“The poor facilities we have on the Sexton 
campus are not conducive to teaching and 
learning: crowded classrooms, inadequate 
ventilation, rooms unsuitable for engi-
neering tutorials, etc.”—faculty member

“I like Dalhousie. I just wish they were 
capable of providing the learning experience 
they promise. Going into my second year 
I am being told that there is no learning 
space on any Dalhousie campus for second- 
year engineering students. Instead we 
are sent to an ill-equipped and out of the 
way movie theatre. At the financial cost 
of attending Dalhousie it was my first 
assumption that I would be learning in an 
up-to-date, functional, stimulating envi-
ronment. I guess that was too much to ask 
for.”—undergraduate student

“I believe Dalhousie completely ignores the 
Sexton campus. […]For certain classes we 
have more students than desks or chairs to 
sit in.”—undergraduate student

“There are many hardships faced by students 
in their upper years due to condition of 
the Sexton Campus. It is apparent that 
although Sexton Campus is a vital part 
of Dalhousie it is not treated that way by 
administration.”—undergraduate student

Of the space at Dalhousie that is in poor 
condition as indicated by a high facility 
condition index, 66 per cent is academic or 
research space, as shown in Figure 7.8, Use of 
space with high FCI (greater than 30 per cent).

Dalhousie space by FCI

CONDITION 
RANge  
(PeR CeNT)

PeRCeNTAge 
OF TOTAl 
SPACe

SIze
RePlACeMeNT 
VAlUe

FCI COST
FCI
(PeR CeNT)

 FCI OvER 30  22.2  1,166,305  $249,659,110  $101,402,895  40.6

 FCI 30 OR lESS  55.3  2,897,839  $831,892,210  $169,098,208  20.3

 FCI 10 OR lESS  22.5  1,178,370  $385,095,202  $13,734,153  3.6

Source: Facilities Management

FIGURE 7.6
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Facility condition index by campus
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With a deferred maintenance backlog 
of approximately $283 million and an 
annual facilities renewal budget of about 
$18 million, decisions must be made to 
prioritize expenditures among many 
competing renewal requirements.

Dalhousie is facing, and will continue to face, 
challenges related to the age and condition 
of its facilities. This challenge will translate 
into sustained pressure on operating costs 
and will affect the quality of academic 
programs, the student experience, research 
and community service.

Recent Projects

In response to growing demand for space 
and to improve or replace buildings 
with high facility condition index values, 
several major capital projects have been 
undertaken and completed over the last 
decade. See Figure 7.9, Recently Completed 
Capital Projects.

Recently completed capital projects

PROJeCT STAge

NeW BUIlDINg CONSTRUCTION

risley hall Completed—2004  ($20.1 million)

kenneth roWe builDing Completed—2005 ($23.8 million)

ChemiCal storage faCility Completed—2008  ($6.0 million)

mona CamPbell builDing Completed—2009 ($30.0 million)

life sCienCes researCh 
institute

Completed—2011 ($63.0 million)

oCean sCienCes builDing substantially complete—2013 (awaiting actuals, in the $38 million range)

MAJOR ReTROFITS

life sCienCes Centre 
knoWleDge infrastruCture 
Program

Completed—2011 ($28.7 million)

sloWPoke DeCommissioning Completed—2011 ($5.5 million)

life sCienCes Centre aquatron Completed—2013 (awaiting actuals, in the $5.3 million range)

halifax CamPus lighting 
uPgraDe

Completed—2013 (awaiting actuals, in the $4.6 million range)

Source: Facilities Management

FIGURE 7.9
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Facilities renewal budget (2006/07 to 2013/14)
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Maintenance

Participants in the 100 Days consultations 
expressed concern about maintenance 
issues in campus buildings.

“Current buildings are not receiving the 
attention that they deserve—mould, leaks, 
unsightly windows, 30-year-old stained 
carpets, lack of elevators, no air circula-
tion. A new classroom in an older building/
facility can be beautifully redone, and 
credited/named after the donor. When 
can we stop putting bandaids on the 
old buildings (e.g., LSC, Sexton)? Some 
buildings are in rough shape—share the 
wealth, and create a positive environment 
for workers and students.”—staff member

“As an institution, we need timely mainte-
nance and repair services to be available 
and we certainly need the corporate 
memory about how our system works.” 

—faculty member

The budget for facilities renewal has 
increased over time, driven by the 
deteriorating condition of the aging 

campus infrastructure, as shown in Figure 
7.10, Facilities renewal budget (2006/07 to 
2013/14). Current annual expenditures 
are $18 million including the Agricul-
tural Campus and a contribution from 
housing services to address the needs 
of residences. The increase in facilities 
renewal expenditures has been somewhat 
erratic due to individual project delays 
and diffi culty in hiring suffi cient project 
managers over the years. However, 
budget increases have been consistent 
and demonstrate the university’s decision 
to address the deferred maintenance 
backlog issue as illustrated by Figure 7.11, 
Deferred maintenance changes since 2007.

The total deferred maintenance backlog 
has increased by 27 per cent since 2007. It 
would cost the university $283 million to 
complete all backlog projects. Increases 
in the deferred maintenance backlog 
have been partially offset by the sale of 
Fenwick Towers, the demolition of older 
properties, regular maintenance and 
one-time spending.
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FIGURE 7.11 Deferred maintenance changes since 2007
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“Stop investing in parking! It is crazy how much 
money it costs to build and maintain just one 
parking space. we don’t need it. Dal is located in 
the downtown core where the transit system and 
active transportation infrastructure is at its best.”

—Staff member
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FIGURE 7.12

The level of deferred maintenance 
backlog has been projected into the 
next quarter century using four different 
scenarios, as shown in Figure 7.12, 
Dalhousie University backlog funding model. 
Depending on the level of funding over 
a given period, deferred maintenance 
backlog levels could vary from more 
than doubling over the period (based on 
freezing the facilities renewal budget at 
current levels) to remaining relatively fl at 
(based on facilities renewal budget of two 
per cent of the plant replacement value). 
Of course, the lower the expenditures on 
facilities renewal, the more critical the 
overall condition of facilities over time.

As outlined above, the university faces a 
challenging environment comprised of 
complex and aging buildings, changing 
and multiple demands and funding 
constraints. Notwithstanding the fi scal 
pressures, according to a 2013 report, 
Dalhousie has outspent the 12 United 
States-based comparator institutions 
on annual stewardship (maintenance) 
and asset reinvestment in recent years 
as shown in Figure 7.13, Total capital 
spending—existing space. This is driven 
in no small measure by the age of the 
buildings at Dalhousie.

Dalhousie University backlog funding model

Base funding level: 
frozen at 2013/14 
funding

Full funding 
at 2% of plant 
replacement 
value (PRV): 
$29,255,392

Base funding 
level: continues 
to increase $1m/
per year until 2% 
of PRV as per 
Board of Governors 
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Financial Planning 
Committee (BOG 
LTFPC)
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On a positive note, the university has 
managed to hold the deferred main-
tenance backlog (asset reinvestment 
backlog) to a level signifi cantly below the 
U.S. comparator group, as shown in Figure 
7.14, Backlog of need.

Staff in Facilities Management work hard 
to maintain and improve Dalhousie’s 
physical campus, in the midst of a chal-
lenging environment of complex and 
aging buildings, multiple demands and 
funding limitations.

“I am extremely proud of the men and 
women I work with at Facilities. […] They 
do excellent, conscientious work.”

—staff member

Overall, the participants in the 100 
Days consultations said they feel that 
the services provided by Facilities 
Management are too costly and slow.

“I strongly believe there needs to be reform to 
Facilities Management... be it process and 
procedure, or overall structuring. Quotes 
are unreasonably high, wait times are 
lengthy and communication is minimal.” 

—staff member

“Facilities Management should simply be 
reinvented.”—faculty member

Although it is difficult to accurately 
compare rates, Dalhousie’s rates for 
common trades seem to compare 
favourably to external sources. Rates vary 
based on the nature of the project (resi-
dential versus commercial for example) 
and by size of business. The comparators 
in Figure 7.15, Charge rates for trades are 
large contractors in Halifax. The rates 
used in the graph do include all overhead 
charges and benefi ts and are reviewed 
each year to ensure that they are accurate 
and complete.

FIGURE 7.13 Total capital spending—existing space
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FIGURE 7.14

FIGURE 7.15

Backlog of need
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Further, projects undertaken at the 
university tend to be relatively complex 
in nature, which can contribute to the 
elapsed and accumulated time it takes to 
complete these projects.

Facilities Management staff are highly 
committed to doing quality work within 
established parameters, and Dalhousie 
has invested in their efforts in recent years 
by increasing funding for campus renewal. 
At the same time, it makes sense to look 
for ways to improve efficiency, effective-
ness and customer service in the interest 
of continuous improvement. As such, a 
periodic review of Facilities Manage-
ment’s function should be completed, 
with support from external expertise and 
internal stakeholders.

Space requirements

“I came to Dal for the big city school with a 
small-town feel, but each year that starts to 
fade. Everything is crowded and classrooms 
and labs and study spaces cannot accom-
modate the growing population.” 

—undergraduate student

“As far as engineering is concerned we need 
a new building. Currently I have to teach a 
second-year class in the Park Lane movie 
theatre because we have no classrooms big 
enough to hold the number of students. The 
large lecture theaters on the upper campus 
are usually unavailable to us as well as being 
a 20-minute walk from the Sexton campus. 
Park Lane is not a very good location in 
which to teach even though improved AV 
equipment has been installed.” 

—faculty member

Over the past six years, Dalhousie’s 
enrolment has increased by almost 14 
per cent, while the amount of available 
physical space has grown by only four per 
cent (see Figure 7.16, Dalhousie change in 
space vs. enrolment [indexed to 2007]).

This has created increased pressure on 
existing facilities and contributes to the 
need for additional space. Despite the 
amount of construction that has taken 

place, new construction simply has not 
kept pace with the university’s space needs.

Partly as a result, Dalhousie has increas-
ingly been driven to lease space from 
third parties to meet its needs. Currently, 
approximately 168,000 square feet of 
such space is leased at an annual cost 
of $2.79 million, as shown in Figure 7.17, 
Space leased to Dalhousie.

To put this in perspective, this amount of 
space is larger than the Marion McCain 
Arts and Social Sciences building, and 
slightly less than the Dalhousie Arts 
Centre or the Dalplex.

campus master plan

In 2010, the university approved its 
Campus Master Plan, designed to create 

“a clear, concise vision of how the physical 
campus should develop to effectively 
support the overall strategic plan of the 
university.”

The plan maps out a vision for Dalhousie’s 
physical space to 2020 and anticipates 
development to address unmet needs 
and future challenges while identifying 
priorities for maintenance and new 
construction to ensure that facilities 
renewal and major capital funds are  
spent effectively.

The Master Plan document represents 
two years of consultation and several 
phases of work in the development of 
a comprehensive framework plan for 
Dalhousie’s future. It focuses on:

 · Improving and increasing academic, 
research and administrative facilities

 · Fostering student-based learning and 
enhancing student environments

 · Strengthening the university’s capacity 
to promote private and public capital 
funding
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 · Identifying improvements and 
efficiencies in managing the 
physical environment and its further 
development

A number of priorities emerged from the 
plan, including:

 · Creating central “hubs” on each 
campus where students can gather, 
collaborate and interact

 · A focus on the lower quad of Studley 
campus

 · Further development on Carleton 
Campus related to the Health Sciences

 · The development of new facilities on 
Sexton Campus

 · University Avenue renewal

 · An overall program to deal with 
deferred maintenance, open space 
renewal and sustainability

The campus master planning process began 
by analyzing the condition of existing 
buildings and the extent to which those 
buildings were able (or not) to meet the 
university’s current and predicted require-
ments in terms of both quantity and 
quality. Certain buildings such as Fenwick 
Tower, the old Management building and 
most of the older houses were identified 
for disposal/demolition. At the same 
time, the need for continued emphasis 
on renewal maintenance was emphasized 
for the older buildings recommended for 
retention. A list of capital projects was then 
identified that either replaced space that 
was being disposed of or that added to the 
university’s inventory to meet increasing 
enrolment or research needs.

FIGURE 7.16Dalhousie change in space vs. enrolment
(indexed to 2007)
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FIGURE 7.17 Space leased to Dalhousie

DePARTMeNT / USeRS lOCATION USe AReA (Sq. FT.)

learning resourCe 
anD sChool of human 
CommuniCation DisorDer

barrington street Classrooms, offices, and labs 27,028

DePt of oCeanograPhy
st. margaret’s bay 
road

boat and vehicle storage 20,000

sWing sPaCe morris street offices 4,977

sWing sPaCe fenwick street offices 27,685

engineering spring garden road Classrooms 35,000

nursing/meDiCine university avenue Classrooms 10,771

atlantiC health 
Promotion researCh 
Centre (ahPrC)

Dresden row Classrooms 6,450

sChool of health 
aDministration

george street offices, classrooms 5,151

Costume stuDies Dresden row Classrooms 11,530

Dalhousie libraries mumford road storage 10,000

Centre for CliniCal 
researCh

tower road offices, learning labs, skill labs 9,890

total:

168,482

Source: Facilities Management
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Source: IBI Group and Facilities Management

Figure 7.18, Areas targeted for various 
present and future use, illustrates the areas 
targeted in the Campus Master Plan for 
various present and future uses of land 
and buildings on Studley, Carleton and 
Sexton campuses.

During the development of the plan, a 
number of capital projects were contem-
plated for the following 10 years. Some 
of these are now at various stages of 
planning and development, while some 
have yet to be initiated, as indicated in 
Figure 7.19, Current capital projects listing.

Nine of these projects are either in prelim-
inary planning stages or are approved, as 
indicated in Figure 7.20, Projects in planning 
stages or approved.

It should be noted that the Agricultural 
Campus is not referenced in the Campus 
Master Plan, as the merger with the 
former Nova Scotia Agricultural College 
did not occur until after the plan was 
produced. A separate master plan is being 
developed for that campus.

Areas targeted for various present and future use FIGURE 7.18
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FIGURE 7.19 Current capital projects

PROJeCT STAge
CAMPUS MASTeR PlAN 
ReFeReNCe

ACTIVe PROJeCTS WITH BOARD APPROVAl

oCean sCienCes builDing Post-construction Yes

lemarChant mixeD-use builDing Construction Yes

Collaborative health eDuCation 
builDing

Construction
Phase one of four phases on 
Carleton Campus; remaining 

three not yet initiated

PlANNeD PROJeCTS ON THe APPROVeD CAPITAl PROJeCTS lIST

thermal Plant reneWal schematic design Yes

energy PerformanCe ContraCt (tuPPer, 
Carbon reDuCtion Commitment)

schematic design No

WallaCe mCCain learning Commons Pre-design Yes

fitness Centre Pre-design Yes

arena Pre-design No

innovation anD Design in engineering 
anD arChiteCture (iDea)

Pre-design Yes

stuDent union builDing reneWal Pre-design Yes

PROJeCTS UNDeR CONSIDeRATION

stuDley loWer quaD reneWal Pre-design Yes

university avenue reneWal not initiated Yes

arts Centre exPansion not initiated Yes

mixeD-use aCaDemiC builDings  
faCing killam library anD framing  
the stuDley loWer quaD

not initiated Yes

Source: IBI Group and Facilities Management
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heatIng and coolIng 
plant

Dalhousie operates a large central heating 
and cooling plant as well as a district 
energy network which collectively service 
all three Halifax campuses and adjacent 
properties (King’s, National Research 
Council building, law Courts and soon 
the Halifax Central Public library). This 
system provides heat for 95 per cent 
of Dalhousie’s Halifax facilities and 
chilled water for space cooling in some 
major buildings on campus. electricity is 
provided via walk-through tunnels from a 
Nova Scotia Power feed for 96 per cent of 
the annual electrical needs of the Studley 

and Carleton campuses. Sections of the 
district energy system and many elements 
of the central plant are at the end of their 
useful life (Figure 7.21, Historical campus 
steam demand figures). Most central plant 
equipment is 40 years old and peak steam 
demand on the plant is 96 per cent of the 
capacity of the two boilers, leaving no 
redundancy in case of boiler failure.

In Figure 7.21, the predicted peak for the 
2014 winter includes the peak from the 
2013 heating season and an allowance of 
five per cent for the opening of the Ocean 

Projects in planning stages or approved

aPProveD ProjeCts

ProjeCts in various Planning stages

FIGURE 7.20

Source: IBI Group and Facilities Management
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Sciences Building as well as increased 
usage in the life Sciences Research 
Institute as more space gets fitted up 
and commissioned. This predicted peak 
exceeds the actual plant capacity so 
temporary measures have been taken to 
augment plant capacity. The university has 
rented boilers to serve Sexton Campus on 
cold days and relieve the central plant of 
about 10 per cent of its load.

Moving forward, the university has two 
options for permanent augmentation of 
thermal capacity. One option is to replace 
and expand existing boilers, chillers and 
associated systems as a cost of approx-
imately $33 million. A second option is 
to implement a tri-generation system 
which will also replace aged equipment, 
expand place capacity and have numerous 
additional benefits at the cost of approxi-
mately $90 million.

FIGURE 7.21 Historical campus steam demand figures
(Plant design capacity: 170,000 pounds per hour)

(actual plant capacity: approximately 165,000 pounds per hour)

YeAR
PeAK STeAM DeMAND 
(POUNDS PeR HOUR)

PeR CeNT OF CAPACITY

2003 126,000 76

2004 130,000 79

2005 141,600 86

2006 139,500 85

2007 157,000 95

2008 144,000 87

2009 162,000 98

2010 147,000 89

2011 148,300 90

2012 158,800 96

2013 161,500 98

2014 169,500 (Projection) 103

Source: Facilities Management
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space utIlIzatIon

The complexity of booking space at 
Dalhousie’s campuses was an issue raised by 
participants in the 100 Days consultations.

“Please find a way to address the challenges 
associated with booking facilities. The 
current system is a patchwork of territorial 
local booking staff and a central booking 
office that is swamped with requests. It 
is very challenging to plan events in this 
climate. Requests are refused for no good 
reason other than the local booking staff 
not ‘opening the bookings’ for ‘external’ 
use (i.e., outside the building or faculty).” 

—faculty member

“It is ridiculous that I need to contact 
Halifax to reserve a room in Truro, 
especially when the people making the 
booking have no idea what’s available in 
Truro.”—faculty member

In February 2010, Dalhousie commis-
sioned an educational consulting 
firm to conduct a utilization study on 
instructional space. The study found the 
following:

 · 115 common pool instructional spaces 
that accommodate 7,626 seats in 
various configurations

 · 10 common pool computer labs that 
accommodate 371 seats in various 
configurations

 · 235 locally managed instructional 
spaces that accommodate 6,008 seats 
in various configurations

Forty-three per cent of Dalhousie seats 
are locally managed by units or depart-
ments; they could potentially be used 
more effectively if they were centrally 
managed and booked.

Currently, classroom space utilization 
varies by campus and time of day, as 
outlined in Figure 7.22, Studley Campus 
common pool time-of-day utilization analysis, 
daytime and evening (fall 2010) and Figure 
7.23, Sexton Campus common pool time-

of-day utilization analysis, daytime and 
evening (fall 2010).

Daily peak periods are between 10 a.m. 
and 4 p.m., with lower utilization earlier in 
the mornings, during the late afternoons/
evenings and overall on Fridays.

On Studley Campus, room utilization is 
lowest during the periods 8:30 a.m.–9:30 
a.m., 11:30 a.m.–1:30 p.m. and 3:30 p.m. 
onward. Sexton Campus room utilization is 
lowest 11:30 a.m.–1:30 p.m.and 3:30 p.m. 
onward.

Participants in the 100 Days consultations 
also raised concerns about the current 
scheduling system for classes.

“I had a few concerns upon coming to 
Dalhousie; one being that when registering 
for courses online, I found that a good 
many first-year courses were all offered 
at the same time, which causes schedule 
conflicts and limits the availability of course 
selection.”—undergraduate student

“My complaint concerning technology 
would be with the class registration process. 
I know that the system itself has been 
improved, however I would like to see a 
change in how it is scheduled. For instance, 
my roommate is entering her fourth year of 
study, and was assigned the last possible 
time slot in which to register this year 
[…]. She was unable to register for classes 
required for her to graduate, [… ]forcing 
her to complete subsequent years of study. 
This is unacceptable.”—undergraduate 
student

“The new registration software introduced 
this past March caused me a great deal of 
stress and frustration.”   

—undergraduate student

“The software systems underlying registra-
tion are of prime importance; these can 
make students feel welcome or horribly 
frustrated and negative. There is some 
improvement required here.”  

—undergraduate student
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Studley campus common pool time-of-day utilization 
analysis, daytime and evening (fall 2010)
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Sexton campus common pool time-of-day utilization 
analysis, daytime and evening (fall 2010)
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Dalhousie has recently invested in new 
technology to modernize its academic 
scheduling practices. Moving away from 
paper-based scheduling will allow depart-
mental course offerings to be assigned a 
teaching time in accordance with preferred 
course patterning and detailed informa-
tion gathered from all corners of campus. 
Information that will be taken into 
account when assigning teaching times 
includes: course combinations (accounting 
for courses required in students’ academic 
programs and elective options), the order 
in which lectures, labs and tutorials should 
unfold and the number of seats that are 
required for the course.

The new system will also enable modeling 
future changes in programs, enrolment 
and facilities. For example, the impact on 
the timetable of a 50-student increase 
or taking a key teaching space out of 
commission for renovation can be 
measured before real-life execution.

When implemented in the 2015/16 
academic year, the new system will allow 
for the optimization of enrolment and 
ensure that students can get the courses 
they need to graduate on time.

The new system also includes an  
institution-wide space management 
module that will be used to assign rooms 
in the academic calendar on a best-fit basis 
and to manage room usage for all campus 
activities, including ad-hoc meetings, 
events, exams and so on through a portal 
that can provide information and room 
booking access to a wide variety of 
community members. Strong business 
intelligence and reporting capabilities will 
assist in the comprehensive assessment of 
space and available capacity.

parkIng

Not surprisingly, the participants in 
the 100 Days consultations expressed 
concerns about parking on campus. 
generally, these comments articulated an 
ongoing frustration over the availability 
of space, particularly space that is conve-
niently located, or about the administra-
tion of parking.

“Invest more of faculty/staff time and 
effort by reducing the amount of time we 
waste dealing with insufficient parking 
on campus. If employees knew that they 
could find parking on campus, many could 
commute off-peak and thereby spend less 
time getting to/from work and more time 
working.”—faculty member

“The [Agricultural] campus has been 
recently inundated with ‘no parking 
without permit signs’. Currently permits 
are free, but the point is in a rural area, it 
is rare to see signs where you have to park 
with a permit or parking is reserved. One 
of the things that made our campus a 
welcoming one to everyone is that one 
could park pretty well anywhere without 
the fear/worry of being ticketed or towed. 
Now, there is seemingly nowhere to park.” 

—faculty member

“[…] I pay for parking, therefore, I should 
be able to get a spot. Anywhere else you 
pay for a service, you are entitled to that 
service […]”—staff member

“[…] parking, parking, parking. There’s 
stress getting here every morning, on top of 
the stress of the commute (not all of us can 
afford to live on the peninsula and transit is 
not an option).”—staff member

“Stop investing in parking! It is crazy how 
much money it costs to build and maintain 
just one parking space. We don’t need it. 
Dal is located in the downtown core where 
the transit system and active transporta-
tion infrastructure is at its best.”  

—staff member
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There are 2,988 parking spaces on 
Dalhousie’s campuses.

 · Studley (1,436)

 · Carleton (204)

 · Sexton  (474)

 · Agricultural (874)

In 2012/13, 3,354 parking permits   
were issued.

 · Halifax General (1,834)

 · Halifax Reserved  (715)

 · Agricultural Campus General (805)

Overall, this translates into 12 per cent 
more permits than parking spaces, 
although 20 per cent more permits than 
spaces are sold for Halifax campuses. 
Clearly, the potential for difficulty in 
finding a parking space would be greater 
at peak times, but demand would 
fluctuate by time of day. It should be 
noted that the cost of a general parking 
permit at Dalhousie is well below market 
rates elsewhere in downtown Halifax.

To accommodate a broad number 
of users, a number of parking lot 
management options are provided 
including reserved, unreserved and 
metered parking. To maximize spot 
utilization and create more available 
parking it is common practice to oversell 
unreserved lots and reserved lots (to 
a lesser extent). Parking studies are 
completed each year to sample utiliza-
tion rates. Currently unreserved lots are 
maximized in terms of utilization percent-
ages. An attempt to cap utilization levels 
to ensure balance in the system met with 
some resistance from users. Currently 
oversell is monitored to track these rates. 
Overselling reserved lots instead of spots 
creates more space for parkers. The 
current oversell could be enhanced as 
recent studies show some lots still have 
less than 80 per cent utilization rates.

Dalhousie students, staff and faculty 
commute using a number of modes 
of transport, with distance to campus 
playing a role in mode choice. An annual 
commuter study tracks how Dalhousie’s 
community members get to campus. In 
2012, 22 per cent drove alone, 14 per 
cent were auto passengers, nine per cent 
cycled, 32 per cent walked, 22 per cent 
used transit and one per cent had some 
other method of transport. Students 
proportionately have higher percentages 
of active transportation, in particular 
walking, as compared to faculty and staff.

Transportation infrastructure and programs 
supported at the university include:

 · Transit passes for employees (pilot 
program) and students

 · Transit shelter/stations on or near 
Halifax campuses

 · Ride share program

 · Outdoor bicycle racks

 · Shower and indoor facilities

 · Campus bike centre and fix-it stations 
on Halifax campuses

 · Bike loans

 · Guaranteed ride home program on 
Halifax campuses

 · Parking facilities

A number of additional program options 
have been identified in University Transpor-
tation Demand Management (TDM) plans.
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sustaInabIlIty

Sustainability is an issue that is important 
to the Dalhousie community.

“I personally would most like to see a 
greener school—Dal has really strong envi-
ronmental initiatives, but we need to keep 
the ball rolling to reflect and support all the 
great environmentally-minded programs we 
are becoming so well known for!”  

—undergraduate student

“Environmental sustainability projects across 
Dalhousie’s campuses will save money on 
the university’s bottom-line budget. Waste 
reduction, electricity use, water use, heating, 
cooling, emissions, etc.” 

—undergraduate student

“Energy-efficient options and supporting an 
environmentally-friendly lifestyle will give 
Dalhousie a competitive edge and be more 
relevant for our changing world.”  

—undergraduate student

Not including new green building 
construction, over $40 million has been 
invested in sustainability projects in the 
last five years, with Dalhousie contrib-
uting over $23 million while 12 external 
partners contributed over $17 million. 
The projects incorporated facilities 
renewal and energy savings including 
the campus lighting upgrade, the life 
Sciences Centre retrofit, natural gas 
conversion project and infrastructure 
for cyclists. The university has saved 
over $3.5 million annually as a result of 
these projects.

There are a number of opportunities 
that could distinguish Dalhousie as a 
leader in sustainability with curriculum 
and operations connections that will 
allow the university to avoid significant 
costs, including:

 · More major building retrofits

 · Carbon neutral Agriculture Campus 
with curriculum integrations

 · Tri-generation electricity system

 · University avenue redevelopment

 · Innovation and Design in Engineering 
and Architecture (IDEA) building 
which will qualify for a LEED 
Platinum rating, the highest level of 
sustainability-focused certification for 
a building

 · Business intelligence and analytics for 
building operations

While these projects have been identified 
and data has been collected on life-cycle 
costing, ecological and social benefits, the 
challenge for some larger projects will be 
accessing capital and human resources to 
make them happen.

InformatIon 
technology 
Infrastructure

Although it is largely hidden from view, 
the university requires appropriate 
information technology infrastructure 
to function effectively. Feedback from 
the 100 Days consultations reflected 
the importance of IT infrastructure to 
participants.

“Buildings such as the Dunn, LSC, Chemistry, 
and several buildings on Sexton campus 
are well below standard for installed 
technology and overall physical appearance. 
This is unacceptable for a post-secondary 
institution such as Dalhousie. Classrooms 
are starting to be upgraded to include 
digital connectivity but many are still on 
the outdated analog standard.” 

—staff member

“We need to have seamless connectivity in 
all classrooms, that is, I could walk in and 
start to lecture using previously prepared 
material, regardless of where it is (unlike 
the current situation where I have to bring 
computer, projector, speakers, multiple 
cables, plugs, etc.)”—faculty member
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“Our classrooms are poorly equipped for 
using basic teaching technology. I am 
constantly teaching classes in the LSC where 
I have to schlep my own projector into the 
classroom and there’s no wireless access, 
which severely limits my ability to implement 
innovative or experimental pedagogical 
approaches.”—faculty member

“With three campuses in Halifax, one in 
Truro and one in Saint John, investment 
in technology is essential. There would be 
reduction in travel costs and time, and 
improved student interaction and research 
collaboration with investment in videocon-
ferencing rather than teleconferencing.”

—staff member

“I would also like to see more initiative 
taken to make mass events (such as class 
registration and the websites we access 
daily) more streamlined.”
—undergraduate student

“There are many opportunities to 
improve administrative processes (better 
management of available data, more data 
sharing from central admin down to the 
faculty level).”—faculty member

Over the past fi ve years, over $15 million 
has been spent on a series of informa-
tion technology initiatives, the largest of 
which were:

· The completion of wireless upgrades 
to Studley, Carleton and Sexton 
campuses

· Evergreen computer leasing

· website revitalization

· network routers and switches

· Transitioning the Agricultural Campus 
to mesh with the Dalhousie system

· various data centre, server and systems 
upgrades

· Offi ce 365 implementation

Since 2010, the number of wireless access 
points increased from 150 sporadically 
positioned across the campuses to 1,500. 
With the completion of the project in 2012, 
complete wireless coverage in all academic, 
public meeting and most housing spaces 
has been achieved. However, wireless 
equipment is already nearing obsolescence 
and will require another wave of new 
replacement equipment.

There is signifi cant and growing demand 
for wireless connectivity, integrated data 
and systems, network bandwidth, new 
applications and end-user support. While 
there is readily available technology such 
as personal computers, mobile devices, 
cloud services and enterprise applications, 
the Information Technology Service (ITS) 
group, like all units, has been operating 
in an environment of budget constraints. 
This means that not everything can 
be done that should be done, with no 
funding for some initiatives that should 
be undertaken.

“Most administrative processes (tenure, travel, 
research review, etc.) are exceedingly primitive in 
their insistence on multiple paper copies.”

—Faculty member
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Five priorities have been identified:

1. Network Renewal Project: 
Dalhousie’s network, like those of all 
other universities, is overwhelmed 
with the explosion of mobile device 
usage. additionally, round the clock 
service is increasingly in demand 
and network equipment protocols 
are quickly changing, driving 
the need for major investment 
that is not adequately addressed 
through regular operating budgets 
or periodic strategic funding. an 
ongoing investment in Dal’s network 
infrastructure that emulates funding 
models for other capital assets must 
be considered. 

2. Standardization and systemic 
renewal of university technology 
equipment: the university 
technology environment is a 
diverse mosaic of personal and 
departmental technologies acquired 
in a decentralized manner. as a 
result, there is a vast amount of older 
equipment on campus, with many 
departments lacking operational 
budgets to replace technologies and, 
as a result, retaining their equipment 
for as long as possible. While this may 
seem prudent and frugal, it drives 
additional costs in required desktop 
support, increases threats to the 
network due to a lack of modern 
security protocols, and requires 
capital infusion when the equipment 
is no longer viable on the Dalhousie 
network and/or is orphaned by its 
vendors. (for example, microsoft has 
announced an end to Windows xP 
support after march 2014, meaning 
hundreds of computers on campus 
will be increasingly susceptible to 
viruses, hacking and malware.) there 
is an opportunity to standardize the 
acquisition of employee computers 
and get them on lease cycles, allowing 
them to be replaced more routinely 
with current, up-to-date software. 
this, however, will necessitate new 
policy and practices. 

3. Transformation of the Information 
Technology Service (ITS) 
organization: With rapid changes 
driven by the it industry, it is 
imperative that its make steady 
shifts with it. Cloud computing is 
redefining the manner in which 
more and more technology is being 
provisioned. Demands for greater 
data and analytics will become more 
pronounced. the proliferation of 
mobile and personal technology 
pervades the Dalhousie campus 
network, requiring steady and 
ongoing migration of network 
infrastructure. finally, the shared 
services Project (see below) will 
invoke evolving models in the 
provision of it infrastructure and 
services on our campuses. Dalhousie 
will require a rethinking of the it 
organizational model to ensure that 
flexibility and adaptability are retained 
in the wake of all of these trends. 

4. Business intelligence, data 
analytics: universities like Dalhousie 
are deeply rich in data, but this 
information is often highly siloed 
and producing reports is challenging 
in the best of circumstances and 
frustrating for any analysis beyond 
standard reports. the university 
embarked on a multi-year business 
intelligence project in 2013. in phase 
one of the project, a vision and set of 
goals were established, and currently 
options and funding models are 
being considered. a project like this 
requires a significant shift in policy 
and practice, but done right could 
lead to a complete end-to-end 
business intelligence solution. this 
would offer both managers and 
technical end-users access to a single 
data repository with consistent 
information and flexible, intuitive 
reporting capabilities required to 
support evidence-based decision 
making.
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5. Shared services among post-
secondary education institutions in 
Nova Scotia: given the demographic 
trends outlined in Chapter Two: 
Teaching and Learning, the province’s 
universities will likely need to work 
together to find efficiencies in 
services. the shared services Project, 
initiated by the government’s 
education & innovation fund, has 
spurred significant momentum 
among the nova scotia post-
secondary education institutions 
around sharing technology 
infrastructure, data centres, storage, 
disaster recovery, online collaboration 
tools and much more.

While the Information Technology 
Service group continues to provide a 
robust IT environment at Dalhousie, 
concerns were expressed about the 
change management of projects imple-
menting new technologies. For example, 
the replacement of Dalhousie-hosted 
servers with Office 365 was rolled out 
June to November 2013. To date, all 
students, staff and faculty have been 
migrated to the new system. Participants 
in the 100 Days consultations expressed 
frustration with the way this project 
unfolded.

“The move to one system for email, meeting 
planning, etc., should be helpful, compared 
to the hodge-podge we have now. But the 
introduction of new technologies, such as 
Office 365, and the online course evalua-
tions last year, has been very cumbersome 
and riddled with problems.”  

—faculty member

“The roll out of Microsoft Office 365 and 
all of its components will offer some 
significant challenges for many staff but 
also an opportunity for the university to 
address some of its most basic informa-
tion management needs. To achieve this 
success, I believe the university needs to 
develop a vision for its own information 
management needs, including a compre-
hensive university-wide records and infor-
mation management policy and program 
that includes the development of business 

processes and staff training that outlines 
the policy and each staff’s responsibilities 
in the proper and effective management of 
information within the university.” 

—faculty member

“Most administrative processes (tenure, 
travel, research review, etc.) are exceedingly 
primitive in their insistence on multiple 
paper copies. But to date, all our upgrades 
of technology (new email system, new 
calendar, multiple upgrades of OWL 
courseware system) have not recognized the 
significant human time cost in training and 
awareness, so we also have much skepticism 
and frustration on the part of end users.” 

—faculty member

going forward, the university will need 
to consider how best to answer the 
challenges of information technology 
demands and costs.

171



chapter summary

 · Dalhousie’s mission is supported by a diverse array of buildings, property and 
infrastructure across five campuses, including 146 buildings, 5.4 million square 
feet of space and significant electrical, mechanical and IT infrastructure.

 · Dalhousie is an older university, with building conditions that are the second-
worst in the U15. The university’s overall facilities condition index (FCI) is 22 per 
cent with 76 per cent of space 25 years or older.

 · Sexton is in the worst shape of all five of Dalhousie’s campuses, with an FCI of 
32 per cent.

 · A number of major capital projects have recently been completed, including 
the Mona Campbell Building, the Life Sciences Research Institute and the Dalhousie 
Ocean Sciences Building. These projects were driven by teaching and research 
priorities, aligned with the master plan and alone reduced the deferred maintenance 
backlog by $6.2 million.

 · A number of major projects are currently underway, including the Collaborative 
Health Education Building and the mixed-use facility on LeMarchant Street.

 · The university has also been increasing investment in facilities maintenance 
and renewal over the past decade. The budget for deferred maintenance has 
increased by over $7 million over the last seven years.

 · A recent space utilization study indicated that 43 per cent of available teaching 
space is not centrally managed. Furthermore, classrooms are used primarily 
during daytime hours, particularly mid-morning to mid-afternoon. This suggests an 
opportunity for improved classroom scheduling to make better use of resources.

 · Dalhousie is committed to pursuing environmental sustainability projects and 
has demonstrated that commitment in recent years. Moving forward, more 
projects will be identified and undertaken to reduce the university’s carbon footprint 
and save operating resources.

 · Participants in the 100 Days consultation also expressed concerns about efficiency 
and cost effectiveness in building renovations, suggesting the need for review.

 · The university has made significant investments in information technology 
infrastructure in recent years, including wireless upgrades to Studley, Carleton and 
Sexton campuses, ever-greening leased computers and website revitalization.

 · Concerns about information technology projects were expressed in the 100 
Days consultations, including transparency and consultation on major decisions, and 
better integration of IT decisions with academic priorities.

 · While the Campus Master Plan guides the university’s long-term planning, a 
renewed five- to 10-year plan for buildings and IT infrastructure is required, a 
plan that aligns with Dalhousie’s academic and research priorities and recognizes the 
university’s financial realities.
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OvER THE 
PAST SIx yEARS, 
DALHOUSIE’S 
EnROLMEnT 
HAS InCREASED 
By ALMOST 

wHILE THE 
AMOUnT OF 
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 14
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 4
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8.
Reputation

“The value of the degree I am 
working toward attaining is 
determined by Dalhousie’s 
reputation as an institution    
of learning.”

—Undergraduate student
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Participants in the 100 Days of Listening 
process were generally positive about 
Dalhousie’s reputation at the regional, 
national and international levels, with 
many comments on how best to enhance 
the university’s reputation. These sugges-
tions ranged from forging closer relation-
ships with local communities to focusing 
on strengths that will bring Dalhousie 
greater recognition on the world stage. 
Similar feedback was received from 
participants in Dalhousie’s reputation 
research project.

the impoRtance of 
Reputation

Higher education is a competitive sector; 
Dalhousie is competing with universities in 
the region, across the nation and around 
the world for students, for faculty and 
staff, for funding, for supporters and for 
partners. As a result, competition is a theme 
that appears throughout this report, as is 
reputation. Reputation and competition are 
intertwined: reputation influences a univer-
sity’s ranking; its ability to recruit students, 
faculty and staff; employee and alumni 
pride; community support; investments; 
partnerships and fundraising.

“Dalhousie should feel very proud of what it 
has accomplished over the past 20 years: we 
now are firmly embedded in any conversation 
about Canada’s top research universities.” 
—Graduate student

“We need to stand on a global stage, and 
our growth strategies need to be smart.” 
—Faculty member

“Dalhousie is slipping and needs to re-estab-
lish itself as a top research university in this 
country.”—Faculty member

Reputation

in this chapteR

 ·The importance of reputation

 ·Reputation influences rankings

 ·Dalhousie reputation project

 ·Reputation opportunities
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rankings

The ranking of higher education institu-
tions, whether or not one agrees with the 
practice, has become an important part of 
the national and international landscape. 
Rankings simplify the complexity of 
comparison between a vast number of 
institutions, which has both made them 
much discussed and much criticized, often 
because the methodology is questioned. 
Most rankings systems use reputation as a 
factor in the calculation of an institution’s 
place among its peers. In short, reputation 
infl uences performance in rankings and 
rankings infl uence reputation.

one author recently outlined some of the 
impacts that rankings are having on higher 
education around the world.1

1. Rankings infl uence perception of peer 
institutions, as higher education leaders 
tend to monitor the standing of other 
institutions. Those same leaders found 
that there was a correlation between 
peer institutions’ willingness to partner 
and position in rankings. Some leaders 
are citing low rankings as a barrier in 
forming collaborations or partnerships.

1 Ellen Hazelkorn (2013). “How Rankings are 
Reshaping Higher Education,” in Climent et al, eds. 
Los rankings Univeritarios: Mitos y realidades, Ed. 
Tecnos

2. Rankings affect student choice, 
with top students (particularly 
international students and their 
advisors) infl uenced by rankings, as 
they perceive a correlation between 
post-graduation benefi ts and a high 
ranking.

“The value of the degree i am working 
towards attaining is determined by 
Dalhousie’s reputation as an institution of 
learning.”—undergraduate student

“We should attract more talented students, 
even give them money for studying in our 
university. We want to improve our research 
ability, academic level and reputation in 
the world.”    
—international undergraduate student

3. Some governments interpret rankings 
for higher education institutions 
in their nation as a proxy for global 
economic competitiveness, as well-
regarded higher education institutions 
attract highly mobile talented people 
and capital to a region. As a result, 
governments are restructuring higher 
education systems to concentrate 
resources in elite institutions meant to 
compete on a global level with other 
elite institutions.

“Dal should be one of the top 200 universities 
in the world. we were once #192, but are 
now #243. i had a post-doctoral fellow from 
pakistan [...] who had an expenses-paid grant 
to come to my lab, but he would be paid 
only if he went to one of the world’s top 200 
universities, so i lost him. this should be a 
major focus over the next decade.”

—Faculty member 
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4. Rankings influence the internal 
organization or restructuring of some 
institutions, with institutions targeting 
particular indicators in order to 
improve overall standing. This makes 
the global competition for higher 
standing in rankings even fiercer.

“We can move up in the U15 ratings if 
we focus on strategic activities after some 
careful analysis of the rankings. Any bold 
new goal should capitalize on our distinc-
tive qualities—our location, our friendly 
staff, our unique programs, our history.” 
—Faculty member

Dalhousie places well in national rankings: 
Maclean’s 2013 ranking places the 
university at seventh among Canada’s 
medical/doctoral institutions. However, 
Dalhousie performs less well in the major 
international rankings systems.

Times Higher Education’s World University 
Rankings place Dalhousie 14th in Canada 
and between 251 and 275 globally (univer-
sities are ranked individually in the top 200 
and then by groups of 25 in the top 300). 
In 2010, Dalhousie broke into the top 200 
of Times Higher Education’s rankings but has 
since lost ground.

Times Higher Education‘s rankings use 13 
performance indicators grouped into 
five areas. The indicator represents an 
institution’s place compared to other 
institutions.2

In total, reputation indicators account 
for 33 per cent of a university’s standing 
in this ranking system and, importantly, 
Dalhousie’s reputation scores signifi-
cantly lag its scores for citations. Figure 
8.1 gives a breakdown of Dalhousie’s 
current placement in Times Higher 
Education’s ranking, as well as a scenario 
of what the university’s ranking could be 
if its reputation scores matched with its 
citations scores.

2 Each indicator is scored out of 100 and then 
weighted. For example, Dalhousie’s teaching area 
score is 33 out of 100. This means that 33 per cent 
of the universities who participated in the rankings 
scored below Dalhousie and 67 per cent of the 
participating universities scored higher. Dalhousie’s 
teaching area score of 33 is converted to 9.9 (which 
is 30 per cent of 33) in the overall score.

If Dalhousie’s reputation scores were 
better matched with its citation scores, 
the university would go from a ranking 
of 251-275 to the top 100. Figure 8.2 
summarizes this analysis.

Clearly, focusing on any one indicator 
such as reputation alone would not be 
appropriate. However, the scenario in 
Figures 8.1 and 8.2 demonstrates that 
Dalhousie has a significant opportunity to 
promote and align its reputation with its 
actual academic performance.

Dalhousie’s performance in rankings is an 
important measure that influences key 
stakeholders. Performance in rankings is 
important in Canada but perhaps even 
more important as Dalhousie recruits 
more internationally where awareness of 
the university is not strong and marketing 
is expensive.

Dalhousie Reputation 
pRoject

Concurrent with the 100 Days process, 
Dalhousie has undertaken a project 
focused on enhancing its reputation. 
The demand and support for the project 
came from the deans of Dalhousie who 
believed a plan to build on the univer-
sity’s local, national and international 
reputation was required. Led by Commu-
nications and Marketing, a unit within 
External Relations, the project began in 
early 2013 with the purpose of building a 
plan to enhance reputation.

The first phase of the project included 
both qualitative and quantitative research 
to understand key opinions and percep-
tions of Dalhousie, determine which 
attributes influence reputation and 
identify implications to form the basis for 
a strategic reputation plan.
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Dalhousie moves into the top 100 if reputation 
scores are aligned with citation scores— 
Times Higher Education World University rankings 
performance indicators

AREA
(WEIgHT PER 
CEnT)

InDICAToR
(WEIgHT PER CEnT)

DALHoUSIE’S 
ACTUAL 
WEIgHTED SCoRE

sCEnArio: total 
reputation score 
aliGned with 
citations score

teachinG (30)

Reputational survey (15) 0.8 7.5

student–faculty ratio (4.5) 2.1 unchanGed

ratio of doctorates awarded 
relative to the number of faculty 
(6)

1.2 unchanGed

university income per faculty 
member (2.25)

1.1 unchanGed

doctorate to bachelor’s ratio 
(2.25)

4.7 unchanGed

research area 
(30)

Reputation for research 
excellence (18)

0.9 9

research income (6) 2.8 unchanGed

research output (6) 4.9 unchanGed

citations (30) citations (30) 15 unchanGed

industry 
income (2.5)

industry income (2.5) 1.7 unchanGed

international 
outlook (7.5)

ratio of international to 
domestic staff (2.5)

2.1 unchanGed

ratio of international to 
domestic students (2.5)

1.1 unchanGed

proportion of total research 
journal publications with at least 
one international co-author 
(2.5)

1.3 unchanGed

total 100 39.7 54.5

rank position 251-275 top 100

source: Times Higher Education

FIGURE 8.1
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Data gathering included three qualitative 
research sessions, 41 in-depth telephone 
interviews, 2,377 online surveys 
completed and six research fi ndings 
review consultations.

Internal reputation research participants 
included faculty, staff and students. 
External participants included infl uencers, 
alumni, business leaders, board members, 
government representatives, media, 
donors, academic leaders, international 
stakeholders, community members and 
prospective students. It is worth noting 
that 51 per cent of Dalhousie faculty 
members answered the online survey.

Signifi cantly, the fi ndings from the 
reputation research project have been 
closely aligned with the fi ndings from the 
100 Days of Listening process.

General goodness

Every area of Dalhousie has a positive 
reputation, with some areas being more 
highly regarded than others. In qualita-
tive research, positive observations were 
repeatedly expressed about nearly every 
area of the university. This was supported 
in quantitative research as Faculty and 
program area ratings ranged from 5.1 to 
6.1 on a seven-point scale.

FIGURE 8.2Times Higher Education ranking—Dalhousie 2013 
actual component scores and scenario scores with 
changes in reputation scores
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Analysis & research

the model is showing the effect of improving dalhousie’s teaching and research reputation scores to result in a ranking 
position in the top 100, holding the other component scores at the most recent values (2013). if dalhousie improved each of 
its teaching and research reputation scores of fi ve to 50, to match with the citations metric of 50 points, that would move dal’s 
total ranking score to a fi gure that would position it in the top 100. in 2013 dal scored 5 per cent of what is possible in the 
reputation indicators (1.7/33 per cent). in the scenario dal scored 50 per cent of what is possible in the combined reputation 
indicators (16.5/33 per cent).
note: this is a model with moving parts; it does not guarantee rank position but allows an illustration of the potential impact 
of change in teaching and research reputation scores. the total indicator score for the university in fi rst place, which is california 
institute of technology (caltech) is 449.4 points which converts to an overall score of 94.9. the total indicator score for the 
top-ranked canadian university, university of toronto, is 355.4 points which converts to an overall score of 78.3.
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It is a tremendous credit to the work the 
university has done that Dalhousie is well 
regarded in so many areas. As much of an 
asset as this is, it creates a sense of “general 
goodness” rather than differentiation or 
excellence. However, being generally good 
will not allow the university to further 
strengthen its reputation within the U15 or 
on a global scale.

Competitively, the leading national insti-
tutions are perceived to be University of 
Toronto, University of British Columbia 
and, to date, Mcgill University. There 
is some movement in this tier as Mcgill 
is seen as losing some ground, while 
University of Alberta is gaining recog-
nition as one of the leading national 
universities. opinion leaders and other 
participants external to Dalhousie were 
unanimous in their views of which insti-
tutions lead Canadian higher education. 
Queen’s University, by virtue of offering 
well-rounded strength in academic 
excellence, research excellence and 
the student experience holds a strong 
competitive position just outside the big 

three or four despite its comparatively 
small size. Maclean’s magazine ranks 
Queen’s fifth in Canada, a view that was 
reinforced in the qualitative sessions of 
the Dalhousie reputation project.

Participants in the reputation project over-
whelmingly believe that Dalhousie should 
compete with these top Canadian univer-
sities, but almost all agree that to compete 
in this field, Dalhousie will have to concen-
trate its investments in areas that will yield 
the greatest boost to reputation.

“Dal can much more easily take on a 
significant national presence.”—external 
participant (reputation research project)

Joining the top five would not be about 
the university becoming bigger, as partici-
pants believe Dalhousie could compete at 
its current, or a slightly larger, size in the 
same manner as Queen’s.

Permission and opportunity

Participants describe Dalhousie as having 
a broadly positive but unfocused set of 
attributes. Looking ahead, participants were 
aligned in their desire for Dalhousie to focus 
on the notion of being innovative to thrive.

Dalhousie was clearly considered by 
reputation research participants as the 
premier institution in Atlantic Canada 
(although external participants are 
starting to consider Memorial as an 
up-and-coming institution).

“Dal is pretty well recognized as the best 
overall university in Atlantic Canada.”  
—internal participant (reputation 
research project)

External participants expressed a more 
positive view of Dalhousie’s ranking as a 
national university than did participants 
internal to the university. Dalhousie was 
rated as among the top five universities in 
Canada by 53 per cent of the qualitative 
responses from external participants while 
only 14 per cent of internal stakeholders 
rated it in the top five.

Dalhousie was 
mentioneD 
in print anD 
online meDia 

22,485 
times in 2012/13
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“Do you want to play locally and be 
branded as THE university for the Atlantic 
provinces? i think they would say they 
already are. They need to decide if they 
want to make the substantial effort to move 
to the next level, or to do well, what they 
are known for.”—external participant 
(reputation research project)

“i think Dalhousie has a reputation, locally 
and nationally, as a very strong academic 
and research institution […]”  
—undergraduate student

This creates both permission and oppor-
tunity for Dalhousie to take a place among 
Canada’s leading schools.

Current reputational strengths

overall, Dalhousie is well regarded with 
a mean reputation score of 5.6 out of 
seven as derived from the quantitative 
research. All of the Faculties and programs 
measured were rated as either “good” or 
“very good.” not one program stands out 
as the key to Dal’s reputation.

“As an institution we need to have our 
eye on the future. By the time you have 
discovered good enough is not good enough, 
the recovery from that point is brutal. We 
need to be alert that this is all somewhat 
fragile. if we don’t improve, then we are in 
trouble. Because everyone else is moving.” 
—internal participant (reputation 
research project)

Professional programs, graduate 
programs and a reputation for producing 
highly-qualified graduates were found  
to be Dalhousie’s most significant 
strengths. They were highly rated and 
strongly correlated with reputation 
building in general and should form a 
key aspect of Dalhousie’s reputation 
management strategy.

generally, Dentistry, Medicine, Health 
Sciences, Law, Engineering, the natural 
Sciences and Math were highly rated  
by reputation research participants and 
were found to be moderate influencers 
of reputation. Dalhousie’s history and 

its research were also highly rated and 
moderately correlated with its current 
reputation.

Figure 8.3 shows the relationship between 
Dalhousie’s reputation and its programs. 
For example, oceans is highly regarded 
but weakly correlated with Dalhousie’s 
reputation. going forward, the university 
will need to contemplate what factors it 
would like to have better correlated with 
its reputation and how best to increase 
that relationship.

reputation management 
opportunities

Undergraduate programs were most 
highly correlated to reputation by partic-
ipants, and they are a critical element 
of the university’s work. Dalhousie’s 
reputation would benefit from a higher 
rating on undergraduate programs.

overall, reputation research participants 
rated Dalhousie’s research as “very good” 
but research is currently only a moderate 
driver of reputation. Making research 
more Dal-centric or Dal-specific will help 
increase overall reputation.

“Dalhousie has some pockets of inter-
national strength, and these are critical 
to maintaining and, yes, enhancing its 
reputation.”—Faculty member

Significant drivers of Dal’s reputation 
where performance could be increased 
from good to very good include profile in 
the media, positive community relation-
ships and being perceived as a prestigious 
university (Figure 8.4). Prestigious as 
a concept means how highly regarded 
the overall institution is and the degree 
to which prestige is conferred on the 
graduates and programs. That is to say 
that a person would have a higher opinion 
of a graduate of a prestigious institution 
than a graduate of a regular institution, 
all other factors being equal. Prestige is 
based on broadly accepted perceptions.
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“i’m pretty sure everyone is proud to 
be studying at Dal because Dal has a 
reputation of ‘wow you must be smart!’” 
—undergraduate student

“Where i live in Toronto, people think i 
must have been a pretty lacklustre student 
because i chose Dal. (That’s a Pr thing you 
guys need to address).”—undergraduate 
student

Dalhousie’s presence in regional, 
national and international media is 
strengthening and has grown rapidly 
in the last three years. According to 
Dalhousie’s media analytics tool, the 
university was mentioned in print and 
online media 22,485 times in 2012/13, 
which is well above the other Canadian 
universities with similar enrolment 
numbers. McMaster University was 

mentioned 20,284 times and Western 
University was mentioned 20,282 times; 
other comparators had fewer than 
17,000 mentions. Research was a major 
driver of media mentions, with stories 
on shark fisheries, the discovery of an 
extinct species of a giant Arctic camel 
and Dalhousie’s Christmas Tree Research 
Centre topping the list.

oceans, as an area of study, is Dalhousie’s 
highest rated attribute but is a weak driver 
of reputation. While this may grow organ-
ically, any increase in the correlation of 
oceans with Dalhousie will help increase 
the institution’s overall reputation.

Factors driving Dalhousie’s reputation—programs

Oceans

agriculture
performing arts

materials

all respondents
n = 2,377

sustainability
architecture

Computer science
Business

arts

professional programs
Graduate programs

Undergraduate studies

WEak 
coRRElatIon

moDERatE 
coRRElatIon

stRonG 
coRRElatIon

vERy GooD RatInG

GooD RatInG

Increase 
relevance to 
reputation

Dentistry
Medicine

Law
Health Sciences

Engineering
Natural Sciences & Math

Maintain
strength

Increase
performance

Source: Communications and Marketing, Stormy Lake Consulting

FIGURE 8.3
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FIGURE 8.4other factors driving Dalhousie’s reputation
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Halifax desirable place
to attend classes

reasonable tuition
student–faculty ratio
access to professors

student–faculty relationships
involved outside of classes

hands-on learning

Funding for grad research
Job prospects

supports to finish studies
well-funded research

excellent campus facilities
research with economic 

benefits
Vibrant campus life

undergrads participate in 
research

program delivery opportunities
strong traditions

high quality instructors

highly qualified 
graduates

High media profile
Positive community       

relationships
Prestigious university

Strong history
Conducts considerable research

Real work research
Internationally respected 

research
Innovative research

Financial supports for           
graduate students

Source: Communications and Marketing, Stormy Lake Consulting

“We can capitalize upon the reputation 
in oceans and immunology to continue to 
improve the image of the broader sciences in 
general.”—Faculty member

“World-class programming is needed to play 
in the big leagues. We have Medicine and 
oceanography.”—participant (reputation 
research project)

There is an opportunity to benefit from 
a better connection between Halifax 
and Dalhousie. Halifax is seen as a very 
desirable place to study and many 
reputation research participants cited 
it as a key factor in their decision to 
attend Dalhousie. However, Halifax is not 
significantly correlated with Dalhousie’s 

reputation. Halifax as a place to attend 
university could be made more relevant to 
Dalhousie’s reputation to strengthen this 
correlation.

“students come to Dal for the academics, 
the beautiful city of Halifax, and the 
wonderful environment offered as a 
whole.”—undergraduate student

Dalhousie is seen as the leader among east 
coast universities—viewed favorably in 
Canada and sometimes not so in Atlantic 
or Maritime Canada. The university can 
enhance its reputation by building strong 
relationships in its region and by repre-
senting and lifting up the region on the 
national and international stage.
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“our provinces are small, and a regional 
approach will bring the greatest rewards to 
the three provinces. Dalhousie University 
has the ability to promote greater regional 
collaboration.”—Faculty member

“Dalhousie is an outstanding university and 
we have many good things going for us. 
We also have a great deal of potential to 
continue to grow, particularly if we leverage 
internal strengths and local partnerships 
to further develop collaborations and part-
nerships, and to then reach out collectively 
to regional, national and international 
partners.”—Faculty member

“We have tremendous potential to improve 
Dalhousie’s reputation and impart a 
positive impact on our local (Halifax), 
regional, national and international 
communities.”—Faculty member

strategic opportunity: 
Permeability/Porosity

A number of reputation research partic-
ipants from the academic community, 
local business and the general community 
questioned whether Dalhousie is too 
rigid and isolated in its relationships and 
partnerships with the community; in how 
it meets business (employment, procure-
ment, research) and academic needs; and 
in how it addresses the global circulation 
of academics.

All reputation research participants 
identified a need for Dalhousie to be more 
porous—strengthening its relationships 
with its communities and creating an 
environment and culture of innovation. 
That sentiment was also expressed in the 
100 Days consultations.

“i believe that Dalhousie needs to be 
viewed as contributing to defining the 
provincial culture in ways that are positive. 
[…] it could be known as an institution 
that is relevant to and engaged with the 
community.....not an isolated ‘castle’.” 
—Faculty member

“if we focus on our service to others, we 
have the potential to excel internationally—
and to have earned an enviable reputation; 
if we focus only on ourselves, we will be seen 
as self-serving—and we will deserve that 
reputation.”—Faculty member

“Would love us to grow a reputation as ‘the 
creative’ university—one where grads are full 
of new approaches and creative solutions to 
problem solving—no matter what discipline. 
Would love to see us engage community—
business, social, rural, urban to know what 
they want and how we can help. We need a 
larger national and international presence—
celebrate it when we do have this.” 
—Faculty member

oF a uniVersity’s 
stanDinG in TiMeS 
HigHer eduCaTion 
worlD uniVersity 
rankinGs are 
aCCounteD For 
By reputation 
inDiCators

 33
peR cent
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chapteR summaRY

·Reputation and competitiveness are intertwined.

·Reputation infl uences rankings, student recruitment, faculty and staff recruitment, 
partnerships and fundraising.

·Rankings are by defi nition imperfect, but they matter because they drive student 
and faculty choice as well as resource decisions.

·Dalhousie’s reputation lags its ratings of academic performance in global rankings.

·If Dalhousie’s reputation was aligned more closely with its actual academic 
performance, its standing in rankings would signifi cantly improve. analysis 
of Times Higher education’s world university rankings shows that if the university’s 
reputation scores more closely matched its citations scores, Dalhousie could move 
into the top 200, or even the top 100.

·the reputation research has determined that Dalhousie is regarded as being a very 
good university but falling into a category of ‘general goodness.’

·a lack of differentiation makes it hard to stand out from other very good 
canadian universities, of which there are many.

·locally, Dalhousie would benefi t from being seen as less aloof and arrogant and 
being seen as more collaborative, innovative, generous and open.

·the results suggest that, in order to improve its reputation, Dalhousie will have to 
choose areas upon which to focus and promote.

·Currently, there are areas of excellence at the university that could have a 
stronger impact on the university’s reputation.

·overall, there is both permission and opportunity to take a place as one of the 
best in canada—just behind the nation’s leading three or four universities.

“any bold new goal should capitalize on our 
distinctive qualities—our location, our friendly 
staff, our unique programs, our history.”

—Faculty member 
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The goal of 100 Days of Listening was to engage with the entire Dalhousie community and 
its external partners and supporters, and to begin to develop a shared understanding of 
the issues and opportunities facing the university as we enter our third century.

The level of participation in 100 Days demonstrates a real commitment to and interest 
in Dal’s future; maintaining that level of engagement will be fundamental to our 
continued success.

Through the 100 Days process we identified a set of emerging priorities. Have we gotten 
them right? While many ongoing initiatives are already underway and will continue, 
the next step is further discussion and feedback, to refine and more clearly define our 
strategic direction.

By working together and continuing to listen to each other, Dalhousie’s communities 
can better understand Dal’s past and present, help shape the university’s future and, 
together, make the transition from listening to action.
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Appendix One

100 Day of Listening
Questions 

From online survey form:

I welcome your input on any issue you think is a priority for Dalhousie University. 
I’m especially interested in your views on the three core elements of Dal’s mission: 
teaching, research and community service. I’m also focused on our overall reputation 
and the resources we need to achieve our mission.

Below are some of the questions on my mind, which might stimulate your thinking.

 · AcADemic prOgrAms. What changes or new investments are required in academic 
programs to strengthen our long-term academic vibrancy and relevance? 

 · enrOLment. How big should Dalhousie be and what mix of students should we target?

 · stuDent experience. How can we further support our students, enrich their experience 
and improve their academic and career outcomes? 

 · reseArch. How can we create an even more supportive environment for research, scholarly 
and artistic work and enable our faculty to be more successful in securing research funding?

 · gLObAL AnD LOcAL impAct. How can we work with other universities, the private sector 
and other partners to further catalyze the intellectual, cultural and economic development of 
Nova Scotia and beyond? 

 · mAnAging resOurces. What new revenue sources and cost efficiencies can we find in 
order to fund our priorities? What can we improve and what can we stop doing?

 · technOLOgy. How should we use technology to strengthen the learning environment and 
improve our administrative processes? 

 · humAn resOurces. What do we need to do to further strengthen our position as a leading 
employer? How do we maintain a competitive and sustainable total compensation package?

 · OverALL reputAtiOn. What bold new goals will ensure that Dalhousie remains distinctive 
from other universities regionally, nationally and internationally and further distinguish us in 
the future?

 · WOrking tOgether. Do you have any thoughts on how you might become better 
engaged with Dal?
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Appendix two: ideas, suggestions, and recommendations

SUpportS to 
MISSIon

IDeaS, SUggeStIonS, anD recoMMenDatIonS froM onlIne feeDBack anD In-perSon 
conSUltatIonS

TeacHiNg encourage diverse faculty backgrounds
engage professors, get them passionate 
encourage professors to be more interactive
attract and retain high calibre faculty
Hire more tenure track faculty
Recognize outstanding teaching (e.g., with financial incentive)
Offer more online courses and distance education options
Offer more in-person courses 
Reduce class sizes
Support innovations in teaching methods
Develop interactive classrooms
encourage the use of creative teaching methods
embrace technology in the classroom
Be cautious in integrating technology in education
Provide a world-class teaching environment
create work and study abroad opportunities for students
improve and increase co-op programs
More and higher-quality experiential education
Develop a long-range view of the academic plan
Provide an education that allows students to get jobs
Provide an education that fosters well-rounded students
Focus on sustainability in the curriculum
More scholarships and grants for students 
More academic supports for students 
Recruit and financially support local (Maritime) low-income students
Provide space and support for aboriginal students
Support the academic success of international students; e.g., eSL
Provide more funding support for international students
Reduce/remove the differential fee for international students
Provide interdisciplinary learning opportunities for students
Make it easier to transfer courses and credits from other universities
collaborate with other Nova Scotia universities to increase programs
give teaching assistants a larger role in the classroom
invest in new program opportunities
Reduce class sizes
The university is currently a perfect size
20,000 students is a good goal
Keep growing, get as large as possible

ReSeaRcH Better support for research in the arts
expand and improve research facilities
Support researchers by hiring more faculty to teach
Provide more administrative support for researchers
Provide robust research services
Lobby provincial government for more research funding 
Build on international research reputation
conduct more research at an international level
continue to build on research knowledge
Develop more graduate-level thesis programs
Foster research collaboration between universities
increase partnerships with other universities 
increase partnerships with industry
More interdisciplinary research between departments at Dal
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SeRvice conduct sustainable projects with the community
engage in projects that benefit the community
Reach out to local organizations
engage with civil society groups
civic responsibility extends beyond Dal, beyond Nova Scotia to a global community
Need more academic programs that have a positive impact on the community
Offer free lecture series to the public
Support local businesses 

FiNaNce varsity athletics could be good revenue source 
Better funding and support for varsity athletics/athletes
Limit fee increases 
The budget model needs to be more transparent 
Divest from the fossil fuel industry in the next four years
Re-invest in environmentally ethical stocks
create opportunities for sustainable investment options
Put in place a ceiling on the wages of administration
cut down the number of layers of administration (vPs, managers, officers, etc)
Make program decisions (i.e. cuts) based on academics, not finances
More centralized budget is needed to reduce inefficiencies across units
invest resources in the library (e.g., longer hours, budget to buy books)
Too much money is spent on Facilities Management’s expensive services

FaciLiTieS/                 
iNFRaSTRucTuRe

improve classroom space
No more movie theatre-style classrooms
Lab and classroom space is inadequate
Larger classrooms
Better physical space for exams
Focus on academics, not buildings
Don’t continue to grow until infrastructure is in place
increase energy efficiency of buildings (e.g., install solar panels)
Sustainable infrastructure improvements
Focus on sustainability (e.g., green roofs, local foods)
invest in new infrastructure while preserving Dal’s heritage
Limit infrastructure spending
More meeting spaces across campus
improve the counselling centre
No more investments in parking lots
improve parking
Teleconferences to increase efficiency
improve the technology infrastructure
Need more iT supports, keep iT personnel well trained
Develop an information management plan
The Sexton campus feels isolated
infrastructure improvements at Sexton campus
Provide more supports at the Truro campus
improve online administration
allow online registration
Less paper consumption (e.g., use tablets, online forms)
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HuMaN 
ReSOuRceS

Hire more staff for disability services
Hire more faculty
Provide better job security
Provide compensation that is fair
Maintain a well-defined benefit plan
grant-paid employee benefits
invest in the health and wellness of employees and their families
Maintain pension
improve the human resources system
Reduce administrative support redundancies 
centralize all of human resources in one area
Better performance management
allow opportunities for flex time
allow work-from-home arrangements
Dal has become too top heavy
Stop senior administration hires
Develop a plan to improve relationship with unions
create more student jobs
Provide fair compensation for student jobs
Provide professional development opportunities for staff
give staff an opportunity to cross-train with different departments
Managers need more leadership training
Better communication to staff from direct reports and higher levels

OTHeR

STuDeNT 
SuPPORTS

increase diversity of the student population
attract First Nations students
Focus on students from Nova Scotia
Boost school spirit
increase student involvement
Support students in their extracurricular endeavours 
Provide opportunities for students to connect with each other
Provide more support for international students
Promote a feeling of inclusion and respect for diversity
Provide anti-oppression training to all students, staff and faculty
address issues around sexual harassment and assault, protect students
administrative supports for students
invest in the learning disability centre
increase supports for graduate students
Offer students free tutoring supports
increase counselling services for students
Provide students with better career counselling throughout their education
Develop mentorship opportunities
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“I would love to 
see more co-op 
opportunities...”
see more co-op 
opportunities...”
see more co-op 

“Increasing support onto 
rewarding faculties for 

“Increasing support onto 
rewarding faculties for 

“Increasing support onto 

taking risks ...”
rewarding faculties for 

taking risks ...”
rewarding faculties for 

“...students come 
here to learn, so our 

primary goal, amongst 
here to learn, so our 

primary goal, amongst 
here to learn, so our 

all other things, is to 
primary goal, amongst 

all other things, is to 
primary goal, amongst 

teach them well.”
all other things, is to 

teach them well.”
all other things, is to 

“Dalhousie has not proven to be the 
university that I thought it would be...”

“Provide 
better funding better funding 

for graduate for graduate 
better funding 

for graduate 
better funding better funding 

for graduate 
better funding 

students.”students.”
for graduate 

students.”
for graduate for graduate 

students.”
for graduate 

“Dalhousie “Dalhousie 
needs to needs to 

focus on its focus on its 
research research 

priorities...”priorities...”

“Provide 
grant-writing grant-writing 
assistance...”

grant-writing 
assistance...”

grant-writing 

“...the amount of time spent 
doing paperwork has grown 

unbelievably.”

“There is a lot of great stuff “There is a lot of great stuff 
happening here at Dalhousie that happening here at Dalhousie that 

goes unrecognized.”goes unrecognized.”

“Dalhousie can often 
feel like a bubble within 
“Dalhousie can often 

feel like a bubble within 
“Dalhousie can often 

Halifax...”
feel like a bubble within 

Halifax...”
feel like a bubble within 

“I like Dalhousie. I just “I like Dalhousie. I just priorities...”“I like Dalhousie. I just priorities...”
wish they were capable wish they were capable 

priorities...”
wish they were capable 

priorities...”
of providing the learning of providing the learning 
experience they promise.”experience they promise.”

“I am extremely proud “I am extremely proud 
of the men and women I of the men and women I 
“I am extremely proud 

of the men and women I 
“I am extremely proud “I am extremely proud 

of the men and women I 
“I am extremely proud 

work with at Facilities.”work with at Facilities.”

“…I pay for 
parking, 

therefore, I 
parking, 

therefore, I 
parking, 

should be able to 
get a spot.”

“Environmental sustainability “Environmental sustainability 
projects across Dalhousie’s projects across Dalhousie’s 

“Environmental sustainability 
projects across Dalhousie’s 

“Environmental sustainability “Environmental sustainability 
projects across Dalhousie’s 

“Environmental sustainability 

campuses will save money on the campuses will save money on the 
projects across Dalhousie’s 

campuses will save money on the 
projects across Dalhousie’s projects across Dalhousie’s 

campuses will save money on the 
projects across Dalhousie’s 

university’s bottom line budget.”university’s bottom line budget.”
campuses will save money on the 
university’s bottom line budget.”
campuses will save money on the campuses will save money on the 
university’s bottom line budget.”
campuses will save money on the 

“I feel very lucky “I feel very lucky 
to work at the to work at the 

university...”university...”

“Performance 
evaluations 

“Performance 
evaluations 

“Performance 

are rarely 
done...”

are rarely 
done...”

are rarely 

“I think “I think 
Dalhousie is at Dalhousie is at 
a crucial time a crucial time 
in its history”

“...consider the role that 
grant-paid employees 

play in this community”play in this community”

“We should embrace   
  diversity more...”

“Dalhousie should “Dalhousie should 
feel very proud feel very proud 
of what it has of what it has 

accomplished over accomplished over 
the past 20 years...”the past 20 years...”

“Dalhousie is slipping and “Dalhousie is slipping and 
needs to re-establish itself as needs to re-establish itself as 

a top research university...”a top research university...”

“Students come “Students come 
to Dal for the to Dal for the 

academics, the academics, the 
beautiful city beautiful city 
of Halifax and 
beautiful city 
of Halifax and 
beautiful city 

the wonderful 
environment 
offered as a 

whole.”

“We can move up in 
the U15 ratings if we 

focus on strategic 
the U15 ratings if we 

focus on strategic 
the U15 ratings if we 

activities.”
focus on strategic 

activities.”
focus on strategic 

“I think Dal is a great place.”“I think Dal is a great place.”
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